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Abstract 
Libraries and information centres are playing a crucial 
role in the growth and development of the nation by 
fulfilling the information needs of the society. These 
objectives cannot be achieved unless professionals are 
competent enough to perform their duties effectively and 
efficiently. The efficiency of the professionals depends upon 
the education imparted by the library schools. 
The concept of library developed when people started 
reading and writing but the need of library education was 
felt in the late 19th century when concept of library 
changed from store house to service inst i tut ion. 
Universalization of education, complex nature of demands 
of the users, explosion of knowledge and literature, and 
innovations in information technology also had a role to 
play. As a result, a large number of LIS schools were set 
up to produce competent professionals who could achieve 
the objectives of libraries and information centres effectively 
and efficiently. 
It has been observed that the library professionals who 
are coming out of the library schools are not competent 
enough to face the challenges at present as well as in 
future; may be because library education developed in an 
unplanned way due to the lack of accreditation agency, 
significant growth in the number of library institutions, 
autonomous character of the institutions and funds etc. In 
view of these reasons several variations occurred in terms 
of level, course content, duration, nomenclature of the 
course, intake, admission criteria, teaching methods/aids, 
evaluation procedure, number of personnel, sponsoring 
bodies, availability of infrastructural facilities, application of 
IT etc. It has also been observed that changes e.g. social, 
economica l , poli t ical , educat ional and part icularly 
technological are taking place at a faster rate which directly 
or indirectly affect the library education. So, keeping in 
view all the above factors, the study has been carried out. 
The study is useful for faculty members of the library 
schools, research scholars, staff of the libraries and 
information centres and others who are interested in the 
field of library education. 
The scope of the study is to assess education imparted 
by the library schools of Indian Universities at Bachelor 
degree and Master degree level. For this purpose we have 
divided India into 5 zones as North, South, East, West and 
Central and selected 20 universities from all the five zones 
covering the states of Jammu & Kashmir, Uttar Pradesh, 
Rajasthan, Tamil Nadu, Karnataka, Andhra Pradesh, Kerala, 
Orissa, West Bengal, Manipur, Assam, Meghalaya, Gujarat, 
Maharashtra , Madhya Pradesh, Chatt isgarh and Union 
Territories Chandigarh and Delhi. Due to large number of 
universities, only 20 universities has been selected out of 
which 12 universities responded properly. These are Aligarh 
Muslim University-Aligarh, Banaras Hindu University-
Varanasi , Delhi Universi ty-Delhi , Panjab University-
Chandigarh, Jiwaji University-Gwalior, Madras University-
Chenna i , Karna taka Univers i ty-Dharwad, Rajasthan 
University-Jaipur and Vidya Sagar University-Midnapore, 
Gauhati University-Guwahati, Bombay University-Mumbai, 
Osmania University-Hyderabad. 
The present study is based on survey method and it 
employed ques t ionna i r e s , interview and observat ion 
techniques . Two quest ionnaires were framed, one for 
teachers and the other for students of LIS schools. 112 
questionnaires were sent to the teachers of 20 universities 
but only 82 teachers responded. However, the response was 
not significant from 8 universi t ies, as some of them 
returned one, two and some of them not returned any 
questionnaire. Therefore, they were not included in the 
study. 5 4 teachers from the selected 12 universit ies 
responded properly. Similarly, 400 questionnaires were sent 
to the students but 241 responded, inspite of sending 
reminders. 240 questionnaires were sent to the selected 12 
universities out of which 198 responded. Hence, the 
analysis and study is based on 54 teachers and 198 
students of selected 12 universities. 
The study is based on primary data. However, in some 
cases, secondary data have also been considered as per the 
need . Only reliable, valid and pe r t i nen t data were 
organised, tabulated, compared, analysed and interpreted 
with the help of simple statistical techniques. The analysis 
of data collected has been presented with the help of 
figures, pie diagrams and graphs etc. In the light of the 
above data, findings and conclusion have been arrived at. 
The main features which emerged are: both teachers 
and students are facing some problems such as outdated 
syllabus, paucity of funds, in-adequate infrastuctural facilities 
e.g. lack of well equipped l ib rary / lab workshop for 
practicals, in-adequate buildings etc. A few more striking 
features that came to the light are that there is no 
accreditation of courses, no minimum standardisation for 
library schools, no internship and a great diversity in the 
standards and size of the departments. 
The main conclusion that arises from the foregoing 
analysis is that the researcher felt that there is a need to 
restructure the LIS programmes in respect of objectives, 
curricula, course contents, strength of the faculty members, 
admission criteria, methods of teaching/aids, evaluation 
procedure, practical training especially in the field of IT and 
other facilities necessary for each department to maintain 
the quality of education. 
The present study has been broadly divided into six 
chapters. 
Chapter -1 contains introduction including the need 
purpose , objectives and scope, utility, hypotheses and 
research methodology of the study. 
Chapter-2 deals with the historical development of 
library and information science education at international 
and national level. It also describes the role of UGC and 
Professionals Associations for the promotion of library and 
information science. Contribution of Dr.S.R. Ranganathan 
to LIS profession also forms part of this chapter. 
Chapter-3 presents the status of library and information 
science education in terms of level of courses, nature of 
curriculum, mode of education, teaching techniques/aids, 
evaluation procedure. Continuing education, information 
technology and its impact on LIS education have also been 
described in this chapter. 
Chap te r -4 highlights the problems of library and 
information science education in India in general, with a 
particular reference to LIS schools of Indian Universities. 
It also deals with the impact of the problems on library 
education and prospects. 
Chap t e r -5 includes a brief in t roduct ion of the 
representa t ive LIS schools of the universit ies. It also 
conta ins analysis of the data collected through the 
questionnaires and other methods from the teachers and 
students of the universities departments. 
Chapter-6 is intended to provide a general summary of 
the enquiry and its findings. It also presents the conclusions 
derived from the pe r t i nen t findings related to the 
object ives. Finally it offers some sugges t ions and 
recommendations to improve the LIS education in India. At 
the end, the researcher has also suggested a few topics for 
further research. 
To supplement the text, seven appendices have been 
added followed by a select bibliography. 
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Chapter -1 
Introduction 
1.1 Need of the study 
India has been a great seat of learning since Ancient 
Period, however libraries were managed by priests and 
teachers who were not trained for the task. In the Medieval 
Period a large number of libraries were established due to 
invention of printing and love of mugha/ emperors for books. 
The designation "Librarian" was used for the first time in 
India during this period but, still librarianship was not 
recognised as a profession.^ In the Modern Period, a good 
number of public libraries, college and university libraries and 
special libraries were established. Most of these libraries were 
managed by part-time librarians, who were not trained in the 
skill of librarianship. Librarianship as a profession was, 
therefore, confined to collection and preservation of books 
only. Thus librarianship did not develop as a profession in 
India even during the 19th century.^ In the early 20th 
century it began to be t reated as a distinct field of 
specialisation with its own principles, techniques, theories 
and practices. 
The term librarianship changed its nomenclature to 
library science, then to library and information science, 
adding new dimensions to its fold at every stage. It has also 
changed its philosophy and focus from 'preservation for 
posterity' to 'Books are for Use', then to 'Global access to 
in format ion /knowledge .^ The following factors were 
responsible for thes'e changes:"^ 
(i) Exponential growth in number of new ideas in different 
subjects. 
(ii) Rapid increase in scientific inventions. 
(iii) Pressure of demand on libraries for highly specialized 
information. 
(iv) Increasing research activities for improvement of 
technology and its applications. 
(v) Gradual increase in the number of specialists , 
technocrats and researchers. 
(vi) Machine application, especially computer based storage 
and dissemination of information in libraries. 
(vii) Acceleration in the speed of exploitation of inventions. 
In view of the above, the library educators have been 
trying to evolve a proper methodoiogy of teaching, to adopt 
a suitable objective oriented approach in developing the 
techniques, to have a functional and purposeful curriculum 
and to attract a student's body with requisite standard and 
type of educational background essential for meeting the 
special needs of the specialists. 
The main purpose of libraries and information centres 
is to provide better services to their clientele. In providing 
better services to the clientele, libraries and information 
centres are facing various problems such as high cost of 
documents, equipment and services, shrinking budget of 
libraries, increasing as well as complex nature of demand of 
the users , explosion of knowledge and l i terature, 
incompetence of library professionals etc. The increased 
number of library schools all over the world has posed 
another problem regarding the standard and quality of the 
product. There is no accreditation agency at the State or at 
the National level for any type of qualitative or quantitative 
control and standardization of education for librarianship. 
Moreover, the traditional courses in librarianship are quite 
inadequate to meet the chal lenges of present day 
requirements . New challenges such as comprehensive 
acquisition of documents, establishment of data banks, 
creation of information consciousness, training of users for 
information, development of necessary tools and techniques, 
provision of translation and reprographic services and 
computer facilities etc. are some of the special developments 
which the library world has to face today.^ The social, 
economic, political, cultural and technological changes are 
taking place at a faster rate. These changes are forcing 
human society specially in developing countries like India to 
move from agrarian to industrial and to information society. 
It has been observed that library professionals who are 
coming out of the library schools are not competent enough 
to face the challenges of the 21st country. So, library and 
information professionals need to be educated and trained 
in acco rdance with the renewed expec ta t ions of the 
information users . Appl icat ion of computers and 
communication technology to library and information work 
has opened up new avenues and it is necessary to equip the 
teacher and the taught for the new environment. Hence, the 
study was carried out taking into consideration th^ following 
aspects: 
(i) Technological changes 
Compute r s and communica t ion technology are 
dominating in all fields of human endeavour including the 
theory and practice of library and information science. The 
rapid growth of computers, networks, electronic information 
resources, communication technology etc. are bringing 
changes in the division of work between human resources 
and machines. The nature of work to be carried out by 
people is also changing. Due to these changes, personnel 
from other fields are dominating over LIS workers. In order 
to combat the effect of information revolution, students and 
teachers of library and information science and practising 
librarians must be familiar with the existing knowledge, tools 
and techniques and at the same time, they are also required 
to update their knowledge in these areas. Therefore, LIS 
education needs relevant curricula and high quality faculty 
with committed students to achieve the objectives of the 
libraries in a better way. 
(ii) Economic Changes 
India is in the process of building up its industrial 
infrastructure in the light of economic l iberalization, 
privatization, open door policy and growth of IT industry, 
causing a restructuring of employment patterns at all levels. 
In this scenario, LIS education has a greater role to play, in 
developing manpower to handle the information. The entry 
of multinationals in the country in different fields has created 
more demand for skilled managerial cadres. On one hand 
libraries have limited resources and shrinking budget, and on 
the other, they are facing problems of soaring cost of 
documents, equipment, services, increasing demands of users 
explosion of knowledge and literatures etc. Under such 
circumstances, only properly trained LIS professionals can 
manage the situation effectively and efficiently. 
(iii) Social Changes 
Indian society has faced transition from Agrarian to 
Industrial, and then to Informational phase. Soon majority 
of people shall be engaged in information generation, 
collection, processing and dissemination activities. They are 
to have their information in different forms and with different 
emphas is , so much so that one single person seeks 
information in different ways and forms on different 
occasions, depending upon his knowledge of the subject and 
the reasons for seeking that information. Rapid urbanisation 
is also taking place and various social developments enhance 
the information demand and supply. As a result, the demand 
for professionals trained in developing systems based upon 
information and te lecommunica t ion technologies , is 
growing. 
(iv) Political Changes 
The policies of Government undergo changes from time 
to time. Due to the absence of a stable government, the 
increase in the number of professional colleges, especially 
in science, has affected the intake in all the disciplines 
including library and information science. The policy towards 
opening new universities/colleges has changed the patterns 
of education and increased the varieties of information. The 
right to information, if it becomes a law, will bring concern 
for information professionals. They need to retrieve and 
disseminate the most classified information resulting in wide 
range of problems. So the need for trained professionals 
becomes obvious. 
(v) Educational Changes 
The traditional educational system was simple. Now, the 
information technology has introduced new dimensions to all 
the educational processes. Another important development 
in education is the concept of Distance Education which is 
gaining strength throughout the world. Changes are also 
taking place in the methods of teaching and learning. With 
the financial crunch at its peak, self financed courses are 
fast coming up and certainly have their impact on the nature 
of the future courses. Employer's expectations are also fast 
changing. As a result, need of trained IT workers is gaining 
momentum. 
(vi) Other Changes 
Increasing population, psychological reasons, cultural 
changes etc. also affect library science education directly or 
indirectly. Therefore, it is essential to train the library 
professionals taking into consideration all these changes. 
It has been noticed that several studies have been carried 
out on various aspects of library education, but least 
attention has been paid to library schools who impart library 
education, keeping in view the need of present information 
society. This study has been carried out with this point of 
view. 
1.2 Purpose and objectives of the study 
The purpose of the study is to asses education imparted 
by the library schools in the Universities of India and current 
status of library science education in India. An effort has also 
been made to identify the points of strength and weakness 
in teaching of library science and finally to suggest measures 
to improve library education. So that Library Schools may 
produce good quality managers, technocrates, and scholars 
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who can face the challenges of the 21st century effectively 
and efficiently. The objectives of the study are: 
(i) To review the present scenario of library education in 
India and identify the types of programmes offered 
through Library and Information Science teaching 
institutions. 
(ii) To trace in-depth the history of various department of 
library education in India. 
(iii) To examine the requirements and procedures laid down 
by various schools for admission to their programmes. 
(iv) To find out the strength of faculty members. 
(v) To know the major problems encountered by the 
Library and Information Science Schools in Indian 
Universities. 
(vi) To examine whether the LIS departments lay sufficient 
emphasis on new technology. 
(vii) To suggest means and methods that could help to 
improve and develop the system of LIS education. 
1.3 Scope of the study 
The scope of the study is to assess the teaching of 
Library Science in Indian Universities which impart education 
at graduation and post graduation levels, mostly run by 
departments of the Universities. Since India is a very big 
country having more than 100 Library Schools, it was not 
possible to cover all of them. To make study in-depth. It was 
therefore, decided to restrict the study only to Universities 
which were conducting LIS Programme. For this purpose, 
we have divided India into five zones as North, South, East, 
West, central and selected 20 Universities from all the five 
zones covering the States/UTs of Jammu & Kashmir, Uttar 
P radesh , Rajas than, Tamil Nadu, Karna taka , Andhra 
Pradesh, Kerala, Orissa, West Bengal, Manipur, Assam, 
Meghalaya, Gujarat, Maharash t ra , Madhya Pradesh , 
Chattisgarh and Union Territories Chandigarh and Delhi. Out 
of 20 universities, 12 LIS schools of the universities have 
responded. 8 LIS schools of the universities have not 
responded as per need. The list of 12 LIS schools which 
responded and 8 LIS schools which did not responded have 
been given in appendix-I & II respectively. Other institutions 
like Colleges, Polytechnics, Schools of correspondence 
studies. Open Universities, Autonomous Organisations and 
courses run by Associations were excluded. 
The Library Schools of the Universities which were 
a 
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included in the study are : Aligarh Muslim University (AMU), 
Aligarh, Banaras Hindu University (BHU), Varanasi, Delhi 
University (DU), Delhi, Panjab University (PU), Chandigarh, 
Jiwaji University (JU), Gwalior, Madras University (MU), 
Chennai, Karnataka University (KU), Dharwad, Rajasthan 
University (RU), Jaipur and Vidya Sagar University (VU), 
Midnapore, Gauhati University (GU), Guwahati, Bombay 
University (BU), Mumbai, Osmania University (OU), 
Hyderabad. The location of these States/UTs and LIS 
Schools of the Universities have been shown in Map-1. 
1.4 Utility of Study 
The present study is useful for faculty members of the 
Library Schools, research scholars and others who are 
directly or indirectly associated to the library profession. 
1.4.1 Faculty Members 
The study may be useful to the faculty members of the 
departments in terms of revision / design of curriculum, 
paying attention to ignored areas in training, from theoretical 
as well as practical approach in general, with special 
reference to use of IT, because IT has changed the patterns 
of education and demand of users. It would also help to 
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know the nature of various LIS courses run by Departments 
of LIS in Indian Universities in terms of level, duration, 
course content, intake, admission criteria, infrastructure 
facilities, teaching methods adopted and evaluation 
procedures etc. This study is also helpful to find out the 
measures for inprovement in quality of library education and 
services of the libraries. Thus, faculty members may impart 
better training to the professionals. 
1.4.2. Research Scholars 
The present study may be useful for the research 
scholars in terms of guidelines in the selection of the topic 
on library education, design of research methodology 
part icularly the survey me thods and techniques i.e. 
questionnaire, interview, observation in collection of data. It 
will certainly also be helpful in collection, analysis, synthesis 
and interpreta t ion of data with the help of statistical 
techniques to achieve the objective of the study. In short, 
the study will help them as a guideline in their respective 
fields. 
1.4.3. Others 
The study shall also be helpful to the personnel of 
libraries and other organisations to understand problems in 
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their respective fields and developments in Library Science 
in general with particular reference to special librarianship. 
The study may help to create confidence among professionals 
who may try to achieve objectives of the organisation 
effectively and efficiently. 
1.5 Hypotheses of the study 
Hypothes is plays a crucial role in research. It is 
considered as 'Turning Point' for research scholars. It is also 
known as supposed solution of the problem. According to 
Oxford English Dictionary*^ the Hypothesis can be defined as 
"A proposition or principles put forth or stated merely as a 
basis for reasoning or argument, or as a premise from which 
to draw a conclusion; a supposition". C.R. Kothari'' defined 
hypothesis as "A proposition or a set of propositions set 
forth as an explanation for the occurrence of some specified 
group of phenomena either asserted merely as a provisional 
conjecture to guide some investigation or accepted as highly 
probable in the light of established facts". On the basis of 
scope and objectives of the study and after reviewing the 
literature, following hypotheses have been framed for the 
study. 
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(a) Sc ien t i f ic g u i d e l i n e s / p o l i c i e s m a y h e l p in r a t i o n a l 
g r o w t h a n d d e v e l o p m e n t of L ibra ry E d u c a t i o n . 
(b) N e e d - b a s e d cur r i cu lum of t h e Library S c h o o l may fulfil 
n e e d s of t h e soc ie ty in a b e t t e r way. 
(c) A d e q u a t e inf ras t ruc ture facilities of t h e Library Schoo l s 
m a y s u p p o r t b e t t e r t r a in ing of t h e p ro fe s s iona l s . 
(d) Wel l qua l i f i ed a n d t r a i n e d facu l ty m e m b e r s of t h e 
L i b r a r y S c h o o l s i m p a r t b e t t e r t r a i n i n g t o t h e 
p ro fes s iona l s . 
(e) Wel l q u a l i f i e d a n d e x p e r i e n c e d p r o f e s s i o n a l s m a y 
p r o v i d e b e t t e r s e rv i ce s in t h e l ibrar ies 
(f) B e t t e r s e rv i ce s of t h e l ibrar ies a n d i n f o r m a t i o n cen t r e s 
m a y con t r i bu t e to scientific g r o w t h a n d d e v e l o p m e n t of 
t h e c o u n t r y . 
(g) A d e q u a t e funds he lp in p rov id ing b e t t e r s e rv ices to t he 
L ibra ry S c h o o l s . 
T h e a b o v e h y p o t h e s e s w e r e a l so t e s t e d t h r o u g h rais ing 
q u e s t i o n s in c o l l e c t i o n of d a t a t h r o u g h q u e s t i o n n a i r e , 
i n t e rv i ew a n d o b s e r v a t i o n a n d it was found t h a t t h e a s p e c t s 
w h i c h w e r e inc luded in t h e h y p o t h e s e s h a v e s o u n d direct o r 
indirect r e l a t ions to a c h i e v e ob jec t ives of t h e s tudy. 
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1.6 Research Methodology 
The term methodology, in a broad sense, refers to the 
process, principles and procedures by which one approaches 
the problem and seeks answers. There are various methods 
available for research i.e. historical method, case study 
method, experimental method and survey method. This study 
is primarily based upon survey method. Survey method is 
used to study the present status of Library Schools with 
special reference to some selected library schools in Indian 
Universities through various data collection techniques. 
1.6.1 Sample and size of the population 
The popula t ion of the study consis ts of various 
Departments of Library Science in Indian Universities. Due 
to large number of Library Schools in India, it was not 
possible to include all the Library Schools in the study. So 
the whole country was divided into five zones and the few 
universities were selected randomly for the collection of data. 
Hence, the study is based upon 12 library schools of Indian 
Universities which impart education at graduation and post 
graduation level. 
1.6.2 Data Collection Techniques 
Large number of data collection techniques are available 
16 
such as questionnaire, schedules, interviews, observation etc. 
The questionnaire, interview and observations techniques 
have been used in data collection. 
1.6.2.1 Questionnaire Technique 
In this method information is obtained with the help of 
a questionnaire. The questionnaire is sent to the person 
concerned with a request to answer the questions and return 
the questionnaire. So, in order to obtain the first hand 
information from the LIS d e p a r t m e n t s , ques t ionnaire 
technique was adopted. Before finalizing the format of the 
questionnaire, a Pilot study was also conducted in which two 
library schools were consulted to know the opinion of 
students and teachers. The students and teachers were 
requested to fill up the questionnaire on the spot. The 
queries and other ambiguities were clarified and thus the 
questionnaire had been modified. 
Two separate questionnaires were designed, one for the 
students and other for the teachers of LIS departments of 
Indian Universities. The questionnaire framed for students 
consisted of a number of questions in definite order and 
form. The proforma of questionnaire has been given in the 
appendix -VI. The ques t ionnai re framed for teachers 
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consisted of a number of questions, also based on structured 
pa t t e rn and in a definite format. The proforma of 
q u e s t i o n n a i r e for t e a c h e r s has been given in the 
appendix-VII. 
1.6.2.1.1 Administering the Questionnaire 
Twenty questionnaires each were mailed to the students 
of LIS departments of all the selected universities of the 
study. 10 were for BLISc and 10 were for MLISc. Out of 
400 questionnaires, 241 were returned but the response was 
not significant from the 8 universities, as they returned less 
than 10 questionnaires, inspite of repeated reminders. 
Therefore, 8 universities not included in the analysis and the 
study. Similarly, 112 questionnaires mailed to the teachers 
of LIS departments of all the selected universities of the 
study. Out of 112 questionnaires, 82 were returned but the 
response was also not significant from the above mentioned 
8 universities, as some of them returned one, two and some 
of them not returned any questionnaire. Therefore, they were 
not included in the study. The other 12 responded properly. 
The r e sponse of s tudents and teachers of these 12 
universities are given in Table-1 & 2 respectively. 
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Table-1 Distribution of questionnaire and response of 
the students of LIS 
Name of the University 
Aligarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi University 
Gauhati University 
Jiwaji University 
Karnataka University 
Madras University 
Osmania University 
Panjab University 
Rajasthan University 
Vidya Sagar University 
Total 
No . of 
Questionnaires 
Mailed 
20 
20 
20 
20 
20 
20 
20 
20 
20 
20 
20 
20 
240 
Recieved 
20 
16 
14 
20 
12 
10 
19 
13 
17 
20 
18 
19 
198 
Response 
Percentage 
100.00 
80.00 
70.00 
100.00 
60.00 
50.00 
95.00 
65.00 
85.00 
100.00 
90.00 
95.00 
The above table shows that out of 240 questionnaire 
sent to the s tudents of LIS d e p a r t m e n t s of selected 
universities, 82.5% students have responded. The percentage 
of response is highest in Aligarh Muslim University, Delhi 
University, Karnataka University, Panjab University, 
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Rajas than University and Vidya Sagar University due to 
personal visits and different approaches . The percentage of 
response is lowest in Jiwaji University, Gauhat i University 
and Madras University inspite of several reminders, which 
may be due to their busy schedule. We find that most of the 
students of LIS schools have responded. Hence , the study 
has been carried out. 
Table-2 Distribution of questionnaire and response of 
tlie teachers of LIS 
Name of the University 
No. of 
Quest ionnaires 
Mailed Recieved 
Response 
in 
Percentage 
Aligarh Muslim University 7 
Banaras Hindu University 6 
Bombay University 6 
Delhi University 8 
Gauhat i University 5 
Jiwaji University 5 
Karnataka University 7 
Madras University 7 
Osmania University 6 
Panjab University 6 
Rajasthan University 8 
Vidya Sagar University 5 
Total 76 
7 
4 
4 
6 
3 
3 
5 
3 
4 
6 
5 
4 
54 
100.00 
66.66 
66.66 
75.00 
60.00 
60.00 
71.42 
42.85 
66.66 
100.00 
62.50 
80.00 
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The above table indicates that out of 76 questionnaires 
sent to the teachers of LIS department of the study, 71.05% 
teachers have responded. The percentage of response of 
Aligarh Muslim University, Delhi University, Panjab University 
and Vidya Sagar University is highest due to personal visit 
and interest of the faculty members. The response of Madras 
University, Gauhati University and Jiwaji University is lowest 
as compared to other universi t ies inspite of several 
reminders, which may be due to the busy schedules of the 
teachers. The table also indicates that majority of LIS 
teachers have responded. 
1.6.2.2 Interview Technique 
The interview method of collecting data involves 
presentation of oral verbal stimuli and reply in terms of oral 
verbal responses. This method can be used through personal 
interviews and, if possible, through telephonic interviews. 
This technique is used to collect valid and reliable data. 
Interview in both structured and unstructured form was 
conducted with the students, teachers and heads of the 
depar tments , on various aspects of the library science 
teaching. Thus, interview technique helped to understand the 
problems and find out the possible solutions of the same to 
achieve objectives of the study. 
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1.6.2.3 Observation Techniques 
In this me thod , the information is sought by way of 
investigator's own direct observation without asking from the 
respondent . It is a good technique to collect data. When the 
researcher visited a few LIS depa r tmen t s such as Aligarh 
Muslim University-Aligarh, Delhi University-Delhi and Panjab 
University-Chandigarh, he observed that there is a wide gap 
of information provided by the students and teachers in 
terms of availability of infrastructural facilities and application 
of Information Technology. This technique led the researcher 
to make the study more scientific. 
1.6.3 Sources of Data 
The data for the study has been collected from Primary 
Sources of Information i.e. journals, pamphle ts , prospectus, 
reports and opinion of the respondents . However, Secondary 
Sources such as dictionaries, encyclopaedias, hand books, 
tables etc. were also consulted as per need. 
1.6.4 Analysis and Interpretation of Data 
To give form and meaning to the statistical data by 
interpretat ions and by conclusions, the collected data from 
LIS d e p a r t m e n t s were organised, consolidated, tabulated, 
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compared, analysed and interpreted in the light of objectives 
set forth in the present study. The analysis of data collected 
have been presented with the help of tables, figures. Pie-
diagram, graph, by using simple statistical techniques etc., 
and in the light of above data, findings and conclusion have 
been arrived at. 
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Chapter -II 
Library and Information Science Education 
2.1 International Level 
The concept of library developed when people started 
reading and writing but the need of library education was 
felt in late 19th century. Due to growth in literature, the 
problem of classification, cataloguing and proper arrange-
ment of the reading materials in the libraries arose. As a 
result, library training centres were established in the USA., 
the U.K. and some other European countries^. With the 
establishment of the American Library Association (1876), 
the Library Association of the United Kingdonn (1877), and 
the beginning of Dewey Decimal Classification (1876), selling 
of LC printed cards (1901), Anglo-American, ALA and 
Prussian Cataloguing Code (1908), Library education 
flourished in the USA, UK, USSR, Germany, Scandinavian 
countries and other parts of the world^. 
2.1.1 U.S.A. 
In United States of America (USA), the world's first 
library school - the School of Library Economy, was 
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established on 5th January, 1887 at Columbia by Melvil 
Dewey. The name of the course was 'Systematic 
Apprenticeship'. In 1888, Melvil Dewey also established the 
'New York Library School' at Albany. In 1926, this school 
merged with New York Public Library and become the 
'Columbia University School of Library Service'. Other 
schools soon followed. Pratt (1890) and Drexel (1891) were 
affiliated with technical institutes and Illinois (1893), Western 
Reserve (1904) and Syracuse (1908) were par t of 
Universities. Some schools were setup as a part of large 
public libraries, e.g. New York, Pittsburgh, St. Louis and Los 
Angeles-^. 
The American Library Association (ALA) contributed a 
lot to the growth and development of library education in 
the country. The other impor tant developments were 
recommendations of Williamson Reports 1923, establishment 
of Board of Education for librarianship in 1924, creation of 
Accreditation Agency and donation of liberal grants by 
Carnegie Corpora t ion etc. for improvement of library 
education'^. 
At present, about 70 library education programmes are 
being offered in various library schools which are accredited 
by the Committee on Accreditation (ALA/CoA). There are 
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also other types of educational programmes which are not 
under the purview of ALA/CoA accreditation process, which 
include about 25 doctoral programmes offered by various 
schools of library and information science and about 100-
200 undergraduate, para-professional courses and many 
master's level programmes. In addition, there are school 
librarian programmes usually associated with colleges or 
schools in each US state, covered under a separate process 
of accreditation^. 
2.1.2 U.K. 
United kingdom (UK) is the second country in the world 
where library education flourished on a large scale. Library 
Association (LA) was setup in 1877 and from the beginning, 
it is playing an important role in library training. Special 
Committee of the Association was setup in 1881, to draft 
syllabus which was approved in 1884. In 1885, the first 
examinat ion in l ibrarianship was held in London and 
Nottingham*^. Part-time courses conducted by the London 
School of Economics between 1902 and 1917 and the 
correspondence courses organised by the Association from 
1904 (taken over by the Association of Assistant Librarians 
in 1934) were available in professional education. The first 
library school was setup in 1919 at London University. The 
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school offered full t ime courses of study, and it had 
professional staff and Director''. 
After World War II, between 1946-1950, nine new full-
time schools were opened. These schools conducted diploma 
courses and played an important role in raising the status 
of librarianship in Britain. There were many important 
developments in 1964 which changed the face of library 
education in the United Kingdom completely. The principal 
developments were the introduction of a new syllabus by the 
Library Associatiori, the foundation of the Council for 
National Academic Awards (CNAA) and the passing of the 
Public Libraries Act, 1964^. 
Educat ion for l ibrar ianship was recognized as an 
academic activity when the postgraduate librarianship was 
established at the University of Sheffield(1964). Other new 
university schools were: University College of Librarianship 
Wales (1964) at Aberystwyth, Queens University, Belfast, 
School of Library Studies (1965), now the Department of 
Library and Information Studies, Loughborough University of 
Technology, Department of Library and Information Studies 
was set up in 1972 as the development of former college. 
There are 45 universities offering library and information 
studies in Britain. In addition, there are 10 non-university 
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schools of librarianship which provide a two year course"^. 
2.2 National Level 
The administrative, economic and educational systems 
which we find today in India are inheritance of British 
models. One main reason of introducing education was to 
train people for the government services and it was with this 
view in mind that the British Government founded three 
universities at Calcutta, Madras and Bombay in 1857^°. The 
reforms in higher education introduced between 1899 and 
1905 by Lord Curzon, the then Viceroy of India, brought a 
lot of changes in the educational pattern. More universities 
were established and they were granted teaching authority^^ 
The increasing number of new universities was followed by 
the creation of academic libraries such as university and 
college libraries. The establishment of new libraries required 
trained librarians. So, the professional education for librarians 
has been closely linked with the growth and development of 
universities in India during the early 20"" century. 
2.2.1 Pre-independence Period 
The training for library personnels started basically as 
an in-service programme in Calcutta. Imperial Library (now 
the National Library) organized an in-service training in 
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library routines with the help of John Macfarlane, between 
1901-1906. In subsequent years, the training programme 
was opened to the staff of other libraries and even to non-
librarians^^. Mr. John Macfarlane, who had shifted from 
British Museum was very familiar with library methodology. 
He trained the staff of Imperial Library in such a way that 
they were able to compile and publish catalogues of a 
considerable number of volumes by 1905^^. 
The 'Imperial Library', Calcutta, too provided training 
to librarians outside its town. Several requests were received 
from people desirous of receiving training in library work at 
the Imperial Library. Two students, one a state scholar from 
Hyderabad State Library and the other, the Assistant 
Librarian of the Banaras Hindu University, were permitted 
to study the library work through a three month course, and 
the necessary training, both in theory and practice was given 
to them.^'^ Due to an increased demand for trained librarians 
and the desire on the part of some young men to join the 
profession, after getting the necessary training, it was felt 
that steps be taken to start regular training classes at the 
Imperial Library. 
The Maharaja of Baroda Sayajirao Gaekwad invited Mr. 
W.A. Borden, an American librarian, who was a student of 
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Melvil Dewey and trained under the guidance of Charles 
Ammi Cutter at the Bostan Athenaeum, to organise the 
library movement in his state. In 1911 , Bordan started a 
library training co-urse in order to suppor t the library 
development programme of the state with trained personnel. 
The first batch of library training course started in the central 
library, Baroda. It consisted of ten men and women of high 
ability. They received training of librarianship in theory and 
practice for a year. This was followed by another year of 
practical work in the central library. In 1913, Borden started 
a summer school in Baroda city for the benefit of the city 
librarians. The course was of five months duration, with the 
first group of trainees of the original batch as instructors. A 
few librarians from outside the Baroda state joined the 
course. ^^  
The next step towards the library education was taken 
up by the Panjab University, Lahore (now in Pakistan). The 
University authorities invited Mr. Asa Don Dickinson, an 
American librarian to reorganize the library on modern 
patterns. He started a part time apperenticeship programme 
in librarianship in 1915^*^. The first batch consisted of 30 
working librarians drawn from the university library and the 
local college libraries. The main subjects of study were 
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cataloguing, classification, bibliography and book selection, 
library administration and viva voce. The course consisted 
of about 25 lectures. The educational qualifications of the 
students ranged from non-matriculates to those holding a 
bachelors degree. Dickinson wrote a small book entitled The 
Punjab Library Primer' - the first book of its kind on library 
science in India - which was published by Panjab University, 
Lahore in 1916. The book was a useful contribution on the 
subject for librarians and library workers in the Punjab.^'' 
The University of Panjab continued to hold classes in 
librarianship after Dickinson's departure in 1916. After 
1916, it was suspended for two years and reintroduced in 
1918^^. Since 1928, only graduates were made eligible for 
admission to the class. In 1933, five M.A.'s and in 1938, 
four M.A.'s and one M.Sc. took admission. The courses 
continued until 1947, when it was stopped^^. 
In 1920, the Andhra Desa Library Association started 
a one month library school at the Rama Mohan 
Granthalayam in Vijayawada. This was more oriented towards 
social work. No qualifications were prescribed for admission. 
Lectures were delivered by scholars on various topics in 
literature and sociology, which included library movment^^ 
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Madras Library Association was founded in 1928 . 
Ranganathan gave a new turn to library education in the 
country, when he started a certificate course in library 
science in 1929, under the auspices of the Madras Library 
Association. This programme aimed at establishing a modern 
library outlook rather than teachir>g library techniques. 
During the first th ree years of the Madras Library 
Association, the course was open to college and school 
teachers^^ In 1931, Madras University took over this course 
from Madras Library Association and started full-time 
diploma courses on regular basis. Later on, in 1937 the 
university made it a full-time one year postgraduation course. 
Till 1941, Madras Library School was the only school in the 
state where post graduate diploma course was run^^. 
In 1935, Andhra University at Waltair also started a 
training course on the pattern of Madras University. It was 
a Diploma course. The university extended its duration and 
made it a post graduate course and became the first Indian 
University to offer a comprehensive course in library 
science^^. 
The Imperial Library Calcutta, (now the National Library 
of India), started a training course under the supervision of 
Mr. K.M. Asadullah Librarian in 1935. It was a full-time 
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regular diploma course in librarianship, and continued till 
1946. The duration of this course was six months and the 
classes were held in alternate years^"^. Admissions were open 
to all, from all over India. The total no of students admitted 
to each class was limited to twenty. The training was 
imparted in classification, cataloguing, book selection, 
reference work, routine and organisation, bibliography and 
handwriting^^. 
In 1935, the Bengal Library Association arranged a 
'Library Training Camp' at Banasberia under the leadership 
of Shri Kumar Munindra Dev Rai Mahasai^^. In 1937, it 
established a regular certificate course which is continued till 
date. 
In 1 9 4 1 , the Banaras Hindu University instituted a 
certificate course and after one year, raised it to one year's 
diploma course on the pattern of Madras School. Similarly, 
Universities of Bombay and Calcutta also started a Diploma 
course in 1944 and 1946 respectively^^. 
It has been observed that before 1947, library education 
was imparted in certificate/diploma courses. Duration of the 
courses ranged from three months to one year. These were 
organised by the staff of universities, on part time basis, and 
sponsored by universities and library associations. 
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2.2.2 Post Independence Period 
In 1947, Sir Maurice Gwyer, the vice-chancellor of Delhi 
University, inspired by the writings of Dr. Ranganathan, 
invited him to start the library courses at Delhi University 
and to setup a separate Department of Library Science^^. Dr. 
R a n g a n a t h a n accepted the invitat ion and joined the 
University as Prof, of Library Science in 1947 . Delhi 
University, through the effort of Ranganathan has been the 
pioneer in starting the first M.Lib.Sc. programme in 1948, 
not only in the country but also in the entire Common 
Wealth of Nation. Delhi University was also the first Indian 
University to have started Doctor of Philosophy (Ph.D.) in 
Library Science in 19512^*. Later on, it also started Master 
of Philosophy (M.Phil.) in the year 1980. 
The foundation of the Department of Library Science in 
Aligarh Muslim University was laid in 1950-51 with the 
introduction of a certificate course in library science 
(C.Lib.Sc.) of 4 months duration by Prof. S. Bashiruddin, the 
then University Librarian. So, AJigarh Muslim University 
became the first Indian university in the Post-Independence 
era to institute a certificate course in 1951, followed by the 
Maharaja Sayaji Gaekwad University, Baroda and Nagpur 
University, which started diploma courses in 1956. Due to 
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the efforts of Prof. S Bashiruddin, a one year Bachelor of 
Library Science (B.Lib.Sc.) course was introduced in Aligarh 
Muslim University in the year 1958-59. Full time lecturer in 
library science was also appoin ted first t ime in this 
university^". In 1970-71, it added a Master of Library Science 
(M.Lib.Sc.) course to its programme. Another pioneering step 
taken by the university was the introduction of Library 
Science as one of the subsidiary subject at B.A. level in the 
Faculties of Arts and Social Sciences from 1985-86. The 
Department has also introduced M.Phil./Ph.D. programme 
in library science from the 1990-91 session^^ 
With the introduction of B.Lib. Sc. in A.M.U., some 
universities were encouraged to change the diploma course 
to B.lib.Sc. Some of them are Vikram University (1964), 
Baroda and Poena (1965), Nagpur (1966) and Osmania 
University in 1965. 
Indian National Scientific Documenta t ion Centre 
(INSDOC) established in 1952, started specialized training 
programme of 12- months duration, in documentation and 
reprography, in order to meet the growing demand for 
persons with specialized training in documentation^^ Later 
it has been changed into a two years programme as 
'Associateship in Information Science (AISC)'. 
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In late 1960's, the Government Polytechnics for Women 
started post metric diploma course of two years duration at 
Ambala, Bangalore, Chandigarh, Delhi, Ja landhar and 
Rourkela^^. 
A Documentation Research and Training Centre (DRTC) 
was established at Bangalore in 1962. DRTC started a 
t raining course of 14 months dura t ion leading to 
'Associateship in Documentat ion ' . The purpose of this 
training is to produce Documentalists and Information 
Scientists for Industrial Libraries, Information Centres and 
other categories of special libraries. Now, it has been 
changed into a two-year programme in 'Associateship in 
Documentation Science'^'^. 
Banaras Hindu University, Varanasi and University of 
Bombay started post graduate course in 1965 and 1967 
respectively. The four Universities namely Aligarh Muslim 
University, Karnataka University, Mysore University and 
Vikram University s tar ted Master of Library Science 
(M.Lib.Sc.) in 1 9 7 1 . Andhra Pradesh Open University, 
Hyderabad (1982) and IGNOU, New Delhi (1985) started 
library course through correspondence. In 1980's number of 
institutions started library science courses of graduation and 
postgraduation levels, on regular or correspondence basis. 
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After independence, there was a rapid growth and 
development of libraries and library education in India. With 
the progress and expansion of education, scientific research 
and programmes of socio-economic development, there has 
been vast expansion in education at the university and pre-
university level. This created a great demand for libraries of 
all types such as academic, special and public, managed by 
properly qualified and trained library personnel. To provide 
for this demand, there has been an increase in the number 
of library schools started by Indian Universities during the 
post independence period. 
Recently, the scope of librarianship and library education 
has undergone many changes with the rapid expansion of 
knowledge and development of research act ivi t ies , 
particularly in the field of science and technology. The 
introduction of computer and automation in libraries has 
introduced new elements in library house keeping operations, 
in acquisition, processing and circulation. Another important 
development is the expansion of bibliographical services. 
Database of abstracts of all published material in most of the 
important subjects are made available. Hence, a large 
number of LIS schools were setup in different parts of the 
country to feed the manpower needs of the libraries, 
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information centres and other organisat ions. The number of 
inst i tut ions S t a t e s / UTs wise impar t ing LIS education in 
India at Bachelor Degree , Master Degree and Research 
Programme have been given in Map-2. 
At present, 74 Universities offer Bachelor of Library and 
Information Science (BLISc) courses , 6 3 Universities Master 
of Library and Information Science (MLISc) courses , 15 
Univers i t ies M.Phil , in Library and Informat ion Science 
course and 4 9 Universities Ph.D. p rogramme in Library and 
Informat ion Sc ience . Bes ides , INSDOC, New Delhi and 
DRTC, Bangalore offer Associateship courses in Information 
Science, which are equivalent to MLISc degree . National 
Cen t r e for Sc ience Informat ion (NCSI), an a u t o n o m o u s 
organisat ion under UGC located at Bangalore provides an 
advanced one-year training course in 'Information Systems 
Management and Technology'^^. 
Today, a large number of institutior^s are offering several 
courses under different modes and schemes . They are as 
follows ib. 
Certificate (CLISc) 14, Diploma (DLISc) 12, Bachelor 
(BLISc) 6 8 , Master's (MLISc 1 year) 5 5 , MLISc (Integrated) 
14, MSc (L & ISc) 2, MSc (Inf. Sc.) 1, MISc 1, AISc 2, PG 
Diploma (PGDADM) 1, Post MLISc 1, PGDIT 1, M Phil 13 
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and Ph.D. 48 . 
In addit ion, a few Women's Polytechnics, Library 
Associations etc. also offer undergraduate level courses 
leading to certificate/diploma in library science. Some Open 
Universities in the country like IGNOU, New Delhi, Andhra 
Pradesh Open University, Hyderabad, Kota Open University, 
Kota offer BLISc/MLISc courses through distance education. 
Some other universities have also started offering BLISc/ 
MLISc courses through distance education mode^^. The list 
of institutions offering library and information courses on 
regular, correspondence, regular and correspondence basis, 
have been given in appendix-Ill, IV and V respectively. 
2.3 Role of U.G.C. in the promotion of Library and 
Information Science 
The University Grants Commission (UGC) came into 
existence in 1953 and became a statutory organisation by 
an act of parliament in 1956. The UGC appointed a Library 
Committee in 1957 under the Chairmanship of Dr. S.R. 
Rangana than to advise on mat te rs relating to proper 
functioning and management of libraries. It was mainly asked 
to advice on matters relating to standards and guiding 
principles for the design of library buildings and furniture, 
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recruitment of library staff, their qualifications and pay scales, 
ordering of books, procedure of release of fund or grants 
by the commission for libraries, promoting reading habits, 
facilities for the training of librarians, and standards for 
calculating financial requirements^^. The Committee, after 
conducting a survey of University and College Libraries in 
the country submitted a detailed report entitled 'University 
and College Libraries' in 1961, making recommendations on 
all the points of reference. Its major recommendations 
were:^^ 
(i). The entire finance of the university and college library 
should be provided by the UGC and the s tate 
governments and both should de termine their 
proportion of financial assistance. 
(ii). The library grant should be determined according to an 
agreed per capita formula. Special initial grant will be 
sanctioned in case of a new university or a new 
department in the university. 
(iii). A library may be allowed to spend one fifth of the 
commissions grant for appointing staff to process the 
purchased reading material. 
(iv). Professional staff in the university libraries may be 
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placed in the cadres of Professor, Reader, Lecturer and 
Assistant Lecturer. 
As soon as the UGC realised the importance of libraries 
in promoting higher education, it also started paying full 
attention towards library manpower development because 
only through a team of well trained and qualified personnel, 
a library can achieve its goal. Various committees have been 
appointed from time to time, to study the syllabi and suggest 
changes therein, to cope up with the needs of modern 
times.'*° 
2.3.1 Advisory Committee Report 
The Government of India set up an Advisory 
Committee for Libraries in 1957 to improve the quality and 
working conditions of libraries and library schools and to 
meet the growing demands for efficient librarians. This 
Committee studied, examined and gathered data on libraries 
growth in India, and after thorough deliberations, made 
cer ta in r ecommenda t ions in its repor t governing the 
structure, the education and training of personnel and the 
administration of libraries. Its major recommendations are:''^ 
(i) The training of semi-professional staff needed by all 
types of libraries, which require training only in 
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methods and routines. 
(ii) The training of the professional staff needed by most 
of the public libraries, which involves a sound training 
in general librarianship. 
(iii) Advanced or specialised training in library science for 
the leaders in the profession and also for those who 
would occupy responsible positions in different types 
of libraries. 
(iv) No university should run semi-professional courses . 
They should be run by library associations or where no 
such association is able to take up the responsibility, 
by state government through the state library. 
2.3.2 Review Committee Report 
With a view to further improve the standard of library 
education, the UGC set up a Review Commit tee on library 
science in 1 9 6 1 . The report of this Commit tee , published 
in 1 9 6 5 , made a number of significant recommendat ions for 
the min imum qualifications for admission of s tudents to 
c o u r s e s , syl labus, p r e c o u r s e a p p r e n t i c e s h i p , m e t h o d of 
teaching, examinat ions working hours , staff requirements, 
library facilities, t raining facilities, advance courses and 
research in library science.^^^ j(.g t^^ip^ recommendat ions are 
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as follows:'^^ 
(i) An apprentice course for six months in an approved 
library should be an essential qualification for admitting 
the fresh graduates to library science courses. 
(ii) A staff student ratio of 1:10 at B.Lib.Sc level 1:5 at 
the M.Lib.Sc. level is reasonable . A depar tment 
running only B.Lib.Sc. course should have a minimum 
staff of one readers and two lecturers and for M.Lib.Sc. 
course one professor, two reader and four lecturers. 
Part-time teachers should not be appointed. 
(iii) The U.G.C. should arrange for a survey of the needs 
of professional librarians of different categories in the 
country and also carry out assessment of the quality 
of the trained personnel. 
(iv) There should be close coopera t ion between 
Departments of Library Science and Libraries. 
2.3.3 Wadia and Lai Committee 
Though the r ecommenda t ions of R a n g a n a t h a n 
Committee were not implemented by universities, the UGC 
again appointed two more Committes in 1967 and 1970. 
The Wadia Committee was made responsible to examine the 
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working and organisational setup of university libraries and 
current techniques of training in library science. The Lai 
Committee was mainly responsible for assessing the need 
for personnel with M.Lib.Sc. training and their enrolment in 
relation to the library needs of trained personnel. The Lai 
Committee specifically recommended that at least for five 
years, no new University should start M.Lib.Sc. except those 
in eastern region states. But in 1971 , Aligarh, Bangalore, 
Karnataka, Vikram and Mysore Universities started the 
M.Lib.Sc. course. Later on, other universities also started 
this course. It seems that these universities started this 
course without assessing the requirements of their region, 
which gave rise to either unemployment or non availability 
of suitable jobs in libraries for candidates possessing 
postgraduate degrees. Another notable recommendation of 
the Lai Committee is that the syllabus of library science 
should have a slant towards information science. But only 
Delhi and Madras universities have made such changes in 
their syllabus. Many universities have introduced one paper 
namely 'Documentat ion ' , as one of the compulsory or 
optional pape r s . Others give weightage to traditional 
techniques like classification, cataloguing, administration etc.'''* 
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2.3.4 Curriculum Development Committee (CDC) 
On the recommendat ions of the panel of Library and 
Information Science, UGC constituted a CDC in Library and 
Information Science in 1 9 9 0 under the Cha i rmansh ip of 
Prof. P.N. Kaula with the following objectives:'*^ 
(i) To examine the exist ing curriculum in Library and 
Information Science of different universities in terms of 
quality as well as the workload. 
(ii) To examine how the new curriculum would meet the 
manpower needs of information centres in the modern 
age in the light of national development. 
(iii) To devise a model curriculum which will be relevant 
to the requirements of the country. 
(iv) To suggest ways and means of preparing text books, 
teaching aids, library, as well as laboratory requirements 
in implementing proposed curriculum; and 
(v) To suggest orientation programme for teachers in order 
to i m p a r t i n s t r u c t i o n s a c c o r d i n g to t h e rev i sed 
curriculum. 
The main recommendat ions of CDC are as follows:'*^ 
(i) The level of courses suggested by CDC are B.Tech., 
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M.Tech. in Library and Information Science and Master 
in Information Science. 
(ii) About admission to Library Science courses, CDC 
suggested to reserve the seats for deputed candidates 
and certificate holders in Library Science, to give 
weightage to post graduate degree holders with equal 
and proportional weightage to all disciplines. Admission 
test and interview should be the criteria for selecting 
the candidates, to restrict the number of admissions to 
1:5 teacher student rat io, Master of Library and 
Information Science or Associateship Programme of 
two-year duration should be the academic requirement 
for admission to the Ph.D. 
(iii) English has been suggested as the medium of 
instruction at the University level courses in particular. 
The regional languages need to be considered as the 
medium of instruction at the BLISc level. 
(iv) It recommended five teachers, one Professor, one 
Read er and three Lecturers for a department running 
only BLISc course and eight teachers, one Professor, 
two Readers, five Lecturers for a department running 
both BLISc and MLISc courses. It also recommended 
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to create the additional teaching posts for the emerging 
areas like computer appl ica t ions , informetr ics / 
bibliometrics, reprography, micrographics etc. In view 
of non-availability of adequate number of such persons, 
it is suggested to invite external experts for delivering 
lectures and demonstration in the aforesaid areas. 
(v) In order to update the professional competence of the 
existing teachers in LIS, the CDC has suggested 
organisation of different types of short-term courses 
and also deputation of teachers to advanced level 
courses of longer duration in and outside the country 
and giving them appropriate incentives. 
(vi) The use of different methods in teaching such as 
lecture method, seminar, group discussion, case study, 
projects , tutorial work, learning by doing and 
development of computer s imulat ions has been 
suggested. In order to implement the teaching methods, 
it is imperative to have minimum teaching staff (i.e. 1:5 
Teacher-student ratio) and infrastructural facilities for 
the department. 
(vii) Apart from blackboard, new teaching aids like OHP, 
slide projectors, AV equipment, PCs, CD-ROM etc. 
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have been suggested to be used to make the teaching 
learning process more effective. 
(viii) The report provides the guidelines regarding the 
formation of the departmental library and a workshop 
cum information processing laboratory for each Library 
and Information Science department. 
(x) An internship programme of 1-3 months at BLISc level 
should be on compulsory basis. 
(xi) Educational tour should be included in the curriculum. 
(xii) The CDC has suggested the curricula and guidelines for 
the different levels of courses in Library and 
Information Science like BLISc, MLISc. (one year and 
two year integrated courses), MPhil. and PhD. Core 
and elective/optional papers have been suggested both 
at the level of BLISc and MLISc. It also provided the 
guidelines and the areas of research in Library and 
Information Science. 
(xiii) The CDC has also recommended organisat ion of 
special courses on the recent advances in the sub-topics 
of the core subjects as well as electives of BLISc and 
MLISc Programme. In addition, CDC has also provided 
a list of 38 subjects on which the special courses may 
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be organised. 
(xiv) Examination Reform and curriculum reforms should be 
implemented to raise the standards of Library and 
Information Science education. In relation to the 
ambiguity regarding inclusion or exclusion of particular 
topics and the emphasis to be given to individual topics. 
So that the modular curriculum can be used as the 
basis from which a department may design its own 
curriculum in the light of the local preferences, needs 
and resources and each of the modules be given a 
weightage expressed in credits which should indicate 
the relative time to be devoted to the content of each 
module within the overall programme. Any department 
of Library and Information Science can use a particular 
credit rating structure for its own programme. 
2.3.5 Kar is iddappa Commit tee on Curr icu lum 
Development in Library and Information Science 
U.G.C. constituted a Subject Panel on Library and 
Information Science with Prof (Dr.) C.R. Karisiddappa as 
convenor in 1997. The panel organised several meetings 
zone wise to discuss restructuring of curriculum due to 
impact of IT on libraries. As a result, C.R. Karisiddappa 
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Committee on Curriculum Development in Library and 
Information Science came into exis tance and C.R. 
Karisiddappa was indentified as the Nodal Person for these 
meetings which were devoted for finalising the modules and 
course contents on different themes proposed to be taught 
in the new syllabi. This report is known as 'Saraswat Maha 
Yojna' . A detailed syllabus for two years integrated 
programme leading to MLISc is worked out. The report was 
published by UGC in 2001 under the title 'UGC Model 
Curriculum Library and Information Science ' . Its main 
recommendations are as follows:'*^ 
(i) Emphasis has given on two years integrated course, 
which at one hand can ensure eliminating duplication 
of course content which is presently imbibed in 
truncated BLISc and MLISc programmes, and on the 
other hand it will provide neccesary time for teaching 
of Automation and Information Technology component 
and their applicat ion to library work. University 
Departments desirous of running the truncated BLISc 
and MLISc courses may continue to run the same for 
some time but should also try to shift to the Integrated 
MLISc course in the phased manner in a reasonable 
time. In addition to the integrated MLISc course, the 
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universities may also consider starting different levels 
of courses in library and information science. 
(ii) The Commi t t ee , taking into considera t ion the 
international scenario, has considered the modular 
approach to curriculum as a flexible structure to be 
adopted by the departments with varying levels of 
infrastructure facilities. To meet the requirements of 
manpower in the different subject fields like commerce, 
business industries, health science, technology and 
social studies etc. relevant specialisation in the form of 
electives be offered. The Committee also considered 
the courses in Library and Information Science to be 
more practical and also expected that the students 
would come out with substantial gain after completing 
the courses. It is therefore necessary that the suggested 
course pattern with regard to distribution of marks for 
theory and practical teaching and the number o{ credits 
be adopted by the departments. 
(iii) The department of Library and Information Science 
should be equipped with adequate number of practical 
tools in the traditional subjects such as classification 
schedules, catalogue codes, list of subject headings and 
thesauri in the ratio of 1:2 (i.e. one set of tools for 
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two students). The library shbUnJ also provide for a 
good collection of reference sources and tools of all 
varieties to acquaint the s tudents with sufficient 
knowledge of their use. The IT laboratory with network 
facilities be established in the department with user 
terminals at the ratio of 1:5 (i.e. one terminal for every 
five students). This should be supported with all the 
standard software packages including one or two library 
application software package in order to enable the 
students to acquire the knowledge and skill in the use 
of IT tools and services. 
The teaching staff requirements suggested by two 
earlier reports viz. Dr. Ranganathan Committee Report 
of 1965 and Prof. Kaula Committee CDC Report of 
1992 be taken as the basis for further improvement. 
Consider ing the imperat ive need on practical 
componen t especially in the IT area of growing 
specialization, the staff strength may be increased 
proportionately. 
The existing facility for training of teachers 
available through Academic Staff Colleges in the 
universities be appropriately restructured to enable the 
teachers to acquire the required knowledge and skill in 
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IT so as to impart effectively to the students. It is also 
suggested that similar training facilities available 
through the UGC established centres i.e. INFLIBNET, 
NCSI and some selective university departments be 
involved in training the LIS teachers. 
(iv) The modular approach may be adopted by the distance 
education progrannmes and the syllabus either for the 
truncated programmes of one year each of BLISc and 
MLISc or for two years integrated MLISc programme 
can also be drawn suitably. The Committee reviewed 
the norms and standards proposed by the DEC and 
suggested number of modification. These modified 
norms and standards be adopted by all the universities 
offering Distance mode LIS education. 
2.4 Role of Library Associations in Library and 
information Science Education 
2.4.1 Purpose and Objectives 
A library association is a professional organisation, 
which is the backbone of library movement in a country. It 
contributes to the spreading of knowledge by promoting the 
establishment of libraries and maintaining them through 
trained staff, proper finances and improved techniques. Its 
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purpose is to speak and act for the profession as a whole 
in the fields of common professional interests such as the 
question of revision of grades, curriculum of library science 
schools, formulating library legislation, preparation of union 
catalogues and supporting general bibliographical activities, 
helping l ibrarians in get t ing into service, organizing 
conferences and committees on subjects of general interests 
to libraries and to recommend to individual associations and 
groups of associations projects of importance in specific 
fields and to give such projects general professional 
assistance.'^^ 
In the beginning, education in librarianship was offered 
by the library associations. In the 20th century, library 
science schools have taken the complete responsibility of 
educating people for librarianship. But, due to increasing 
specialisation of knowledge, it became quite difficult to 
provide the library educat ion in various aspec ts of 
librarianship for future needs. Library associations now find 
no way in shouldering the responsibility of educating the 
people for librarianship except by sharing it with library 
science schools. The library education imparted by the 
professional associa t ions is effective because of the 
professional feeling, emotion and dedication of the members 
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associated with teaching. When the library associations 
participate in the educational programmes, the scope of 
library and information science education is widened and the 
gap between theory and practice is reduced."^^ 
2.4.2 Origin and Development 
Library Associations in India originated in a library club. 
However, the club was replaced by the Baroda Library 
Association in 1924. Other Library Associations had also 
been formed by 1924, such as Andhra Library Association 
(1924), the All India Public Libraries Association (1920) and 
the Maharashtra Library Association (1921). Few Library 
Association conducted short term library courses, or held 
conferences to promote the library movement in India. 
Andhra Desa Library Association started a one month library 
school in 1920 at the Rama Mohan Granthalayam in 
Vijayawada. It was more oriented towards social work.^^ 
A number of national and other state library associations 
had also been formed between 1925 and 1947, such as the 
Bengal Library Associat ion (1925) , Punjab Library 
Association (1929), Indian Library Association (1933), Assam 
Library Association (1939), Gujarat Library Association 
(1939), Utkal Library Association (1944) and the Kerala 
Library Association (1945).^^ 
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2.4.3 Level 
Library Associations may work at different levels, such 
as International, National, Regional, State and Local levels. 
IFLA is an International level association, lASLIC, ILA are 
National level associations, U.P. Library Association is a 
Sta te level associa t ion and Bombay College Library 
Association is a local level association. Some associations 
affiliate other library associations. For example IFLA is an 
affiliating association. Some library associations are general 
in nature. Such as ILA, because they work for all types of 
libraries, whereas some other are special in nature, such as 
lASLIC, ASLIB because their activities relate to special 
libraries and other services. 
2.4.4 Functions 
Advisory Committee for libraries assigns five important 
functions of a library association.^^ 
(i) It tries to build up a sense of brotherhood among 
librarians, cutting across the boundaries of caste, creed, 
colour and country in a self-conscious community 
devoted to the cultural elevation of their fellowmen. 
This raises the morale of independent librarians and 
braces them up to their tasks. 
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(ii) Library associations, explicitly or implicitly help to build 
up and instill into the minds of individual librarians, a 
code or ethics of conduct vis-a-vis their communities. 
This code helps to place the librarian on a platform of 
respectability in his community. 
(iii) Library associations make an earnest effort to raise the 
standards of training of librarians to enable them to 
perform their tasks with greater competence and for 
the larger benefit of society. 
(iv) It is a trade union fighting for better conditions of 
service of librarians, and 
(v) It is the standard-bearer of library extension service in 
every country where it exists. 
Library associations tend to discharge their functions by 
holding library conferences , seminars and meet ings , 
publishing library journals, holding lectures and conducting 
study circles, publicity, exhibitions, organising deputations 
and by bringing out basic library literature. Where organs of 
library research and training are weak, library associations 
take on themselves, the task of training librarians and 
bringing out books on various aspects of librarianship or 
compiling valuable bibliographies. In all these, the objective 
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of library associations is to strengthen and expand the library 
movement and not to assist any particular library or section 
of librarians.^^ 
2.5 Library Associations in India 
2.5.1 Indian Library Association (ILA) 
It was formed on 13th Sept . 1 9 3 3 at the first All India 
Library Conference held in Calcutta. It was decided that the 
Association will work for the development of libraries and 
library movement , improvement of status of librarians and 
stressing for bet ter training for librarians. Since then ILA is 
working as a representat ive body of Indian librarians and 
libraries and is dedicated to the cause of l ibraries. The 
objectives of the Associat ion in the draft const i tut ion as 
adopted were as under:^* 
(i) Promot ion of library movement in India. 
(ii) P r o m o t i o n of l ib ra ry s c i e n c e e d u c a t i o n a n d t h e 
improvement in the training of librarians in India. 
(iii) Promot ion of research in library science. 
(iv) Improvement of the studies and conditions of services 
of librarians 
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(v) Cooperation with international organisations. 
The Calcutta session of the Indian Library Association 
held in 1955 discussed the standard and gaps of library 
education in India and recognised the need of reorganising 
the training programme. With a view to develop uniform 
standard in the library education all over the country, the 
ILA through the various resolut ions passed at its 
conferences , has appea led to both universi t ies and 
organisations to consider the cause with a broad outlook. It 
has urged the relevant bodies to enunciate new course in 
library science to suit the need of the present day society. 
The ILA works for the improvement of salaries and 
emoluments, service conditions and welfare of the library 
personnel. It works for the realisation of the scope of the 
profession, which will result in the attracting of more young 
students into the profession.^^ 
The ILA has engaged itself in continuing education 
p rog rammes for working librarians and information 
specialists. It has been cooperat ing with other library 
associations namely lASLIC, INDAAL, AGLIS, DLA and 
lATLIS in the organisation of regular study circle meeting 
with the ass is tance from the NISSAT, Depar tment of 
Scientific & Industrial Research, Govt, of India, it has been 
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organising workshops at exposure as well as advanced level 
on the Application of Computers in Library and Information 
Activities in various cities.^^ 
In order to improve the quality of collections, service 
procedures and the library education, ILA holds annual 
conferences, besides seminars and workshops. Papers are 
presented at these seminars on current topics and matters 
related to professional interest. Discussions are held and 
resolutions, which have far reaching effects on the profession 
as a whole, are passed. Some of the conferences and 
seminars organised by ILA on library science education were 
held at Hyderabad (1956), Bangalore (1976), Chandigarh 
(1977), Delhi (1979) ." 
ILA has been bringing out both periodical publications 
and monographs from time to time such as Library Bulletin, 
Abgila, Journal of Indian Library Association, ILA Bulletin, 
ILA Newsletter and other publications including conference 
proceedings, directories, special publications prepared for the 
special purpose , the monographs comprising of Indian 
Library Directory, Institutes conducting library science 
courses in India, Survey of Public Library Services in India, 
Subject Heading in Hindi and papers on libraries and the 
Book Trade etc. ILA also undertakes various projects from 
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time to time, which can be useful for the profession 58 
2.5.2 Indian Association of Special Libraries and 
Information centres (lASLIC) 
The lASLIC was established on September 3, 1955 on 
initiative and inspiration of librarians, documentalists, 
information scientists, scientists and technologist. The 
Association commenced its activities, keeping in view the 
following objectives:^^ 
(i) To encourage and promote systematic acquisition, 
organisation and dissemination of knowledge. 
(ii) To improve the quality of library and information 
services and documentation work. 
(iii) To coordinate the activities of and to foster mutual 
cooperation and assistance among special libraries. 
(iv) To serve as a field of active contact for libraries, 
information bureaus, documentation centres, scientists, 
research workers, specialists and others having common 
interest. 
(v) To improve the technical efficiency of the workers in 
special libraries and information centres and to look 
after their professional welfare. 
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(vi) To act as a centre of research in special library and 
documentation techniques. 
(vii) To act as a centre of information in scientific, technical 
and other fields. 
(viii) To act as a nucleus of research in special librarianship 
and documentation techniques and to provide a forum 
for libraries in the country. 
The second session of lASLIC conference held in 1956 
discussed the standard of library education in India and 
realised the need of reorganising the training programmes. 
The lASLIC conference stressed upon the need of specialized 
training for librarians serving in special libraries. The second 
lASLIC seminar held in 1962, suggested formulation of 
uniform standards in library education and desired that the 
certificate course in library science (C.Lib.Sc.) be conducted 
all over the country.*^° 
The Association started a training course in Special 
Librarianship and Documentation in 1966. The Association 
also conducted a part-time six months diploma in library 
science and B.Lib.Sc. from 1964-70. This course was called 
"Training in Special Librarianship and Documentation". From 
1967 to 1970, the duration of the course was one year.*'' 
6 5 
With a view to improve the quality of library education 
in India, lASLIC holds conferences and seminars in 
alternative years. As a part of promoting the objectives, the 
lASLIC conferences play predominant role in developing the 
various facts of library science. Special seminar and 
workshops are also organised in this regard from time to 
time. They transfer the thoughts of current interest in this 
extensive new field. The Association also organises refresher 
courses. To carry forward the activities of the lASLIC, study 
circle have been organised in different places.''^ Some of the 
areas where the Association has been organising regular 
training programmes and workshops are indexing system, 
conservation and preservation of documents, computer 
applications in library and information system, technology 
information managements, etc. 
The lASLIC brings out periodical publications, books 
and special publications including a number of monographs 
on specific aspects of librarianship and documentation, such 
as lASLIC Bulletin, lASLIC Newsletter, Indian Library 
Science Abstract, Directory of Special and Research libraries 
in India, Educat ion for Librar ianship , Applicat ion of 
Management Techniques to Library and Information System 
which serve to improve the cause of library education."^^ 
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2.5.3 Indian Association of Teachers of Library and 
Information Science (lATLIS) 
The S.R. Ranganathan Endowment Lectures was held at 
Documentat ion Research and Training Centre (DRTC), 
Bangalore on 19th December, 1969,and was convened by 
P.N. Kaula. At the end of this lecture, a meeting of the 
participating library science teachers, was held, and lATLIS 
was formed. This association was constituted as a National 
Professional Organisation, for the purpose of promoting the 
cause of library education in India.^'^ 
The lATLIS is mainly concerned with the problems of 
teaching of library and information science. The main 
activity of the Association has been that of organising 
seminars and conferences on current problems of LIS 
education such as:*^ ^ 
(i) Teaching methods in library science, DRTC, Bangalore, 
19-21 December, 1970. 
(ii) Graduate Library Science Education Programmes : 
B.Lib.Sc, Karnataka University, Dharwar, 9-11 march, 
1973. 
(iii) Relevance of LIS Education in the changing needs of 
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country, Banaras Hindu University, Banaras, 13-18 
March, 1981. 
(iv) National Policy for Library and Information Science 
Educat ion, Nagpur University, Nagpur 23 -26 th 
September 1983. 
(v) Use of audio-visual aids in LIS Teaching, Lucknow, 9-
10 November, 1986. 
(vi) Educat ion for Academic Librar ianship , Gulbarga 
University, Gulbarga, 21-23 November, 1988. 
(vii) Restructuring of LIS Curriculum, Saurashtra University, 
Rajkot, 14-16 December, 1989. 
(viii) S tandards for LIS Education, Andhra University, 
Vishakhapatnam in 1991. 
(ix) Research in Library and Information Science, University 
of Mysore, Mysore in 1994. 
(x) Fifty years of LIS education in India, University of 
Mysore, Mysore, 27-29 November, 1997. 
(xi) LIS Education in the Internet Era, University of Kerala, 
Thruvananthpuram, 7-9th Febrauary 2001 . 
The Association made the following suggestions to the 
UGC:^^ 
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a) Sepa ra t i on of LIS d e p a r t m e n t s from the University 
Libraries. 
b) Provision of full-time teachers in LIS depar tments . 
c) Provision for more facilities for post-graduate education 
and research. 
d) C h a n g i n g of n a m e of Library Sc i ence Schoo l s to 
Library and Information Science Schools. 
T h e lATLIS has b rough t out a n u m b e r of r esea rch 
p a p e r s . They have been very useful for t h o s e who are 
engaged in higher education. The various seminars held by 
lATLIS h a v e u r g e d t h e c o o p e r a t i o n of t h e t e a c h i n g 
communi ty . It aims to establish coord ina t ion among the 
various professional association in India in the field of library 
and information science.*"^ 
2.5.4 Medical Library Association of India (MLAI) 
T h e i m p o r t a n t o r g a n i s a t i o n c o n s i s t i n g of Medical 
Librarians and the primary national forum for progress and 
a c t i v i t i e s in t h e field of p r o f e s s i o n a l H e a l t h S c i e n c e 
Librarianship, is the Medical Library Associat ion of India 
(MLAI). The Association became a registered body in 1 9 8 1 , 
al though it has been working towards the development of 
6 9 
Medical Librarianship since last many years. 68 
MLAI was established as a professional body with the 
objectives of building up a body of professional experts for 
the growth and development of medical libraries, including 
personnel services, continuing education programmes etc.^'^ 
The Associa t ion has now taken up the manpower 
development programmes for updating the skills of the 
working health science l ibrarians through cont inuing 
education programmes at various levels. The proposal to 
s tar t a c o r r e s p o n d e n c e Diploma course in Medical 
Librarianship has recently been authorised by the Executive 
Committee of the Association so as to fulfil a long standing 
demand of the profession.'''^ 
2.6 Contr ibut ion of Dr. S.R. Ranganathan to 
Library & Information Science Profession 
Ranganathan made tremendous contribution to different 
aspects of librarianship and information science. He is called 
as The Father of Library Science and Library Movement in 
India. In the year 1924, he started library science classes on 
behalf of Madras Library Association for certificate course. 
He used to teach colon classification along with DC and a 
comparative treatment used to be given to schemes of 
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classification as well as to catalogue codes. His courage and 
innovative techniques based on consistent research provided 
life to the subject and inspired students, when no library 
school was properly established ^^  He was the first to start 
the school of library science in 1 9 2 9 , Rangana than 
presented a draft of Model Public Library Act for India in 
1930 and the first Library Bill for Bengal state in 1931. He 
also prepared Draft Library Bills for other states such as 
U.P., Gujrat, Kerala and Assam. His efforts resulted in the 
enactment of library legislation in the states.''^ 
Ranganathan established the Department of Library 
Science, University of Delhi in 1946. Through the efforts 
of Ranganathan first M.Lib.Sc programme was started in 
1948. PhD in Library Science was also introduced at the 
Delhi University through his efforts. He served here as a 
Professor of Library Science from 1947 to 1955.^'^ 
Documenta t ion Research Training Centre (DRTC), 
Bangalore was established in 1962. Ranganathan became an 
Honorary Professor at DRTC. He was mainly responsible for 
the initial growth of this institution. It was only due to his 
efforts that DRTC gained international reputation. In 1963, 
Ranganathan established Sarada Ranganathan Endowment 
for Library Science to further the cause of library science. 
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The Endowment organizes 'Sarada Ranganathan Lectures' 
annually and these lectures are printed. The journal entitled 
'Library Science with slant to Documentation' is sponsored 
by the Endowment.'"* 
Ranganathan was the first Chairman of the Library 
Committee of the University Grants Commission (UGC) and 
played a key role in the development of the university and 
college libraries in the country. As Chairman of the Library 
Committee of the Indian Standard Institutions, he developed 
standards relating to classification, cataloguing, library 
building, fittings and furniture as guidelines for the 
development and progress of libraries in India.^^ 
Ranganathan has written on almost every aspect of 
Library Science. He authored more than 60 books and 
2,000 articles. He was also responsible for starting many 
periodicals . His Normative Principles, the Canons of 
Classification, Three Plane of Work, Fundamental Categories, 
Concepts of Rounds and Levels, Principles of Facet Analysis 
and Isolate Sequence etc. are unique and novel contributions 
to the field of classification. His publication like Five Laws 
of Library Science (1931), Colon Classification (1933), 
Classified Catalogue Code (1934), Library Administration 
(1935), Prolegomena to Library Classification (1937), Theory 
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of Library Cataloguing (1938), Reference Service and 
Bibliography (1940), Library Classification : Fundamentals 
and Procedure (1944), Library Manual (1951), Headings and 
Canons (1953) and nnany others are of world fame.'"' 
Ranganathan's five laws of library science deduced from 
the modern concept of library service are based on 
democratic and socialistic concept of western society. It is a 
landmark in the history of library science as a whole. Library 
Science has attained the status of a full fledged social science 
with reference to these fundamental normative principle. 
These laws have found wide acceptance. In the present 
context and in the years to come they would remain as a 
guiding star to the librarians in making a library an ideal one. 
Colon Classification (CC) has been considered as a milestone 
in the organisation of knowledge in the libraries and seminal 
to the modern classificatory thought. It is universal in its 
scope and imposes no restriction on the subject field. His 
contributions to cataloguing include Codes of Rules for 
Dictionary and Classified Catalogue. Other important 
contribution in cataloguing is his attempt to establish a 
symbiosis between classification and cataloguing.^^ Chain 
Indexing which he developed to show the symbiosis between 
classification and subject indexing is widely used even in 
British libraries. 
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The application of scientific management to libraries at 
p r e s e n t o w e s its o r ig in to t h e ideas g e n e r a t e d by 
Rangana than . His ideas on functional planning, job analysis, 
t ime scheme and librametry are the basis on which modern 
management techniques like system planning, input - output 
analysis, work analysis t echniques , M.B.O. , par t ic ipat ive 
management , t ime series analysis, cost effective models and 
s t a t i s t i c a l t e c h n i q u e s find a p p l i c a t i o n in l ibrary a n d 
information services.' '^ 
Rangana than brought innovative changes in designing 
new systems such as the Three card system and modification 
in charging system and finding specifications to suit Indian 
libraries. Again, he devised the library staff formula which 
is followed as a s tandard with the const ra ints of limited 
funds, physical facilities and resources in Indian libraries. He 
had suggested innovative steps like optimum use of document 
resources. Rangana than encouraged the use of computers in 
libraries and predicted that reference libraries will have to 
act as p rogrammers and do bibliographic on-line searching 
for users soon. His prediction was right because computers 
have invaded the field of library and information science, 
especially in the western world and many reference librarians 
are doing computer searching for the users. Computer is also 
used by others who are engaged in cataloguing, acquisition, 
circulation and inter-library loan system.^^ 
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Chapter-Ill 
Status of Library and Information Science 
Education 
3.1 Level of Courses 
Various courses at different levels in library science are 
being offered under the aegis of universities, governmental 
agenc ies , au tonomous organisa t ions or professional 
organisations. These courses are offered through formal and 
non-formal education channels. The Ranganathan Committee 
Report enumerated the following levels of courses in library 
science. 
1. Certificate course. 
2. Postgraduate Diploma course. 
3. Bachelor's Degree course. 
4. Master's Degree course. 
5. Doctorate Degree course. 
There are now six levels of courses in library and 
information science, starting from certificate to doctorate 
degree. There are certain changes in nomenclature as well 
as modes and schemes particularly at the masters degree 
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levels. The levels and courses offered now are as follows-^ 
Level Nomenclature Degree 
Certificate Certificate m Library Science CL/Sc 
Diploma Diploma in Library Science DLISc 
Bachelor Bachelor of Library and Information Science BLISc 
Bachelor of Arts (Hons) (Pass) (Optional) BA 
PG Diplomas PG Diploma in Information Technology PGDIT 
PG Diploma in Archives and Documentation Management PGDADM 
Post MLISc Diploma in Library Automation Post MLISc 
Master Master of Library and Information Science MLISc 
Master of Library and Information Science (Int) MLISc 
Master of Information Science MISc 
Master of Science (Library and Information Science) MSc (LIS) 
Associateship in Information Science AISc 
Research Mater of Philosophy MPhil 
Doctor of Philosophy PhD 
(i) Certificate Courses 
These courses are being conducted under the aegis of 
Library Associations, Universities, Government Agencies or 
by Autonomous Colleges. The duration of the course varies 
from 3 to 9 months Certificate course in Library Science is 
the minimum qualification for the semi-professional positions 
in libraries.^ 
The minimum qualification prescribed for admission to 
the certificate course is undergraduate i.e. Intermediate pass 
personnel . In some Universities, the minimum qualification 
is High School pass or its equivalent with some professional 
experience. Report of the Advisory Commit tee for Libraries, 
83 
1959 recommended that certificate courses in library science 
be conducted by the library associations only. Certificate 
course are mostly run by part-t ime honorary teachers. 
Teaching is divided into lectures and tutorial or field/ 
observat ion work.^ The intake incase of colleges and 
universities is about 50-80, and in the case of Distance 
Education programmes is 300-500. 
(ii) Diploma Courses 
Diploma courses in library science are being conducted 
under the aegis of Library Associat ions, Universities, 
Government Agencies or by Autonomous College. One year 
post- graduate diploma is considered equivalent to BLISc in 
certain states in India for appointment to professional 
positions.'* 
The duration of the course is 6 months to 2 years. This 
course has been conducted at two levels: undergraduate level 
and post graduate level, the former being run by Women's 
Polytechnics as a 2 year course after Intermediate and the 
later conducted by Universities as one year course after 
graduation.'^ Teaching is divided into lectures, discussion, 
practical work, and field/observational work. 
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(iii) Bachelor Degree Courses 
Bachelor course in library science are conducted by 
University Department, Colleges affiliated to Universities, 
Open Universities. This course is the major programme in 
library science education for the supply of most of the 
professional manpower positions required in the libraries in 
India. 
The duration of the BLibSc course is usually one 
academic year. In case of evening and other part-time 
courses the duration is extended beyond one year. Several 
Universities have introduced the semester system. In this 
system, each academic year is divided into two semesters 
and examination is held at the end of each semester. The 
minimum academic qualification required for admission to the 
course is Bachelor's degree or an equivalent qualification but 
candidate with a Master's or Honours degree is usually 
preferred. But many universities have fixed the minimum as 
second class (50%) in graduation, relaxation is admissible 
where there is practice of reservation and allotment of seats. 
Teaching is divided into lectures, tutorials, discussions, field/ 
observational work etc. The universities also encourage 
directed self study and holding of seminars and colloquim for 
paper reading and discussion.*" The intake for BLISc courses 
ranges between 40-60. 
85 
(iv) Master Degree Courses 
Master's courses in library science are conducted by the 
university d e p a r t m e n t s and through co r r e spondence . 
Manpower required in the senior professional positions in 
library field is supplied by this course. The Master degree 
courses are also run in many levels such as MLISc (one 
year), MLISc (two years Int), MSc (LIS) (two years, Int), MSc 
(Information Science) (two years), MISc (two years) and 
Associateship in Information Science.^ 
The minimum qualification required for admission to this 
course is Bachelor Degree in Library Science. The two years 
integrated programmes are patterned on the line of master's 
degree courses of other disciplines, in Arts , Science, 
Commerce and others . The minimum qualification for 
admission to two year programme is a degree in any 
discipline. However some universities have made it Ilnd class 
or 50% in aggregate (relaxable in case of SC/ST's). In case 
of courses run by INSDOC and DRTC though BLISc is one 
of the requirements, but admission are also offered to 
technical/professional degree holders e.g. B.E., M.B.B.S., 
etc. For admission to post graduate programme, many 
universities, started introducing entrance test, in line with the 
policy of their respect ive universi t ies . But in some 
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universities merit is the basis for admission and some even 
suggest it, with an interview.^ 
The duration of the course is 1-2 years. Although the 
introduction of a two year integrated MLibSc course has 
since long been under consideration, only a few universities 
have s ta r ted it so far. S o m e of t hem are: University of 
Madras (Chennai), North Eastern Hill University (Shillong), 
Mangalore University (Mangalore), University of Calcutta 
(Kolkata), Sri Venketaswara University (Tirupati).^ Some other 
c o u r s e s equ iva l en t to Mas te r d e g r e e p r o g r a m m e s a re 
A s s o c i a t e s h i p in Informat ion Sc ience , MSc Informat ion 
Science, MITM conducted by INSDOC (New Delhi), DRTC 
(Bangalore), Baba Bhimrao Ambedkar University (Lucknow), 
Dr. B.R. Ambedkar University (Agra) respectively. The intake 
for MLISc courses ranges between 10 to 20 . In the Distance 
Education Programme there is no fixed intake. 
(v) MPhil Programme 
This course is conducted by university depar tments . With 
t h e r e c o m m e n d a t i o n of U G C , M.Phi l p r o g r a m m e was 
initiated in various disciplines in a few universities. Minimum 
duration of the course is one to two years. The minimum 
qualification required for MPhil courses prescribed by many 
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universities is MLISc Ilnd class very few universities have 
introduced either an entrance test or interview in this regard, 
otherwise most of the admission are done on the basis of 
merit. Intake is not fixed by any university. It ranges between 
2 to 10.i« 
(vi) Doctoral Programme 
This p rogramme in Library Science Education is 
conducted by the university departments. This is based on 
research in library problems only and no course work is 
prescribed. The minimum qualification for admission is a 
master's degree in library science and success in viva-voce 
test. Some of the universities have prescribed the entrance 
test in addi t ion to basic minimum qualification as a 
requirement for PhD registration. The intake to the PhD 
programme depends upon the number of qualified research 
guides available in each department. A PhD student has to 
work usually for a minimum of 2-3 years before he can 
submit his thesis.'^ 
3.2 Nature of Curriculum 
Curriculum is the heart of any educational system. It 
plays a central role in the educational process. A systematic 
approach to curriculum aims at improved design of learning 
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situations. Planning and designing the curriculum in advance 
can enhance the productivity of an educational programme. 
The word curriculum has a latin origin, 'currie', which 
means 'Runway' or course which one runs, to reach a goal. 
The dict ionary of education defines curriculum as "a 
systematic group of courses or sequences of subjects required 
for graduation or certification in a major field of study".^^ 
The curriculum for BLISc and MLISc are largely based 
on the recommendations of the UGC Review Committee on 
library science in Indian Universities, 1965. The scheme of 
subjects recommended by the committee was covered in one 
way or the other in all the library science courses, though 
there are variations among library schools with an emphasis 
on number of lectures and practicals for each of the subjects, 
marks allotted for evaluation, methods of teaching used and 
inclusion of some additional subjects. 
The core papers which are in vogue for the last 30 
years at BLibSc and MLibSc in the departments of library 
and information science in India are as follows:^^ 
(A) Bachelor Degree Programme 
1- Library and Society. 
2- Reference Sources and Services. 
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3- Library Classification (Theory). 
4- Library Classification (Practicals) (CC and DDC). 
5- Library and Information Management. 
6- Bibliographic Organisation and Control. 
7- Library Cataloguing (Theory). 
8- Library Cata/oguing (Practica/s) (AACR2 and 
CCC) 
(B) Master Degree Programme 
1. Universe of Knowledge and Research Methodology. 
2. Management Techniques. 
3. Depth Classification and Advanced Cataloguing 
(Theory). 
4. Depth Classification and Advanced Cataloguing 
(Practicals) (UDC, AARC2 and CCC). 
5. Special Library System. 
6. Information Systems and Programme. 
7. Indexing, Abstracting and Reprography. 
8. Computer Application in Libraries. 
The above scheme in MLISc has been modified by a 
number of library schools in the country during the past 
10-15 years . Several new areas included as either 
compulsory or optional papers are: System Analysis, 
Statistical Methods, Computer Application in Library and 
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In fo rmat ion S e r v i c e s , Library N e t w o r k s , In format ion S t o r a g e 
a n d Ret r ieva l T e c h n i q u e s , R e s e a r c h M e t h o d s , I n fo rma t ion 
S c i e n c e . D i s s e r t a t i o n is no t c o m p u l s o r y for th i s p r o g r a m m e 
in all schools.^'* 
(C) MPhil Programme 
(1) F o u n d a t i o n C o u r s e : R e s e a r c h M e t h o d s . 
(2) C o r e C o u r s e s : Library P l a n n i n g a n d M a n a g e m e n t 
(3) O p t i o n a l s 
(i) Univers i ty a n d C o l l e g e Libra ry S y s t e m 
(ii) R e s e a r c h a n d Technica l L ibra ry S y s t e m 
(iii) Publ ic L ibra ry S y s t e m 
(iv) I n fo rma t ion P r o c e s s i n g a n d O r g a n i s a t i o n . 
(v) In fo rma t ion Trans fe r a n d D i s s e m i n a t i o n . 
(vi) C o m p a r a t i v e L i b r a r i a n s h i p . 
(vii) E d u c a t i o n for Library a n d In fo rma t ion Sc i ence . 
(4) Work E x p e r i e n c e : Disser ta t ion^^ 
(i) D i s s e r t a t i o n . 
(D) PhD Programme 
T h e P h D p r o g r a m m e in LIS is general ly governed by the 
overal l ru les a n d r egu l a t i ons of t h e univers i ty c o n c e r n e d , as 
a p p l i c a b l e to o t h e r sub jec t s . T h i s p r o g r a m m e in all t h e LIS 
D e p a r t m e n t in India is ba sed o n r e s e a r c h in library p rob lems 
only. 
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3.2.1 Development in Curriculum Change 
In 1980 ' s UGC realised the urgent need of revision of 
the syllabi of different courses in higher education. UGC set 
up Curr iculum Deve lopment Cen t r e s (CDC's) in various 
subjects including a Curriculum Development Commit tee for 
library science under the Chai rmanship of Prof. P.N.Kaula. 
The report was submitted to the UGC in 1992 and it is an 
important document for the LIS education in India. For the 
first t ime, the report has suggested a complete paper on 
computer application in addition to core and elective papers 
at the BLibSc level.^^ However, the report was not received 
well in the profession. As such, it has not been adopted by 
an overwhelming majority of schools. 
3.2.2 Kar is iddappa Commi t tee on Curr icu lum 
Development in LIS 
The CDC report of UGC which appeared in 2 0 0 1 , has 
considered the modular approach to curriculum as a flexible 
s tructure to be adopted by the depa r tmen t s with varying 
levels of infrastructure facilities. Hence it is recommended 
that the individual depar tments may draw the content of the 
syllabus based on the modules with a ratio of 80 :20 i.e.,80% 
from the modules and 20% emphasizing the local needs. The 
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LIS being an interdisciplinary subject is finding applications 
in different fields like commerce, business, industries, health 
science and technology, social studies and others. To meet 
the requirement of manpower in these fields, relevant 
specialization in the form of electives be offered.^^ 
Accordingly the committee prepared 6 core modules and 
1 module on electives. The worked out modules are as 
f o l l o w s : ^^ 
Module-1: Foundation of Library and Information Science 
Module-2: Knowledge Organisation, Information Processing 
and Retrieval. 
This module is highly practical or iented. Special 
emphasis should be placed on the use of different tools of 
classification, subject indexing and use of thesaurus. 
Module-3: Information Sources, Products and Services. 
This module needs extensive exposure on the topics 
covered in different units and a systematic course work be 
evolved to give practical training in the subject 
Module-4: Management of Library and Information Centre/ 
Institutions. 
Module-5 Information Technology: Basics and Applications 
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This module needs extensive exposure in the operation 
of computers which can be acquired by providing adequate 
number of practical hours for hands-on experience. Students 
should be made familiar with using various application 
packages, such as word processors, DBMS and library 
software packages. They shou/d also acquire necessary and 
sufficient knowledge of interacting with the operating systems 
like MSDOS, MS Windows. 
Module-6 Research Methods and Statistical Techniques. 
Module-7 Electives: Information Systems 
An illustrative list of Electives options but not suggestive 
are as follows: 
1- Business Information System 
2- Environmental Information System 
3- Biotechnology Information Systems 
4- Health Science Information Systems 
5- Archival, Museum and Archaeological Information Systems 
6- Legal Information Systems 
7- Agricultural Information Systems 
8- Social Sciences Information Systems 
9- Industrial Information Systems 
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10- Rural and Community Information Systems 
The CDC report has also recommended two years 
integrated course, which at one hand can ensure eliminating 
duplication of course content when is presently imbibed in 
truncated BLISc and MLISc programmes, and on the other 
hand it will provide necessary t ime for teaching of 
automation and information technology component and their 
application to library work. University departments desirous 
of running the truncated BLISc and MLISc courses may 
continue to run the same for some time but should also try 
to shift to the integrated MLISc course in the phased 
manner in a reasonable time. In addition to the Integrated 
MLISc course, the universities may also consider to start 
different levels of courses in library and information 
science.^' ' Model syllabus for Master of Library and 
Information Science (2-year integrated course ) suggested by 
CDC report is as follows:^ *^ 
Paper-I Foundations of Library and Information Science. 
Paper-II Knowledge Organisation, Information Processing and 
Retrieval (Theory) 
Paper-Ill Knowledge Organisation, Information Processing 
and Retrieval (Practice) 
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Paper-IV Information Technology: Basics 
Part-I (Theory) and Part -II (Practice) 
Paper-V Management of Library and Information Cen t r e s / 
Institutions 
Paper-VI: Information Sources and Services (Theory) 
Paper-VII: Information Sources and Services (Practice) 
Paper-VIII: Library and Users 
Pa r t -1 : (Theory) and Par t -2: (Practice) 
Paper-IX: Information and Communicat ion 
Paper-X: Information Analysis, Repacking and Consolidation 
Paper-XI: Information Retrieval 
Pa r t -1 : Theory and Par t -2: Practice 
Paper-XII: Information Technology: Applications 
Paper-XIII: Information Technology: Applications 
Paper-XIV: Information Technology: Applications (Practice) 
Paper-XV: Electives: Information Systems. 
An illustrative list of Electives opt ion is as under. It is 
not suggestive but illustrative. 
1. Bussiness Information Systems 
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2. Environmental Information Systems 
3. Biotechnology Information Systems 
4. Health Science Information Systems 
5. Archival, Museum and Archaeological Information 
Systems 
6. Legal Information Systems 
7. Agricultural Information Systems 
8. Social Sciences Information Systems 
9. Industrial Information Systems 
10. Rural and Community Information Systems 
3.3 Mode of Education 
Library education in India has mainly three different 
modes under which courses are offered. They are regular, 
distance and self finance system. Majority of the universities 
impart education under regular mode. However, some 
universities offer courses under distance education mode. 
Some universities also offer both regular and distance 
education courses. A few universities offer courses under self 
finance programme. The list of universities offering regular, 
distance and self finance courses are given in appendix III and IV. 
97 
In Regular system, teaching is mainly imparted through 
regular class lectures, study tours and practical work. The 
students can clear their doubts immediately as the lecturers 
are always available to them . The regular students can 
benefit by the direct association with the teacher and peer 
group discussion.^^ They do their practical work i.e. 
classification and cataloguing regularly under the guidance of 
the teacher. The concerned schedules are always at hand for 
the regular students. In such situation, large number of 
people are unable to get admission as they do not possess 
required percentage of marks in the qualifying examination.^^ 
In this system, evaluation is done on the basis of yearly 
examination, semester examination and some universities/ 
ins t i tut ions also give weightage to ass ignments and 
sessionals. 
In Distance Education System, education is provided by 
correspondence courses and open universities. This system 
imparts knowledge to widespread learners, without bringing 
them to the place where knowledge is imparted.^^ This 
method of education provide facilities to get higher education 
to all the qualified persons who could not be admitted to 
regular courses because of their inability, socio-economic 
conditions, rural and remote background, and to improve the 
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qualifications of professionals who are in employment. In this 
system of education, qualification for admission is flexible. 
There is no policy regarding the strength of the students i.e. 
the number of seats is not specified by any university/ 
institution.^"* There is no direct communication between the 
teacher and the learner. However, open universities and 
correspondence institutions are conducting counselling and 
contact classes as a regular feature at selected study centres. 
The method of teaching generally consists of study material, 
student ass ignments / response sheets, personal contact 
programme, students counselling, multimedia channels of 
instruction based on modern educational technology.^^ This 
programme consider year-end-examination as a tool to 
evaluate the students. But some universities e.g. IGNOU and 
KOU have given weightage to assignments also. 
Under the Self-finance scheme there are various 
differences, some universities run them on part-time basis, 
evening and vocational courses, and even some of them call 
summer courses. All these courses are run on self-finance 
basis, and are of 1 year and 2 years durations.^^ This system 
of education is almost same as the regular system but the 
budget of the whole course is not provided by the institution 
itself. So, the admission fees charged by the institutions from 
the students to complete the course is very high. 
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3.4 Teaching Techniques 
The method of teaching is a process by which the 
teacher establishes vital links between the learner willing to 
learn and the knowledge which the teacher wishes to 
communicate . There are three factors involved in the 
teaching learning process i.e. the teacher, the learner and 
the subject matter. For method of teaching to be fruitful and 
effective, all these factors should be considered.^^ Keeping 
in view the course contents of various subjects being taught 
in BLISc and MLISc course in India and also the nature 
of work expected to be performed in different types of 
Libraries and Informat ion/Documentat ion Centres, the 
following teaching methods have been adopted by library 
schools in India. 
3.4.1 Lecture Method 
This is the oldest common method of instruction in the 
library schools in India where the teacher addresses the full 
class for a stated period, may be without any interrogation. 
It generally deals with large classes i.e. 30 to 50 students 
at a time. In this method the teacher delivers a lecture on a 
particular topic which may be announced to the students in 
advance and if possible, the impor tan t points in 
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mimeographed form may be distributed to the students. 
Though sometimes the teacher also puts questions to the 
students or students may themselves put queries to the 
teacher, generally it remains a one way communication and 
teacher-centred, while it must be student-centred.^^ 
3.4.2 Tutorial Method 
This method requires a personal approach to a small 
group of two to three students and one faculty member to 
meet once in a week or twice a month to discuss, to assess, 
and to solve the problems arising out of the class lectures. 
For this purpose each teacher must be assigned ten or fifteen 
students who can further be subdivided into smaller groups. 
The students should feel free and frank with the tutor in 
disclosing their difficulties and problems so as to get 
satisfactory solutions by mutual discussion.^^ 
3.4.3 Discussion Method 
In this method, the teacher should become a member 
of the group consisting of teacher and students, and permit 
a two way communication among all the members of the 
group including himself.^° In this method each student has 
freedom to express his considered opinion and difficulties. 
The teacher has to channel the discussion on right lines, to 
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clinch the issue, after the discussion and to suggest further 
work. Students get the pleasure and benefits of active 
participation. Its impact on understanding and retention is 
greater and more permanent. It creates the habit of thinking 
and reasoning among the students. 
3.4.4 Seminar Method 
This method consists of the evaluation of a specific 
subject by a small group, comprising of one teacher and a 
group of students. At each meeting, a student reads a paper 
as a leader which is subject to rigorous analysis and 
discussion by the participants. This method works well and 
the students take keen interest and extend full cooperation. 
Through this method students learn the art of self study, 
public speaking and reasoning. They also do practice in 
reading and writing.^^ 
3.4.5 Case Study Method 
This method requires a great deal of mental exercise, 
personal opinion, independent thinking and a sense of 
judgement on the part of a student. The case analysis is 
done by the teacher in the class and then a student is called 
for presentation of the case which may take about ten 
minutes, and then the second one is called to present his 
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views. This follows a lively discussion by the whole group 
with the help of their aids memoire which are collected by 
the teacher at the conclusion of the session. This gives an 
idea to the teacher of the line of thinking of a student, his 
ability to handle the situation, his background experience and 
intelligence and his method to proceed with the problem.^^ 
3.4.6 Project Method 
In this method, a t ime bound project is worked out to 
solve a problem. This method involves the form of teaching 
learning process that consists of students working on some 
task with relatively lesser direct interaction with the teacher. 
T h e specific project may be assigned by the teacher or 
selected at the initiative of the students under the guidance 
of the teacher.^^ Projects are important because they promote 
the deve lopmen t of the capac i ty for re inforcement and 
familiarise the students with library materials of all types . 
3.4.7 Guest Lecture 
This pract ice has been followed in many of the library 
schools. Lectures are delivered by invited experts on various 
subjects. This is an important method for the teaching of 
different library services where the practising professional of 
higher ranks deliver lectures from their practical experience. 
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Any topic, especially of practical orientation, can be covered 
by this process . 
3.4.8 Assignment 
The assignments of textual topics prepared under the 
supervision of teacher and their discussion in the open class 
as well as tutorials would be an effective means to enable 
students to gain a clear perspect ive of the various aspects 
of the problems. It would also encourage them to develop 
the habit of reading and thinking.^'* 
3.4.9 Practical work or Learning by doing IVIethod 
The purpose of this method is to enable the students 
to learn by doing. Practical work must be done in the library 
school itself. For this, there must be a workshop attached 
to the library school. Moreover a good modern library must 
also be available for the trainees to work in it and do the 
things themselves. Though practical work is necessary in 
every field of l ibrary work, it is very much des i red in 
classification, cataloguing, reference service, bibliography and 
documenta t ion etc. In a training programme, periods must 
be assigned for practical work.^"^ The t rainees may also be 
sent to other libraries for practical training. 
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3.4.10. Field Work and Observation Tour 
The field work and observation tour supplement and 
enrich class room experience and help the students to gain 
wider experience in many ways. The field trips can be 
arranged under the guidance of one or two teacher to 
various libraries, book shops, printing and publishing houses, 
paper mills and binderies. This is also important for the 
study of library buildings, fittings and furniture and the 
architecture. The students can also observe the reference 
problems and administrative set up in various library 
situations.•^'^ In observation method of training, students 
observe the working of a senior or of an expert. He does 
not work himself. This method may prove very useful 
particularly in case of reference service and handling the 
readers in the stacks and at the counter. The students may 
also observe the working of many libraries through guided 
tours and library visits under the guidance of experienced 
and able teachers.^^ 
3.4.11. Audio-Visual Method 
With the advancement of science and technology, the 
audio visual methods of imparting knowledge and education 
have taken place Radio, television, films, slides, tapes etc. 
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are important means for communicating knowledge. Tapes 
and slides have been gaining popularity as a teaching 
method because it is easy to update tape and slide material 
and speed of presentation is simple and quick. The use of 
material does not depend on the presence of a teacher and 
can be used by the students when required. Transparencies 
and overhead projectors are being used in place of 
blackboard and chalk in several LIS schools. Definitions, 
diagrams, illustrations are prepared on transparencies and 
projected on to a screen at appropriate points during the 
course of lecture. This enables students to have a better 
understanding of the subject under discussion.^*^ Television 
has received more attention in education because it can show 
the things that would otherwise be difficult to see due to 
inconvenience in size, too far away or too complex. It can 
transcend the limit of space and time by open broadcast, 
close circuit or record transmission. Computer can give the 
information of the whole world within a few seconds. It can 
provide a rapid and much more detailed analysis of students 
achievements and abilities and they can keep an up-to-date 
record file of each student's performance. It is interesting to 
note that in audio-visual methods students take interest 
during teaching learning process. 
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Thus, there is no single method of teaching Library and 
Information Science which is complete, sufficient and 
satisfactory. Combination of atleast three or more of the 
aforesaid methods is essential for impart ing effective 
teaching . The choice of par t icular types of teaching 
techniques depends upon the course contents of the subject, 
availability of reading material and necessary infrastructure 
required for it. 
3.5 Teaching Aids 
Instructional material plays an important role in the 
teaching learning process. It assists the learners to improve 
their abilit ies to find, genera te , evaluate and apply 
information that helps them to function as efficient 
professionals. It enables them to acquire and strengthen skills 
in reading, observing, listening and interacting with others, 
developing a spirit of enquiry and help them to achieve 
greater self motivat ion capacity for self evaluation '^^  
Generally, an instructional material for the purpose of 
teaching is any device that assists an instructor to transmit 
to a learner facts, skills, attitudes, knowledge, understanding 
and application. The teacher uses a variety of teaching aids 
during the course of his lecture which are as followsi''^ 
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(a) Printed Material 
Books, text-books and journals. These materials form a 
major source of instructional reading material. Text-books 
suppor t the teacher 's viewpoint through the views of 
authorities in the discipline. Library and Information Science 
Periodicals arc necessary to communica te the latest 
development in the field. 
(b) Schedules Codes and Lists 
Classification schedules, catalogue codes and subject 
heading lists should be liberally procured. These are an 
important tool which are most frequently used by the 
students. 
(c) Graphics 
Maps, globes, diagrams, charts, graph etc. are useful in 
effective teaching programme. These material make the 
discussion more meaningful. 
(d) Blackboard 
The teacher uses it to present his ideas systematically 
and it often helps the students in translating his thoughts 
and ideas into classroom languages. 
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(e) Job Material 
Some of the job materials like library guide, annual 
report, accession register, ledgers maintained in various 
sections, be "selection cards, due date slip, book pocket, 
tag, book c authority slip and various specimen of 
borrowers tickets are valuable for the teaching of library 
management. 
(f) Duplicated Materials 
These materials like reading lists, curriculum, explanatory 
references etc. are of great importance as teaching aids. 
These materials should be skilfully prepared by the teacher 
in advance. This will lead to effective teaching, because they 
help the students in active participation in the learning 
process. 
(g) Audio-visual materials 
With the great advances in audio-visual technology, there 
is a need to use these techniques in teaching programme. 
There are several areas in LIS where the application of new 
media can improve training programmes. Appropriately 
selected and skilfully used audio-visual materials are helpful 
at all levels of professional educat ion of LIS in the 
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communication of information and ideas, in the development 
of at t i tudes and understanding, and in the teaching of skills. 
These materials reduce verbalistic response of learners, make 
learning more p e r m a n e n t , offer a reality of exper ience , 
develop a continuity of thought, contribute to the depth and 
variety of learning etc. Following are some of the audio-
visual aids:'*^ 
(1) Films:- Useful for providing complete coverage of given 
subjects and improving the way of reading. 
(2) Filmstrips:- Helpful in present ing a subject in a logical 
sequence. 
(3) Slides:- Used in illustrating the description of books, 
history of libraries, printing process etc. 
(4) Overhead Projectors : - Useful in project ing selected 
slides on screen. 
(5) T r a n s p a r e n c i e s : - Helpful in p r e p a r i n g d i a g r a m s , 
i l l u s t r a t i o n s a n d p r o j e c t i n g on to a s c r e e n at 
appropr ia te points during the course of a lecture. 
(6) Tape Recorder:- Helpful in preserving the lecture of 
expe r t s , r ad io -p rogrammes for class room use, and 
giving an idea of interview, commit tee work etc. 
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(7) Motion Pictures:- Helpful in explaining how to arrange 
periodicals and display them, how to render reference 
service to users and training librarians in the best way 
to offer their services to the users. 
(8) TV and Video Casset tes:- Useful in interpreting one 
library to the users of ano ther , and increasing the 
knowledge of exper ienced personnel , and helpful in 
playing back p rogrammes entirely under the control of 
the teacher. 
(9) Radio:- Helpful in keeping learners abreast with current 
events . 
(10) Teaching Machines:- Helpful in self organising, self-
adjusting teacher -learner system. 
3.6 System of Evaluation 
The aim of evaluation is assessment of students on the 
basis of their c o m p e t e n c e and ach i evemen t s during the 
'course period' . The system of evaluation is based on the 
written examination at the end of semester or at the end of 
year and internal assessment on a periodic basis. Generally 
most of the LIS schools follow the annual and semester 
system of examinat ion. In the written examinat ion, essay 
type ques t ions are asked in the examinat ion to test the 
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s tudent ' s app roach to the problem and how he has 
understood the subject. The internal assessment is made by 
the teacher following many practices like assignments, 
seminars, tutorials, etc. The internal assessment system 
makes the students study regularly and seriously.''^ In the 
annual system of examination, to test the eligibility of 
students for the award of the degree, examination are held 
at the end of the course. The marks of this examination and 
the marks based on internal assessment are added to the 
marks of the final examination. In semester system two 
examination are held. The marks obtained in both along with 
internal assessment marks determine the final results. All the 
LIS schools, except few, follow a uniform pat tern of 
classification of results into first, second and third classes. 
Those who secure 60 percent marks and above are placed 
in the first class, 50 percent and above in the second class 
and 35 to 40 percent and above in the third class. A few 
schools have abolished the third class by reducing the 
minimum for a second class.'*^ 
3.7 Continuing Education 
Continuing education, as the term itself indicates, is a 
cont inuous process of learning which begins on the 
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completion of formal education and continues for the whole 
life. In the field of library science, it relates to the 
enhancement of knowledge required by librarians in order to 
improve the efficiency in the techniques needed for the 
practice of librarianship. Continuing education can be 
defined as "a process by which professionals, alone, in 
groups ,or in institutional settings purposefully seek to 
improve themselves or their profession by updating and 
upgrading their knowledge, attitude or skills.'"^'^ 
In India, there are number of avenues in providing 
continuing education to library professionals. It began as 
early as 1920, with the recorded incidence of training 
programme organised for school librarians at Mysore. Since 
the introduction of formal courses in Library and Information 
Science, there have been similar developments, and regular 
programmes have been introduced in this context. Apart 
from periodical national seminars and conferences organised 
by ILA, lASLIC, SIS and CALIBER and other professional 
bodies in the country, there are many national agencies 
which are engaged in providing continuing education 
programmes to library professionals. 
The application of other disciplines on Library and 
Information Science reflected the impact, and particularly the 
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technological development. This necessitated the conduct of 
more programmes to meet the new challenges. As a result 
of all these developments, a process of continued education 
was duly recognised, to have full time regular and short term 
periodical training courses. The predominant institutions and 
organisations involved in this task are; NSCI, INSDOC, 
DRTC, NISSAT/DSIR, DESIDOC, Library Associations, 
Academic Staff Colleges in the Universities, British Council 
Libraries, American Centre Libraries, Departments of Library 
and Information Science, Institute of Information Studies 
under the Sarada Ranganathan Endowment for Library 
Science and the International agencies like, ASTINFO and 
the UNESCO. About 5-10 continuing education programmes 
are held in a year and are organised and conducted by the 
Institutions and Organisations indicated above. Several 
research studies and conferences were also founded on this 
topic.'^^ 
3.7.1 Need for Continuing Education 
The new development in the field of library and 
information are of a highly technical nature and library 
professional trained in the conventional library schools are 
not trained in the know-how of the latest technology and its 
application to libraries and information centres. Hence, there 
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is an urgent need to provide in-service training to library and 
information science professionals in the new concepts, skill 
and technologies in the fast developing library profession. 
Some of the important factors responsible for continuing 
education as observed by S.S. Agarwal are as follows:'**' 
(i) Development of new management techniques. 
(ii) Emergence of new information tools such as 
abstracting, indexing, periodicals, union catalogues, 
national bibliography, thesauri etc. 
(iii) Emergence of new techniques such as PRECIS, POPSI, 
computer and te lecommunica t ion technology, 
reprograhic and micrographic technologies, etc. 
(iv) Establishment of new information systems such as 
UNISIST, NISSAT, INIS, AGRIS, MEDLINE, etc. 
(v) The nature of library users has been changing. The 
past users were homogeneous and their demands were 
mostly of repetitive type while the new users have a 
different approach. 
According to S. Seetharama and M.A.Gopinath, 
continuing education programme may be broadly 
grouped into two heads:'*^ 
115 
(1) Formal Continuing Education 
(2) Informal Continuing Education 
(1) Formal Methods 
This requires certain amount of serious commitment on 
the part of the individuals. Formal education includes formal 
courses , extension courses , refresher courses and in-service 
training. 
(a) Formal Courses 
In this category advanced courses such as Master of 
Library and Information Science, MPhil, PhD, Diploma in 
S p e c i a l L i b r a r i a n s h i p , D i p l o m a in D o c u m e n t a t i o n , 
Assoc ia tesh ip of INSDOC or DRTC are included. These 
courses are conducted by many universities, INSDOC, DRTC 
and lASLIC etc. 
(b) Extension Courses 
T h e s e c o u r s e s , such as t h e s u m m e r s c h o o l s a re 
organised by different universities. Initial s tep in organising 
summer schools in library science was taken in 1 9 7 3 by the 
UGC. These courses may also be in the form of practical 
demonst ra t ions in different libraries. 
(c) Refresher Courses 
These courses are being organised particularly by UGC 
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through Academic Staff Colleges. The objective of this 
course is to familiarize the working librarians with the theory 
and practice of library science to increase their efficiency. 
(d) In-Service Training 
This can be given particularly to non professionals to 
increase their knowledge of job and to perform more 
effectively. This type of training helps the professional to 
overcome conflicts between theory and practices. 
(2) Informal Methods 
In this method, professional may choose what he wishes 
and may reject what does not interest him. Informal 
educat ion includes conferences, seminars , workshops, 
lectures by specialists, review literature, study circles, 
exhibitions and demonstrat ions , staff meeting and get 
togethers. 
(a) Conferences, Seminars, Workshops etc 
Papers are presented and discussed in conferences, 
seminars and workshops which contribute much to the 
development of new approach in the professional activities. 
In India ILA, lASLIC, UGC, DRTC, etc. at national level and 
IFLA, FID, UNESCO etc at international level are organising 
such conferences, seminars, workshops etc. 
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(b) Lectures by Specialists 
Lec tures are a r r a n g e d by profess ional a ssoc ia t ions , 
univers i ty d e p a r t m e n t s or l ibrary schoo l s . E x p e r t s and 
s p e c i a l i s t s d i s cus s t h e l a tes t d e v e l o p m e n t a n d the i r 
implications before the professional to enhance and update 
their professional knowledge. 
(c) Review Literature 
In the field of Library Science where the volume of 
literature is quite large and the rate of development is quite 
high, get t ing an integrated and consistent view of recent 
developments is often difficult. Reviews are useful aids in 
such s i t u a t i o n s b e c a u s e g o o d r e v i e w s a r e helpful to 
unders tand a particular area of study. 
(d) Study Circles 
These are considered excellent media for the professional 
to extend and u p d a t e their knowledge . In t he se circles, 
professionals meet periodically and discuss their problems 
and recen t t r e n d s . T h e s e circles give so lu t ions to the 
p r o b l e m s a n d h a v e m a d e s ign i f ican t c o n t r i b u t i o n s in 
a d v a n c e m e n t of l ib rary a n d i n f o r m a t i o n s c i e n c e . Dr. 
Rangana than had organised Classification Research Group 
(CRG) of London and the Classification Research Circle 
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(CRC) of Delhi in the field of library and information science. 
T h e s e circles a lso work as c o m m u n i t y c e n t r e s for the 
professionals.'^^ 
(e) Exhibitions and Demonstra t ions 
libraries and library schools arc not self-sufficient in 
providing adequate and useful material for the purpose of 
teaching and learning. It is due to the lack of resources. In 
such a condition, exhibitions and demonstra t ions of books, 
services and products , char ts , graphs . etc are helpful to 
convey the ideas. 
(f) Academic Staff Colleges 
The newly recruited teachers of colleges and Universities 
are to attend orientation course periodically by the Academic 
Staff Col leges to develop academic excel lence, teaching 
techniques and skills, art of curriculum development and 
evaluation.'*'' Today 5 0 UGC Academic staff colleges are 
organising Refresher and Orientation Programmes across the 
country. The chief objective of Orientat ion Programmes is 
to make the personnel familiar with the philosophy of higher 
e d u c a t i o n to d e v e l o p p r o f e s s i o n a l c o m p e t e n c e and 
p e r s o n a l i t y d e v e l o p m e n t , whi le t h e chief ob jec t ive of 
Refresher Courses are updation and upgradation of knowledge.^'^ 
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3.8. Information Technology (IT) 
Information technology has been given different 
connota t ions by people belonging to different subject 
disciplines and specialisations Computer and Communication 
specialists refer to it as a discipline covering the activities 
of processing and communication of data and information. 
In the field of Journalism, IT is generally meant as a 
technology used for information dissemination which includes 
systems like telex, fax, teleprinter, e-mail etc. Those 
belonging to the field of reprography, covering the areas of 
photography, audio, video and optical digital technologies 
and technical writing refer to IT as the technology covering 
their areas of activity.^' For a librarian, it means the 
technologies and systems like microfilms, microfiche, CD-
ROMs, computers, information networks, etc. 
The ALA glossary of Library and Information Science,''^ 
defines IT as "The application of computer and other 
technologies to the acquisition, organisat ion, storage, 
retrieval and disseminat ion of informat ion" . Concise 
Encyclopedia of Information Technology,^^ defines "The 
Scientific, technological and engineering discipline and 
management techniques used in information handling and 
processing, their application, and interaction with man and 
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machine, and associated social, economic and cultural 
matters". 
After analysing the above definit ions, it may be 
concluded that any technology which is used in handling 
information from acquisition to dissemination shall come in 
the purview of IT. Thus, IT includes computer, storage 
technologies , reprograhics and micrographics , digital 
collection, telecommunication media, online databases and 
networks. 
The objectives of information technology are to provide 
better means of transmission of data or messages in the 
form of written or printed records, electric, audio or video 
signals by using wires, cables and telecommunicat ion 
techniques. Information Technology plays a vital role in 
information handling due to development such as reduction 
in computing time, capabilities of resource sharing, economic 
storage capacities of files on CDs, use of TV as ready-made 
information screen, tele communica t ion and satellite 
communication facilities, etc.^* 
The volume of information being published is increasing 
exponentially and the need for specific information is 
growing steadily. So, it is impossible for the traditionally 
organised libraries to manage the large quantum of 
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information. It can be managed by the use of IT. The need 
for technology also arose partly due to the concept of 
multimedia documents. The conventional printed book is 
taking up other forms such as microform sound records/ 
casset tes , computer tapes , video cassettes/f i lms which 
require special equipments for their processing and to meet 
the requirements of fast and accurate information and its 
transfer over long distances. A book is now available on 
floppy diskette, CD-ROM, magnetic tape, etc. Paperless 
information centres are fast emerging with the advancement 
of technology. The benefit like fast and easy access to 
information, lesser storage space offered by electronic and 
optical media have a t t rac ted the a t t en t ion of library 
management.^^ Further, shrinking library budgets and 
increasing costs of information sources have made it 
necessary for libraries to use IT in order to provide 
specialized, user oriented, prompt library and information 
products and services efficiently and effectively. 
3.8.1 Elements of IT 
3.8,1.1 Computer 
Computer brought a great revolution in the field of 
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library and information science, as in other spheres of social 
and educational life. It is an electronic machine designed to 
automatically accept and store input data, process them, and 
produce (output) results, under the direction of stored 
programme. Computer has certain characteristic such as 
speed, accuracy, storage capacity and versatility. On account 
of these characteristics, it is widely used in several fields 
including libraries and information centres in various areas 
like acquisition, cataloguing, circulation, serial control 
documentation and information retrieval etc. 
3.8.1.2 Storage Technologies 
Storage Technologies include magnetic storage like 
tapes, disc storage, floppy disc, Winchester and removable 
hard discs, optical storage such as compact discs (CD), video 
disc, CD-ROM (compact discs read only memory). Among 
storage technologies CD-ROM is more popular as it has high 
storage capacity, fast and random access of information, very 
low publishing cost, easy to distribute data integrity, 
reliability, data-protectibility, durability, standardization and 
easy to use because of its characteristics. It is widely used 
in publishing, library catalogues, cataloguing, MARC record, 
producing multimedia documents and reference tools. 
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3.8.1.3 Reprographic and Micrographic Technologies 
Reprography includes photocopying, microcopying, 
duplicating etc. The technology of reprography made a big 
impact on the document delivery system. Most of the 
research libraries have reprographic machines and provide 
photocopy of documents on demand. The various microforms 
include microfilms, microfiche, ultra-microfiches, opaque 
microcards, aperture cards, etc. They have made a great 
impact on libraries and the world of books. In order to 
develop and manage their collections, to reproduce and 
preserve library material and to reduce storage and binding 
costs, libraries have used microforms using reprographic and 
micrographic techniques , and the bulky archives and 
newspapers are condensed and the storage problems are 
solved. They also serve the purpose of preservation. They 
help in resource sharing and save the time of users. 
3.8.1.4 Communication Technologies 
The need to communicate more quickly and more 
efficiently has become a central focus in our technological 
society. The main purpose of communication technology is 
to transmit information in the form of signals between 
remote locations, using electrical or electromagnetic media 
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as carriers of signals. The major developments in this area 
are audio, audio-visual technologies, telex, fax, online search, 
e-mail, voice mail, satellite technology teleconference etc. 
These technologies help in a faster t ransmission of 
information and save the time of user. 
3.8.1.5 Online Databases 
A large number of databases are developed to provide 
quick, updated and precise information to the users. The 
databases are of various categories such as bibliographical, 
textual, numerical, vendors & manufacturers special etc. The 
direct impact of computer networks is the production of large 
number of online databases like Chemical Abstracts Service 
(CAS), MEDLARS etc. Giant systems like DIALOG, ESA, 
BLAISE, NASA, MEDLINE, INSPEC etc. have a global 
coverage of chemical, medical, aerospace, engineering and 
technical literature with nnillions of entries stored.^'^ 
3.8.1.6 Networks 
There are a large number of library networks, at national 
and international level. The national networks are: NICNET, 
INDONET, I-NET, DELNET, BONET, INFLIBNET, 
CALIBNET, ERNET, STRNET, BTISNET etc. Some of the 
Internat ional networks are OCLC, JANET etc. These 
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networks help in resource sharing and utilizing available 
resources to fulfil demands of the users. 
3.9 Training of Personnel 
Training in general, with particular reference to IT, is 
required to achieve objective of the organisation in a better 
way. Therefore, trained personnel in IT, are also required for 
the library schools. LIS schools in India are still following 
the old curriculum of traditional librarianship. Students 
completing courses from these schools do not posses the 
required working knowledge and expertise of IT applications 
in libraries. Recently very few LIS schools have started 
fundamental courses on IT appl icat ions as a part of 
curriculum, and nei ther they have well t rained and 
knowledgeable teachers nor they are equipped with modern 
computers which are essential for gaining good knowledge 
and hands on experience in using IT. The development in 
IT has been changing the scene of LIS education in the 
country, as IT has changed the sources of information, 
delivery of information and access to information, that 
challenges the role of LIS schools, their formal curriculum 
and the task of LIS teachers. As a result, continual stress is 
being placed on restructuring of curriculum, art of teaching. 
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planning and mechanism of LIS educat ion. The work 
situations are fast changing. The professionals are realising 
that what they have learnt in the library schools is not 
sufficient for or relevant to their work place in our country. 
At the same time, there is no job market for them in foreign 
countries such as the one which our engineers and doctors 
find. Hence , it has become essential for all the LIS 
professionals to be proficient in using IT in their work. 
In order to provide training to the faculty in IT, a 
number of short-term courses, refresher courses, workshops 
etc. are being organised in our country. There are various 
agencies at the international, national and regional levels to 
conduct the IT training. The main sources of training LIS 
professionals in India are the library schools in different 
universities and INSDOC and DRTC. In order to remain 
relevant in the changing nature of the world of work, each 
LIS professional may have to undergo continuing education 
several times during the working life. To provide training to 
new entrants and retraining working professionals in new 
skills, teachers themselves will have to remain updated so 
that they may be able to shoulder effectively the 
responsibility of imparting right kind of education and skills 
to learners. 
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3.10 Impact of Information Technology on LIS 
Education 
Later half of the 20th century witnessed the impact of 
IT in all fields of human endeavour including the theory and 
practice of library and information science. The information 
environment and use of IT in library profession has great 
implications for LIS education. The pervasiveness of the 
network and communication technologies, multimedia and 
internet etc. demand drastic change in teaching/learning 
systems. Hence well planned and well organised courses 
must be developed to enable the s tudents to develop 
necessary skills/competence offered to them in the new 
information environment. 
The new information age has also brought about 
changes in the needs and demands of the users. The users 
are no longer satisfied by getting one or two books for home 
reading. They also do not spend time going through volumes 
of documents in the reading room to collect their required 
information. They need instant service through automated 
libraries, ready information in digitised form, information 
available globally and on-line access to information through 
internet and other networks. Due to the impact of IT, library 
and information professionals are noticing some major shifts 
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such as the transition from paper to electronic media as the 
dominant form of information dissemination, storage and 
retrieval. Increasing demand for accountability, with a focus 
on quality customer services, performance measurement, 
bench marking and continuous improvement is the next shift. 
New forms of work organisa t ion , such as end user 
comput ing , work teams , downsizing, reengineer ing, 
outsourcing etc are the results of the other shift.^^ 
There are very few comprehensive LIS education 
p rog rammes that have incorpora ted Information 
Communication Technology (ICTs) modules e.g. INSDOC 
(New Delhi), DRTC (Bangalore) which are conducting 
master's degree level course in information science and a few 
universities like Madras, Mysore, North Eastern Hill and Birla 
Institute of Technology where two-year integrated course in 
MLISc has been introduced. The Depar tment of LIS, 
University of Kerala, Centre for Dis tance Education 
University of Hyderabad and Mysore University have started 
post MLISc diploma course in library automation and 
networking. Some LIS faculties are themselves undergoing 
changes in library automation, networking and use of non-
print media. The LIS depa r tmen t s are also acquiring 
computers with indigenous software like SANJAY and 
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LIBSYS and UNESCO promoted CDS/ IS IS software and 
CD-ROM databases for training their s tudents . The Indira 
Gandhi National Open University (IGNOU) is using IT for 
providing distance education. The telecasting of LIS topics 
is d o n e by TV channe l s , t he t e leconferenc ing facilities 
connect ing its Regional centres located at various places in 
the country. The university has also been producing audio 
and v ideo t a p e s of l e s sons and o the r c o u r s e w a r e and 
distributing the same to the learners.^^ 
But most of the LIS schools still persist with teaching 
t r ad i t iona l sub jec t s . If we see BLISc syl labus of s o m e 
universities, half of the syllabus is devoted to the teaching 
of cataloguing and classification. Only elementary study of 
the computer / informat ion technology has been added. Even 
at MLISc level, some universities have introduced the paper 
'Computer Application in Library/Information Science' as an 
optional paper. Thus, it is clear that LIS programme in India 
have not become receptive to the new emerging situation. 
They fail to develop the required knowledge and skills related 
to the use of IT among students . As a result, the graduate 
from the LIS developments have little competit ive potential 
in the in format ion employmen t marke t . If this t rend is 
allowed to persist for long, then library profession will be 
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taken over by the computer personnel . It is highly desirable 
that library schools must adopt themselves to the changing 
environment so that they can produce professionals who are 
able to provide library services to meet the challenges posed 
by the changing environment. 
131 
References 
1. U n i v e r s i t y G r a n t s C o m m i s s i o n . UGC Model 
Curriculum: Library and Information Science. New 
Delhi: UGC, 2001 , p .91 . 
2. Devarajan, G. Library science education and manpower 
New Delhi: Ess Ess, 1995, p .21 . 
3. University Grants Commission (UGC). Library Science 
in Indian Universities. New Delhi: UGC, 1965, pp.8-9. 
4. Devarajan, G. Op.cit., p. 2 1 . 
5. Saxena , Meenaksh i et al. "Libra ry and Information 
Science educat ion in India with special reference to 
Uttar pradesh: some issues". ILA Bulletin. 33 (3-4)^l'l^8^ 
|3. 6 o -
6. University Grants Commission (UGC). Op.cit., pp. 12-
13. 
7. University Grants Commission. UGC Model Curriculum 
Op.cit., p. 99. 
8. Ibid., pp. 101-102. 
9. Sewa S ingh . P ro fess iona l d e v e l o p m e n t , m a n p o w e r 
education and training in India, in: Kawatra, P.S., cd. 
World Encyclopedia of library and information science 
education. New Delhi: Crest Publishing House, 1994, 
p.218. 
10. University Grants Commission. UGC Model Curriculum. 
Op.cit., p. 105. 
132 
11. University Grants Commission (UGC). Op.cit., p. 28. 
12. Good, C.V. ed. Dictionary of Education. New York, 
1959. 
13. Ramaiah, L.S. Library and Information Science in India: 
glimpses and reflections. N e w De lh i : Ess Ess 
publications, 1996, p. 174. 
14. M a n g a l a , P.B. " L i b r a r y and In fo rma t ion Sc ience 
Education in South Asia: India, Pakistan, Bangladesh 
and Sri lanka". Education for Information. 12, 1994, 
pp.406-407. 
15. K a r i s i d a p p a C.R. and S a n g a m S.L. L ib ra ry and 
I n f o r m a t i o n S c i e n c e c u r r i c u l u m : some bas ic 
consideration. In.: Tejomurthy, A ed. Restructuring of 
library and information science curriculum. New Delhi: 
Concept Publishing Company, 1994, p .35. 
16. Ramaiah . L.S. , Need for change in the l ibrary and 
Information Science curr iculum in India, in.: Kumar, 
R.P., Srivastava, Divya and Gupta, S.P. Education for 
librarianship in information age. Ned Delhi: Medical 
Library Association of India, 1995; pp.129-130. 
17. University Grants Commission. UGC Model Curriculum. 
Op.cit., p. 13. 
18. Ibid. 
19. Ibid.,p.16. 
20. Ibid. ,pp.35-47. 
133 
2 1 . G u p t a , D inesh . L ib ra ry and In fo rma t ion Sc ience 
Education in India open universities, jji: Tejomurty, A. 
ed. Restructuring of library and information science 
curriculum. New Delhi: Concept Publishing Company, 
1994, pp.137-138. 
22. Sugatri Devi, K. "Curr iculum in on-campus and off-
campus library and Information Science Programme in 
India: a compara t ive s tudy". ILA Bulletin. 32 (1-2), 
1996,p. l4 . 
23. Ja la ja , V and K o o v a k k a i , D i n e s h . L ib ra ry and 
Information Science education through distance mode: 
problems and prospects in India, in: A.A.N. Raju, ed. 
Fifty years of LIS education in India. 15th lATLIS 
National Seminar, University of Mysore, 27-29 
November, 1997. Hyderabad: lATLIS, 1997. 124-125. 
24. V a r a l a k s h m i , R .S .R. S t a n d a r d s for LIS educa t ion 
p r o g r a m m e s t h r o u g h d i s t a n c e e d u c a t i o n : some 
suggest ions , in.: A.A.N. Raju, ed. Fifty years of LIS 
education in India. 15th lATLIS National Seminar, 
University of Mysore, 27-29 November, 1997. 
Hyderabad: lATLIS, 1997. p. 159. 
25. Ibid.,p.162. 
26. University Grants Commission. UGC Model Curriculum. 
Op.cit., p. 93. 
27. Chatterjee, S.K. and Barua, P. Use of teaching methods 
and instructional material in library and information 
134 
science education, hi: Tejomurthy, A., ed. Library and 
Information Science Education and Teaching Methods. 
Jaipur : R.B.S.A., 1991, pp.53-54. 
28. Agarwal , S.S. Techniques in library science teaching 
p r o g r a m m e , i n : Te jomur thy , A. , ed. Library and 
Information Science Education and Teaching Methods. 
Jaipur : R.B.S.A., 1991, p.45. 
29. Agarwal, D.S., "Methods of teaching and evaluation in 
Indian library schools". Library Herald. 14 (1-2), 1972, 
pp.8-9. 
30. Agarwal, S.S. Op.cit., p.46. 
31 . Ibid., p.47. 
32. Agarwal, D.S. Op.cit., pp.5-6. 
33. Gupta, K.N. Teaching methods, aids and evaluation, in: 
M a n g l a , P.B. ed. Library and In format ion Sc ience 
Education in India. New Delhi: Mac Millan, 1981, p. 
202. 
34. I ssac , K.A. Methods of t each ing and evalua t ion in 
library and information science education, in: Mangla, 
P.B. ed. Library and Information Science Education in 
India. New Delhi: Mac Millan, 1981, pp. 183-184. 
35. Agarwal , S.S. Op.cit., pp.47-48. 
36. Agarwal, D.S. Op.cit., p .11 . 
37. Agarwal, S.S. Op.cit., p .48. 
135 
38. Kaula , P.N., "Teaching methods in library sc ience ." 
Library Science with slant to Documentation. 15 (1-4), 
1978, p. 133. 
39. Kumbhar , M.R. and Karis idappa, G,R, "Instructional 
material in library and information science education." 
LIBRA. 20 1983-84,21. 
40. Ibid., p .22. 
4 1 . Chatterjee, S.K. and Barua, P. Op.cit., pp .60-61. 
42. Gupta, K.N., Op.cit., pp.205-206. 
43 . Issac, K.A. Op.cit., p .184.-185. 
44. A g a r w a l S.S. C o n t i n u i n g educa t ion of l ibrary and 
information science professionals, in: Prashar, R.G., ed. 
L ib ra ry and in fo rmat ion s c i e n c e : p a r a m e t e r s and 
perspec t ives , vol.1 New Delhi . Concept Publ ish ing, 
1997, p.272. 
45. University Grants Commission. UGC Model Curriculum. 
Op.cit., p .107. 
46. Agarwal, S.S. Op.cit., p .274. 
47. Seetharam, S and Gopinath, M.A. Trends in continuing 
educat ion for l ibrarians and documenta l i s t s . Library 
Science with a slant to Documentation. 11(1), 1974, 
pp.14-45. 
48. Agarwal, S.S. Op.cit., pp.279-280. 
49. Konnur, P.V. and Biradar, B.S. Op.cit., pp. 130-131. 
136 
50. Raja Shekhar, H.M. and Chander, K.M. "Usefullness of 
r e f reshe r c o u r s e s in p r o f e s s i o n a l d e v e l o p m e n t . " 
University News. 40(5), 2000, p . l . 
5 1 . Murthy S.S. "Use of Information Technology in library 
and information science education." DESIDOC Bulletin 
of Information Technology. 1 (3), 1997, pp.3-7. 
52. Young, Heartstill. ed. The ALA Glossary of Library and 
Information Science. Chicago: ALA, 1983, p. 18. 
53. S t r o k e s , A d d r i a n V. Concise Encyclopedia of 
Information Technology. Hants, Gower, 1985, pp. 114-
115. 
54. S a k n u r e , B.G. I n f o r m a t i o n t e c h n o l o g y and its 
applications in libraries. Iii: S.M. Dhavan, ed. Quest for 
quality: strategies and applications. 46th All India 
library conference. Ahmadabad, 3-6 January, 2001. 
Ahmadabad: ILA, 2001 , pp 380. 
55. Ibid., p.22. 
56. Ashok Basu, T. and Rao Venkateshwara, L. Modern 
i n f o r m a t i o n t e c h n o l o g i e s the i r impac t on l ibrary 
se rv ices , hi: Ramaiah , L.S. et. al. Information and 
society. New Delhi: Ess Ess Publication, 1997, p.298. 
57. Chatterjee, Amitabha. LIS education in India: trends and 
c h a l l e n g e s , in.: P a r t h a n , S. and J e e v a n , V.K. eds . 
Information Management in-e-libraries. Proceedings of 
the National Conference organised by central library. 
Indian Institute of Technology. Kharagpur, 26-27. 
February, 2002. New Delhi: Allied, 2002, pp.623-624. 
137 

CHAPTER-IV 
Problems and Prospects of LIS Education 
in Indian Universities 
4.1 Problems 
A significant growth and development has been noticed 
in LIS education in the country after independence, but the 
achievement has been made in a most haphazard and 
unplanned way causing a lot of problems to the library 
profession. It has been observed that library education 
developed in an unplanned way due to lack of apex body/ 
accreditation agency, funds, autonomous character of the 
institutions, and significant growth in the number of library 
institutions either on regular or correspondence basis without 
proper consideration of UGC norms in terms of staff, 
infrastructural facilities, intake and quality of education etc. 
In view of the above reasons, several variations occurred in 
terms of level, course context, duration of the course, 
nomenclature of the course, intake, admission criteria, 
evaluat ion procedure , sponsor ing bodies , number of 
personnel, location of schools, availability of infrastructural 
facilities, teaching m e t h o d s / a i d s and appl icat ion of 
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information technology etc. Due to these variations, library 
schools produced incompetent professionals who were not in 
a posit ion to face the challenges of the 21^' century. 
4.2 Variations 
4.2.1 Level of the course 
At present, library education is imparted at various levels 
s tar t ing from certificate to doctorate Degree i.e. certificate 
(CLISc), Diploma (DLISc), Bachelor (BLISc), Master's (MLISc), 
M.Phil and Ph .D. The Master degree courses are also run 
in many levels as given below. ^ 
i. Master of Library and Informat ion Sc ience ( lyear , 
terminal) 
ii. Master of Library and Information Science (2 years, 
integrated) 
iii. Master of Science (Library and Information Science) (2 
years , integrated) 
iv. Master of Science (Information Science) (2 years) 
V. Master of Information Science (2 years, semester) 
vi. Associateship in Information Science 
Master of Library and Informat ion Sc ience (1 yed^r, 
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terminal) courses are run by various universities such as 
AMU, BHU, Delhi University etc. MLISc (2 years, Integrated) 
courses are run by various universities i.e. Madras University 
Chennai, Karnataka University Dharwad, Andhra University 
Vishakhapatnam etc. MSc integrated course is run by 
Kuvempu University, Shilong. MSc Information Science 
course is run by Babasahib Bhimrao Ambedkar University, 
Lucknow. AISc courses are run by INSDOC & DRTC. 
A new trend of PG diploma courses in some specialised 
areas of library and information science are being introduced 
in a few Universities such as in the area of Archival 
Management, Library Automation and IT. The Universities 
running these programmes are:^ 
a. PGDIT (University of Kerala) 
b. Post MLISc in Library Automation (University of 
Mysore) courses. 
c. PGDADM (Gandhigram Rural Institute) 
Thus, there is a variation in the levels of courses which 
has been observed in library education. 
4.2.2 Duration of the courses 
Generally the duration of certificate courses is 3-9 
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months, for Diploma it is 1-2 years, for Bachelor Degree it 
is one year, for Master degree one year, for MPhil, 1-2 years 
and for Ph.D., it is 3-5 years. But the duration of the 
courses varies from institution to institution. Uttar Pradesh 
Library Association has six months course of CLISc while 
in Kashmir University, duration of the same course is twelve 
months. Normally, the duration of BLISc is one year but in 
the case of evening and other part-time courses, the duration 
is extended beyond one year, e.g. Jadavpur University, 
Calcutta offers IV2 years (evening) course, University of 
Calicut offers 2 years course by dis tance educat ion, 
Makhanlal Chaturvedi National University of Journalism 
conducts BLIS (integrated) course of 3 years.^ In IGNOU, 
students may complete the course in upto four years. The 
duration of Master degree is generally one year but few 
universities started MLISc (Int) course of 2 years duration 
e.g. University of Madras, Chennai, Andhra University, 
Vishakhapa tnam, Nor th Hill University Shil long etc. 
Babasaheb Bhimrao Ambedkar University, Lucknow has MSc 
Information Science of 2 years duration, INSDOC, New 
Delhi and DRTC, Bangalore conduct Associateship in 
Information Science of 2 years duration which is equivalent 
to Master degree course. In IGNOU, MLibSc is one year 
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course but it may be completed in four years.'^ MPhil 
programme is run in two modes, viz. full time (one year) 
and part time (two years) by Srivenkateswara University, 
Tirupati. In part-time PhD programme the minimum duration 
varies between 3 to 6 years. But in the case of full-time 
programme it is 3 years and extendable by another year. 
Thus, there is no uniform pattern of duration of course due 
to lack of controlling body/accreditation agency. 
4.2.3 Admission Criteria 
Admission criteria differ from institution to institution, 
and from certificate course to doctorate course. No library 
school follows standard admission criteria while granting 
admission to the students in the department. Some library 
schools admit students without an admission test, while some 
do it on the basis of merit of the admission test, some on 
the percentage of marks in the qualifying examination , some 
give weightage to experienced persons, reservation for S C / 
ST/OBC is also considered. The minimum qualification for 
taking admission to certificate/diploma courses is SSLC and 
PUC (10+2). In BLISc, the minimum qualification has been 
the Basic Degree in any subject. But many Universities have 
fixed the minimum as second class (50%) in graduation. 
Relaxation is admissible where there is a pract ice of 
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reservation and allotment of seats on the basis of roster 
system. For admission to post graduate programme, many 
Universities started introducing entrance test. In some 
Universities merit is the basis for admission. For a one year 
programme, the minimum qualification for admission is 
BLISc. In case of part-time/vocation course, some specify 
3 years of working experience. However, this condition is 
not mandatory. In two year integrated programmes, the 
minimum qualification for admission is a degree in any 
discipline. However, some Universities have made it II class 
or 50% in aggregate (relaxable in case of SC/ST's). To take 
admission in MSc (Information Science) in BBAU Lucknow, 
Bachelor degree in any discipline (10+2+3) and merit of 
admission is required, whereas in Chaudhary Charan Singh 
University, Meerut, Bachelor Degree (10+2+3) with Science/ 
Math /Compute r Science/BIS/BCA with 45% aggregate 
marks and pass marks in case SC/ST are required. The 
minimum qualification required for MPhil courses prescribed 
by many Universi t ies is MLISc Ilnd class. Very few 
Universities have introduced either an entrance test or 
interview in this regard. In some Universities, minimum 
qualification required for registration in PhD programme is 
MPhil, but in some Universities master degree in Library 
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Science or its equivalents with 55% marks are required. 
However, some Universities have prescribed the entrance test 
in addition to basic minimum qualification as a requirement 
for PhD registration.^ 
4.2.4 Intake 
There is no uniformity in the intake at various level of 
courses, since it varies from course to course and institution 
to institution. Range of intake in various courses is 30-80 
for certificate/diploma, 40-60 for graduation, 10-30 for 
postgraduation and 2-10 for MPhil. The intake for PhD 
programme depends upon the number of qualified research 
guides available in each department. However, in case of 
distance education programme, range of various courses is 
300-500. The intake in case of Colleges and Universities for 
Certificate and Diploma courses is about 50-80, and in the 
case of DE programme it is 300-500, and in one case it is 
around 800.^ In the BLISc course, an all India Median value 
is 4 0 . But in few Universi t ies e.g. Rani Durgavati 
Vishwavidyalaya, Jabalpur the intake is 66 and for University 
of Burdwan, Burdwan it is 63 , while in few Universities, the 
number of seats is very low e.g. Sambalpur University 
Sambalpur, where the number of seats is 16 and University 
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of Calicut, Calicut with 17 seats. However, Sri Venkateswara 
University, Tirupati have 450 seats through DE programme. 
In case of MLISc course intake, median value for the entire 
country comes to 15. But it has been observed that in some 
universities the number of seats is more. For example, 
Andhra University, Vishakhapatnam with 30 seats and 
University of Calicut, Calicut with 29 seats, while in some 
Universities, number of seats is very few less e.g. Gulbarga 
University, Gulbarga with 5 seats and Panjab University, 
Patiala with 6 seats.'^ In case of MPhil, no University 
mentions any specific number of students intake. In case of 
PhD programme, intake is not fixed, but some of the 
Universities have fixed the number on the basis of the norms 
followed in other disciplines. For example, in Bangalore 
University each guide is allowed to take maximum four 
students only. In the DE programme, there is no fixed intake 
in most of them as it ranges from 10 to 1000 , from 
specialised to certificate courses. For example, in IGNOU, 
the number of seats is not fixed. It is a fact that there is a 
wide range of difference in intake for various courses 
sponsored by various institutions. 
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4.2.5 Contents of curriculum 
Curriculum in LIS schools is not well constructed and 
relevant to the need of the profession. Different schools have 
different patterns of syllabus. Some library schools revise 
their curriculum regularly e.g. Karnataka University Dharwad, 
University of Madras Chennai, while in some LIS schools 
there is no change in the syllabi for years, i.e. Guru Nanak 
Dev University Amritsar, Rajasthan University Jaipur, 
Hemwati Nandan Bahuguna Garhwal University Srinagar. In 
most of the LIS schools, BLISc Syllabus is still on traditional 
lines. Classification and Cataloguing share almost half of the 
curricula in certain LIS schools. The curriculum for BLibSc 
and MLibSc in most of the library schools is based on the 
recommendations of the UGC Review Committee on Library 
Science in Indian Universities, 1965. The scheme of subjects 
recommended by the Committee was covered in one way or 
the other, though there are variations among library schools 
with an emphasis on number of lectures and practicals for 
each of the subjects, marks allotted for evaluation, methods 
of teaching used and inclusion of some additional subjects. 
Some of the Universities modified MLibSc syllabus and 
introduced one or two pape r s relat ing to computer 
application, documentation and information science i.e. 
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AMU, BHU, Punjab University Chandigarh. Dissertation is 
not compulsory for this programme in all schools. Model 
syllabus for both BLISc and MLISc courses have been 
formulated in many professional conferences and seminars 
and also by the Syllabus Committee and working groups 
appointed by UGC, and recently, Karisidappa Committee 
suggested model curriculum as a flexible structure to be 
adopted by the d e p a r t m e n t s with varying levels of 
infrastructure facilities. It is recommended that individual 
departments may draw the content of the syllabus according 
to the need of the international scenario based on modules 
with a ratio of 80:20 i.e. 80% from the modules and 20% 
through emphasizing the local needs.^ But most of the 
Universities have formulated their own syllabus prescribing 
various subjects at different levels. 
4.2.6 Medium of Instruction 
The medium of instruction at certificate or diploma level 
is either English or the regional language. At the degree 
level, English is predominantly used as the medium of 
instruction. But in some Hindi speaking states like U.P., 
M.P., Bihar Hindi or Hindi and English both are used as a 
medium of instruction i.e. Banaras Hindu University, 
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Varanasi (Hindi, English), Bundel Khand University, Jhansi 
(English, Hindi), Dr. B.R. Ambedkar University, Agra 
(English, Hindi), Jiwaji University, Gwalior (Hindi), Rani 
Durgawati Vishwavidyalaya, Jabalpur (English, Hindi), 
Mahatama Gandhi Gramodaya Vishwavdyalaya, Chitrakoot 
(Hindi) Patna University, Patna (English, Hindi). However, 
regional language is also used in many states for example 
most of the University Departments in the state of Gujarat 
have Gujarati as the medium of instruction i.e. Gujarat 
University, Ahmadabad, North Gujarat University, Patan, 
Saurashtra University, Rajkot, Sardar Patel University, 
Vallabh Vidyanagar. In Karnataka, lectures are delivered in 
English language but Universities of Mysore, Gulbarga and 
the Kuvempu allow the students to write their examinations 
in Kannada. In Maharashtra, the emphasis is also on the 
Marathi i.e. Amravati University, Amravati and Tilak 
Maharashtra Vidyapeeth, Pune offers Bachelor and Master 
degree courses in Marathi language. In distance education 
system variation in the medium of instruction can also be 
observed such as IGNOU, New Delhi and Barkatullah 
Vishwavidyalaya, Bhopal are imparting Bachelor 's and 
Master's degree course in English and Hindi Medium.'' So the 
variation in the medium of instruction is found from state 
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to state depending on their regional languages. CDC has 
suggested knowledge of English to be essent ial for 
information analysis consolidation, repacking in science 
disciplines as well as library routines like classification, 
cataloguing, reference service, user education. 
4.2.7 Funds 
The foremost problem faced by LIS schools is 
inadequate financial resources. Infrastructural facilities e.g. 
building, furniture, library, laboratory for practicals etc. 
depend on the budget of the LIS schools. Most of the LIS 
schools do not have these infrastructural facilities due to the 
lack of inadequate funds. On one hand, the cost of books, 
periodicals and other publications and their numbers are 
increasing and on the other hand, the budget of LIS schools 
is decreasing. This creates many problems in managing the 
departmental library, keeping in view the demands of the 
students and teachers. The lack of adequate number of 
classification schedules, catalogue codes and other reference 
materials creates a problem during the practical classes, only 
due to insufficient financial suppor t . IT needs heavy 
investment for its implementation in LIS schools because cost 
involved in hardware, software, databases, computers and 
audio visual aids in teaching such as OHP's, slide projectors, 
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T.V., VCR, etc. and their maintenance is very high. So many 
LIS schools are unable to adopt IT in LIS schools. As a 
result, most of the LIS schools are not producing competent 
professionals with working knowledge of IT applications in 
libraries to face the challenges of present information 
society. 
4.2.8 Personnel 
As compared to other disciplines, the strength of the 
faculty is small in many schools. Many Universities conduct 
the courses with part-time teachers, visiting faculty, guest 
faculty, research staff and some University Departments are 
pract is ing the adhoc a r rangement even today. These 
pract ices are not conducive to maintain high teaching 
standards. A good library school must have a sufficient 
number of full-time teachers. Several library schools do not 
have adequate teaching staff as recommended by the UGC. 
Review Commit tee . A staff s tudent rat io of 1:10 for 
Postgraduate Diploma/BLibSc courses and 1:5 for courses 
at the Master's degree level should be maintained. Library 
schools with a s trong research and advanced study 
programme would undoubtedly need more teachers with 
specialisations, if they are to function effectively. One reader 
and two lecturers are required for the departments which are 
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conducting BLISc course and one professor, two readers and 
four lecturers for MLISc course.^° In some of the universities, 
number of sanc t ioned pos ts in LIS depa r tmen t s is 
insufficient, while in others, there are adequate number of 
sanctioned posts, but many of them are lying vacant because 
of lack of efforts on the part of University/HOD of the LIS 
department for one reason or the other. This results in lesser 
number of teachers available for teaching. There is also a 
dearth of non-teaching staff for office, library, lab and 
maintenance etc. The CDC report has suggested non-
teaching staff as one clerk, one steno-typist, one peon, one 
librarian, one workshop instructor, one data entry operator, 
one workshop attendent, one safai karamchari.^^ Many LIS 
schools include in their syllabi, computer application in 
libraries and use of audio, video and CD-ROM, Library and 
Information Networks, but many of them do not have 
competent faculty members to teach these subjects. In the 
absence of qualified and trained staff, quality of education 
could not be maintained. 
4.2.9 Teaching Methods/Aids 
Almost in all the library schools, expository method is 
adopted. But in some library schools, emphasis is also given 
on assignment, group discussion, project work, fieldwork, 
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tour etc. Some library schools have adequate infrastructural 
facilities, particularly computer, projectors, slides etc. which 
are used for teaching purposes. Some library schools also 
adopted new teaching methods such as individual tutoring, 
counselling, clinical methods, micro teaching, stimulated 
techniques etc., for effective teachings. This is due to the 
level of students, nature of topics and availability of facilities 
e tc . However, in case of d is tance educat ion system, 
particularly in IGNOU, training is imparted through self 
instructional material, printed study material, audio-video 
p rogramme, which are telecast on National Network. 
Students learn through cable TV network and Doordarshan. 
Thus, methods of teaching/aids vary from institution to 
institution. 
4.2.10 Evaluation Procedures 
It has been observed that some library schools in 
northern India evaluate their students through annual written 
examinations and in some cases, written examinations are 
followed by viva-voce examinat ion , part icularly at 
postgraduate level, for example AMU, BHU, Lucknow 
University, etc. However, some library schools adopted 
semester system of examination e.g. Panjab University, 
Gauhati University etc. Whereas some library schools assess 
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the students through assignment, project work, tutorials, 
sessionals, study tour and practical training in addition to 
written and oral examinations i.e. AMU, BHU, DU, IGNOU, 
INSDOC etc. Evaluation procedures are different in regular 
and distance education systems. In case of certificate and 
diploma course, students are mainly evaluated by written 
examination only. Thus, there is no uniform pattern of 
assessment in the library schools. 
4.2.11 Infrastructural Facilities 
The UGC Review Commit tee recommended that a 
department of library science should have two lecture rooms, 
one practical or laboratory room, one reading room, one 
staff room for individual teachers, one seminar room, one 
room for demonstration and use of library equipment, and 
one office room.^^ But most of the LIS schools do not have 
these infrastructural facilities. Many LIS schools do not have 
their own building. In many schools there are no separate 
rooms for faculty members, no workshop room and even no 
class room. Many schools are to share with some other 
departments or house in a small part of a university library. 
Where the depa r tmen t s are headed by librarians, the 
department is treated as a section of the libraries rather than 
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a department of the university. Many schools do not have a 
separate departmental or seminar library managed by a full-
time staff. Inadequate library services, and old and obsolete 
books in the departmental library are inappropriate for the 
present curriculum. This also results in a loss of enthusiasm 
of the students. The lack of adequate number of classification 
schedules, catalogue codes and other reference materials due 
to insufficient financial support creates a problem during the 
practical classes. Some departments have not acquired the 
latest edit ion a n d / o r version of the Schemes of 
Classification. Teaching of new subjects and application of 
IT have no significance, unless the availability of minimum 
computer facilities is ensured for each department. In many 
LIS schools, teaching equipments like audio-visual materials 
i.e. OHP's and slide projectors and TV/VCR, tape recorders 
are not available. However, these materials make the 
teaching learning process more effective. 
4.2.12 Sponsoring Bodies 
It has been observed that the courses in LIS run under 
different sponsoring bodies such as library associations, 
colleges, universities and autonomous institutions. It is also 
observed that same course is sponsored by different 
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sponsoring bodies. For example, CLISc is sponsored by 
Library Associations such as UPLA and also by Universities 
i.e. Kashmir University. Various courses are sponsored by 
various sponsoring bodies. CLISc is sponsored by library 
association, affiliated colleges, government polytechnics, 
council/board of education etc. Bachelor degree courses are 
run by universities and affiliated colleges. Master degree 
course is run in various forms such as MLISc is sponsored 
by most of the Universities and some affiliated colleges, MSc 
(Inf. Sc.) is run by Universities, Associate-ship in information 
Science (AISc) is run by Autonomous Institutions like 
INSDOC and DRTC. MPhil courses are run by Universities 
and PhD course is sponsored by universities and autonomous 
institutions. Thus, there is a variation in the sponsoring 
bodies for different courses and also in the same courses. 
4.2.13 Nomenclature of courses 
Generally, library schools adopted Bachelor of Library 
and Information Science (BLISc) and Master of Library and 
Information Science (MLISc) nomenclature but in some library 
schools they have Bachelor of Library Science and 
Documenta t ion . INSDOC awards ' Associa teship in 
Information Science ' and DRTC 'Associa tesh ip in 
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Information Science and Documentation'. Baba Bhim Rao 
Ambedkar University (BBAU), Lucknow has been awarding 
MSc (Information Science). There is a difference in the 
nomencla ture , and even in the name of sponsor ing 
institution, for example. Department of Library Science and 
Manuscriptology in Dr. B.R. Ambedkar University at Agra. 
Thus, Nomenclature of courses i.e. certificate, diploma, 
degree and sponsoring bodies etc., are not same due to the 
lack of accreditation agency. 
4.2.14 Location and Number of LIS schools 
It has been observed there is a great variation in location 
and number of LIS schools in the country. From 1911-2002, 
library science education has spread into a large number of 
institutions i.e. universities, colleges, polytechnics, which are 
offering library education in Certificate, Diploma, Bachelor 
Master, MPhil and PhD degree under regular/ distance/ self 
finance system in various parts of the country to feed the 
manpower needs of libraries. It has also been observed that 
while the North Zone has the highest number of LIS schools 
as 33, the central Zone has only 16 LIS schools. But South 
Zone is in a better position in comparison to other zones 
in terms of Master 's degree integrated course, MPhil 
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programme and Post graduate diploma i.e. PGDIT, PGDADM 
etc. In comparison to East Zone, West Zone is in a better 
position with 26 schools for 3 states while the East Zone 
has 21 schools for 12 states. States/UTs wise disparities are 
also found i.e. U.P. in North Zone, Andhra Pradesh in South 
Zone, W. Bengal in East Zone. Maharashtra in West Zone 
and M.P. in Central Zone have largest number of LIS 
schools. Among the States/UTs, Maharashtra and Delhi have 
highest number of institutions which are imparting library 
education from certificate to doctorate level. However, there 
is no library institution in Himachal Pradesh, Goa, Arunachal 
Pradesh, Mizoram, Nagaland, Sikkim and Tripura states and 
Union Territories like Pondicherry, Daman & Diu, Dadra & 
Nagar Haveli and Lakshadweep.^^ The variation in number 
of LIS schools is also found among the Cities. For example, 
the cities having metropolitan character or capital of the 
states or both have large number of LIS schools i.e. Delhi, 
Lucknow, Hyderabad, Jaipur and Bhopal etc. But those 
which do not have metropolitan/capital character, also have 
large number of LIS schools i.e. Gwalior, Pune, Varanasi etc. 
On one hand small cities have more than one library 
institution, and on the other, some States/UTs have no 
library institution at all. This shows unbalanced distribution 
of library institutions in the country. 
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4.2.15 Accreditation Agency 
Accreditation is a process whereby an independent body 
evaluates a course offered by an educational institute 
according to a set of predetermined standards. 
At present there is no system of accreditation for library 
schools at the national level. So the strength of students and 
LIS schools are increasing which creates lack of minimum 
infrastructural facilities, lack of uniform standard in the 
existing curricula and lack of knowledge in assessing and 
identifying the number, nature and level of manpower 
required in the profession. On the pattern of Medical Council 
of India (MCI) and All India Council for Technical Education 
(AICTE), there should be statutory body for formulation and 
enforcement of the norms and s tandards in library 
education.^"^ The overall focus of accreditations is on the 
quality of teaching, learning, evaluation and other activities 
leading to the attainment of goals. 
4.3 Impact of Problems on Library and Information 
Science Education 
Today large number of LIS schools have been set up in 
the universities and other institutions in different parts of the 
country to feed the manpower need of the libraries. These 
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LIS schools are facing various problems in imparting the LIS 
educat ion . These problems have their impact on LIS 
education directly and indirectly. Library education imparted 
at various levels with different nomenclature, modes and 
schemes and the courses run under different sponsoring 
bodies create non-scientific pat tern in the growth and 
development of library education. Curriculum is an important 
aspect of library education. Many LIS schools still persist 
with teaching tradi t ional subjects , so they produce 
professionals who are not able to fulfil the needs of present 
information society. Where the curriculum is based on IT, 
competent professionals are produced who can manage the 
present requirement efficiently. The syllabus is not uniform, 
and this poses problems to the s tudents when BLISc 
graduate of one university joins the MLlSc course of another 
university. 
The intake of the students also affect the teaching 
learning process. If the intake increases, it requires more 
infrastructural facilities for proper execution of the teaching 
learning process. The admission criteria in LIS schools are 
not same. Some school admit the students on the basis of 
written test, interview while some do it without any test. The 
majority of s tudents enter ing the bachelor ' s degree 
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prog ramme are fresh from univers i t ies . Although 
academically qualified, but many of these students lack a 
p roper ap t i tude for library work, a strong general 
background, an interest in books and readers and a good 
personality. 
The infrastructural facilities e.g. adequate building, 
furniture, equipment, library, laboratory etc. have greater 
impact on the quality of education. Inadequate library 
service, old and obsole te books in the library are 
inappropriate for the present curriculum. This also results in 
a loss of enthusiasm of the students. Lack of adequate 
number of classification schedules, catalogue codes and other 
reference material creates a problem during the practical 
classes. Lack of computer facility affects the teaching of new 
subjects and appl ica t ions of IT. Hence insufficient 
infrastructure in LIS departments effects the efficiency and 
standard of the students. 
The strength of the faculty and full time teacher is 
necessary for effective teaching. Part time teachers, visiting 
faculty, guest faculty, research staff and in some department, 
adhoc ar rangements for teaching are not conducive to 
maintain the high standard of teaching. In a majority of LIS 
schools in the absence of full time faculty, part-time teachers 
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are available for specific periods. A part-time teacher may 
be good in his field in practical aspects, but many times it 
has been found that they lack teaching skills. This lacuna 
damages the interest of the students in the subjects, as they 
are not exposed to the subject in an appropriate way. Due 
to lack of competent faculty members computer applications 
in libraries and use of audio, video and CD-ROM, library and 
information network etc. cannot be taught to fulfil the 
present requirements. Hence, in the absence of qualified and 
trained staff, quality of education cannot be maintained. 
Lack of proper teaching methods/aids creates problems 
in understanding the subject. Excellent syllabus cannot 
produce good results, if not delivered well. Therefore, 
Teaching method shall have to be innovative and systematic. 
Instructional materials (teaching aids) form a concrete base 
for learning and they economise time, effort and create good 
impact. In the absence of audio visual aids e.g. OHP's, slide 
projector and TV/VCR, Tape records, advanced subjects 
based on IT cannot be taught properly. 
Inadequate financial resources have direct impact on 
infrastructural facilities and of the institution. IT needs heavy 
investment for its implementation in LIS schools and their 
maintenance is very expensive. So many LIS schools are 
161 
unable to adopt IT due to lack of funds, while the knowledge 
of IT application in libraries is necessary to face the 
chal lenges of the present century. The absence of 
departmental facilities i.e. sufficient numbers of classification 
schedules, catalogue codes and other reference materials due 
to insufficient financial support from the universities, deprives 
the department and the students from having access to their 
valuable tools which are essential. 
Absence of central accredi ta t ing body leads to 
inconsistency in course contents , examination system, 
infrastructure and duration of course. No minimum standard 
in terms of faculty, equipments, space, library/laboratory are 
being followed at the national level. As a result, school of 
library science with a great diversity of s tandards are 
available. 
Location and number of LIS schools also vary in 
different parts of the country, which affect the manpower 
needs of libraries. Variation in the medium of instruction 
creates problems specially in higher studies and in the field 
of service, because about 80% of the literature in our 
libraries is in English language. 
Due to above factors the quality of library education has 
fallen down interms of producing compe ten t library 
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professionals who are not in a position to face the challenges 
of the 21st century in an effective and efficient manner. 
4.4 Prospects 
Problems are, of course, too many but any organised 
and planned education and training in librarianship must 
have permanent value for future prospect of librarianship in 
India. The library has traditionally been and is still seen in 
our country as a store house of the printed materials. While 
on the other hand, most library users are now interested in 
receiving more specific information in the fastest possible 
time than in receiving a bunch of reading materials. This 
change in attitude and pattern of information use behaviour 
with the library users focusing on getting specific service or 
information coupled with developments in information 
technology has resulted in the l ibrarians roles and 
responsibilities gradually being changed to cope with the new 
environment. The satisfaction of the users determines the 
success of any information services or system. To provide 
faster and accurate information service according to the need 
of the library users, the librarians are being increasingly 
required to demonstrate their ability to use varies types of 
information technology and facilities, such as computers, 
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databases, electronic mailing, computer based network etc. 
and also to create leaders for the future. 
The present libraries are far more modern than those 
before 1947. The current problems in library education are 
being solved slowly. There is now a growing demand for 
information systems in India. University Library Schools and 
other documentation training centres are shifting much of 
their attention towards information science. For example, 
Baba Bhimrao Ambedkar University, Lucknow (U.P.) 
conducting the course of MSc Inf Science, INSDOC, New 
Delhi and DRTC, Bangalore are conducting courses in 
Associateship in Information Science, Associateship in 
Documentation and Information Science respectively. These 
produce competent professionals who can face the challenges 
of the new information society. The use of computers in 
Libraries, in documentation and in information retrieval is 
being extended. 
Compute r s and te lecommunica t ions now play a 
dominant role in the changing trends of information science. 
Commercial production of on-line databases and information 
brokers has emerged. There may be wide spread use of on-
line systems within and outside the country. There may be 
more emphasis on s tandard i sa t ion , uniformity and 
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cooperative efforts in the production of abstracting and 
indexing services. Keeping in view factors such as durability, 
economy and space, Indian librarians may prefer to store 
more library materials in the form of microfilms and 
microfiches, etc., rather than in printed versions.^^ If we 
analyse, we find that the past was not similar to the present, 
and on the basis of the developments that are taking place 
in library and information science, documentat ion and 
information science, it can be said that the future situation 
of librarianship in India will not be quite the same as that 
today. 
To eliminate the present problems, the following need 
immediate and realistic implementation for future prospect 
of education for librarianship in India. 
(i) The objectives of library education and training in India 
require to be harmonised with the needs and nature of 
our own society. 
(ii) The syllabus at all levels should be updated and areas 
of Information Science should be judiciously integrated 
with those of Library Science. 
(iii) There is urgent need of highly qualified and dedicated 
teaching personnel. 
165 
(iv) Continuing education / in-service training facilities 
should be recognised as essential part of manpower 
development p rogrammes and sufficient financial 
resources may be allocated for this. Such programmes 
in the form of seminars, workshops, refresher courses 
on Information Management , Users needs . User 
surveys, Computer application, etc., may be extensively 
conducted by library schools/l ibrary/documentation 
centres/professional associations for the teachers and 
practitioners. 
(v) Librarianship is the combination of theory and practice. 
Therefore, faculty members must have academic and 
practical excellence in the field of librarianship. 
(vi) There should be happy relationship between library 
science teachers and librarians of the country for better 
understanding towards the cause of advancement of 
library education and the profession. 
(vii) The Government in cooperation with the UNESCO and 
other aid giving agencies, at home and abroad may 
draw up a comprehensive plan to train existing library 
personnel, more particularly the faculty members of the 
Departments of Library and Information Science on 
modern methods and techniques of library education. 
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Thus, the library and information science schools need 
to modify their programmes to prepare students for new 
roles and careers in information acquisition and transfer. 
Library science-teaching institutions goal should, therefore, 
be concerned with principles applicable in the long-term that 
are essential to the basic operations of automated systems 
and different electronic devices in the modernisation process 
of the library and its information services. 
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CHAPTER-V 
Analysis and Interpretation 
5.1 Introduction of Library Schools included in the 
study 
Before analysing and interpreting, data collected from 
the library schools it is better to know about them in terms 
of their establishment, level of courses, number of seats, 
teaching and non teaching staff, availability of infrastructural 
facilities etc. This information will certainly help to achieve 
the objectives of the study. 
5.1.1 Aligarh Muslim University (AMU), Aligarh 
It is one of the important institutions in the country 
which provides library science courses. The foundation of the 
department of library science was laid as early as 1950-51 
with the introduction of a certificate course in Library 
Science of four months duration. Bachelor of Library Science 
Courses (BLibSc) of one year duration, with full time lectures 
for the first time in the country started in the year 1958-
5 9 ^ Master of Library Science (MLibSc) course was 
introduced in 1970-71. Another pioneering step taken by the 
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university was the introduction of library science as one of 
the subsidiary subject at B.A. level in the faculties of Arts 
and Social Sciences in 1986-87. The department also started 
MPhil/PhD programme in 1990-91. Keeping pace with the 
latest developments in the field, the name of the department 
was changed to 'Department of Library and Information 
Science' in 1992. The department restructured its courses, 
viz. MLISc, BLISc, laying greater emphasis on information 
technology, compute r app l i ca t ions to l ibraries and 
information centres.^ The department has facilities of a 
Library, computer lab and projector. It has 60 seats in BLISc, 
and 25 seats in MLISc course. Total number of teaching staff 
is 7 and non teaching staff is 4 and the system of 
examination is annual. The status of the department is 
independent and it belongs to the Faculty of Social Sciences. 
5.1.2 Banaras Hindu University (BHU), Varanasi 
The Depa r tmen t of Library Science in BHU was 
established in the year 1943 . Bachelor of Library Science 
(BLibSc) Course was introduced in the year 1963 and Master 
of Library Science (M.Lib.Sc.) course in the year 1965^. The 
department also started Ph.D. course in the year 1980. The 
depar tment also has DLitt. programme in Library and 
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Information Science. Later on, the name of the courses 
changed to BLISc and MLISc, due to the latest development 
in the field of information technology and its impact on 
libraries and information centres. The depar tment has 
facilities of library, computer lab and workshop for practicals, 
OHP's and Slides In BLISc course, intake is 40 and MLISc 
15. There are 6 teaching and 4 non-teaching staff. The 
system of examina t ion is annua l . T h e s ta tus of the 
department is independent and it belongs to faculty of Arts. 
5.1.3 Bombay University (BU), IVIumbai 
The Department of Library and Information Science 
started in the year 1943 . The department started diploma 
course in library science in the year 1944 and post graduate 
course in the year 1967"^. At present course available in the 
department are PhD, MLISc and BLISc. The department 
has facility of library, computer lab and workshop for 
practicals. The intake for the MLISc and BLISc are 25 and 
40 respectively. The number of teaching staff is 6 and non 
teaching staff is 4 and the system of examination is semester 
based. The status of the department is not independent but 
headed by University Librarian. 
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5.1.4 Delhi University (DU), Delhi 
The Department of Library and Information Science 
instituted in 1946, is organised in the faculty of Arts. The 
department started Post-graduate Diploma in Library Science. 
Later on, this course was redesignated as Bachelor of Library 
Science (BLibSc). Delhi University had the distinction of 
being the first University in the Commonwealth of Nations 
to start Master of Library Science (MLibSc) course in the 
year 1948. It was the first Indian University to have started 
PhD. in Library Science in 1951^. The MPhil. programme 
also started by the University of Delhi for the first time in 
1980 . The depar tment has facilities of a good library, 
computer, slides, CD's, projector, lab and workshop for 
practicals. The intake of BLISc is 50 and MLISc is 30. Total 
number of teaching staff is 8 and non teaching staff is 5. 
The system of examination is semester based. The status of 
the department is independent. The department brings out 
a Research Journa l enti t led ' Journa l of Library and 
Information Science.'^ 
5.1.5 Gauhati University (GU), Guwahati 
In this University Library Science school started in 1966. 
The department started Bachelor Degree (BLibSc) course in 
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the year 1966 and Master Degree (MLibSc) course in the 
1976. Now, from the academic session 2002-2003 BLibSc 
and MLibSc programmes merged into MLISc (Int) course.The 
depar tment has the faciUties of library, computer, and 
workshop for practicals. The intake of MLISc (Int) course is 
40. There are 5 teaching staff and non teaching staff is 2 
and system of examination is semester based. The status of 
the department is independent and it belongs to the Faculty 
of Arts. 
5.1.6 Jiwaji University (JU), Gwalior 
The Department of Library and Information Science 
named as "School of Studies in Library and Information 
Science" was established in the year 1984. The courses 
available are BLISc, MLISc and PhD. The department has 
the facilities of library, computer, overhead projector, lab, 
workshop for practicals. The department has 30 and 20 
seats in BLISc and MLISc course respectively. There are 5 
teaching staff and 2 non teaching staff and the system of 
examination is semester based. Status of the department is 
independent and it belongs to the Faculty of Arts. 
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5.1.7 Karnataka University (KU), Dharwad 
The department of Library and Information Science was 
established in the 1962 . The depar tment was running 
Postgraduate Diploma course till 1 9 6 5 and from the 
academic year 1965-66 changed it to BLibSc. Later on 
MLISc (Int.) course was started. Now, the department has 
PhD. and MLISc (Int.) courses.^ The department has facilities 
of computer lab, workshop for praticals. Reprography, TV., 
VCR, Slide Projector, Overhead Projector, Audio and Video 
Cassettes etc, but it has no library. The intake of MLISc 
(Integrated) course is 20. Total number of teaching staff is 
7 and non-teaching staff is 3. The examination system is 
annual. The status of the department is independent and it 
belongs to the faculty of Social Sciences. 
5.1.8 IVIadras University (IVIU), Chennai 
The Department of Library and Information Science was 
started in the year 1960. The University having BLISc and 
MLISc programme moved to integrated MLISc in 1988. MSc 
(Integrated) course in Library Science started in 1993^. Now, 
the University has PhD. and MSc (Integrated) course. The 
d e p a r t m e n t has facilities of Library, Compute r Lab, 
Workshop for Practicals, OHP, Slides. The total number of 
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seats in MSc (Integrated) course are 20. The total number 
of teaching staff are 7 and non teaching staff is 4. It has 
adopted the annual system of examination. The status of the 
department is independent and it belongs to Faculty of 
Science. 
5.1.9 Osmania University (OU), Hyderabad 
The Department of Library and Information Science 
started in the year 1959. The courses conducted by the 
department are PhD, MLISc, BLISc, Diploma library science 
and Certificate course in library science. MLISc (summer 
programme) of two year duration is also conducted through 
the self finance mode.^ The department has intake of 40 in 
BLISc and 18 in MLISc. The department has facility of 
library, computer lab and workshop for practicals. There are 
6 teaching staff and 3 non teaching staff and the system of 
examination is annual. The status of the department is 
independent and it belongs to the Faculty of Social Science. 
5.1.10 Panjab University (PU), Chandigarh 
The Department of Library and Information Science was 
started in 1960. A post-graduate Diploma in Library Science 
was instituted by the University which was redesignated as 
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Bachelor of Library Science from the academic session 1968-
69 and as Bachelor of Library and Information Science from 
the academic session 1988-89. The University instituted the 
Master of Library Science Course from the academic session 
1970-71, which was redesignated as Master of Library and 
Information Science course from the academic session 1988-
89 . Ph.D. in Library Science was introduced from the 
academic year 1972-73, which was also redesignated as 
Ph.D. in Library and Information Science from 1988-89.^° 
The department has intake of 40 in BLISc and 16 in MLISc. 
The department has the facilities of Library, Computer Lab, 
Workshop for practicals and overhead Projectors, and audio-
visual aids. The number of teaching staff is 6 and non 
t each ing is 4 . It has adopted s e m e s t e r system of 
examination. The status of the department is independent 
and it belongs to the Faculty of Arts. 
5.1.11 Rajasthan University (RU), Jaipur 
The Department of Library and Information Science 
started in the year 1960. The Certificate course in Library 
Science was conducted from 1960 to 1976. The University 
started BLibSc. course in the year 1961 . MLibSc. course 
started in the year 1974. The department also started PhD. 
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in Library Science in 1974.^^ At present, courses running 
by the university are PhD, MLISc, BLISc. The department 
has facilities of library, workshop for practicals. The intake 
for BLISc is 80 and for MLISc 20. The department has 
teaching staff of 8 and non teaching is 4. It has adopted 
annual system of examination. The status of the department 
is independent and it belongs to the Faculty of Education. 
5.1.12 Vidya Sagar University (VU), IVIidnapore 
The Department of Library and Information Science was 
established in 1985. The university started both BLISc and 
MLISc courses in the year 1986. The University is at present 
running the courses of PhD, MLISc and BLISc. The facilities 
available in the depar tment are library, computer lab, 
workshop for practicals, overhead projector and slides. The 
total number of seats in BLISc is 30 and for MLISc 14. The 
teaching staff of the department is 5 and non teaching staff 
is 2. It has adopted Annual System of examination. The 
status of the department is independent and it belongs to 
the Faculty of Arts. 
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5.2 Analysis and Interpretation of data collected 
from the teachers of LIS schools 
5.2.1 Teaching Staff 
Personnel play a crucial role in achieving objectives of 
an organisation. Strength of personnel indicates richness of 
the institution. Quality of education depends on adequate 
teaching staff. That is why strength of teaching staff 
including the Lecturers, Readers, Professors, Guest Lecturers, 
Part-time teachers etc. has been taken up in the study in 
order to assess the strength of the library schools. 
Table-3 Perception of faculty members about 
adequate number of teaching staff 
Name of the University 
Aligarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi University 
Gauhati University 
Jiwaji University 
Karnataka University 
Madras University 
Osmania University 
Panjab University 
Rajasthan University 
Vidya Sagar University 
Total 
Percentage 
No. of Teachers 
Approached 
7 
6 
6 
8 
5 
5 
7 
7 
6 
6 
8 
5 
76 
No. of Teachers 
Responded 
7 
4 
4 
6 
3 
3 
5 
4 
4 
5 
5 
4 
54 
71.05% 
Adequate 
4 
2 
3 
4 
2 
1 
3 
3 
1 
3 
2 
2 
30 
55.56% 
Inadequate 
3 
2 
1 
2 
1 
2 
2 
1 
3 
2 
3 
2 
24 
44.44% 
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Table-3 reflects the satisfaction of teachers about the 
adequate number of teaching staff in the LIS department. It 
is observed from the table that in few universities level of 
satisfaction is high and in few universities it is low. For 
Inadequate 
44.44% 
Fig. 3 
Adequate 
55.56% 
Percept ion of facul ty members about 
adequate number of teaching staff 
example, 75% teachers of Madras University have admitted 
they have adequate number of teaching staff, whereas 25% 
teachers of Osmania University have their approval about the 
adequate number of teaching staff in their department. 
Overall analysis reveals that 55 .56% respondents have 
reported about adequate number of teaching staff because 
they have full time teachers and the required number of 
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teaching staff, while 44.44% consider the lack of adequate 
number of teachers due to part-time, guest faculty and less 
number of teaching staff as recommended by UGC Review 
Committee. The number of personnel depends on level of 
education, nature of institution and initiative taken by the 
staff members of the institutions. 
It can be concluded that most of the teachers of LIS 
schools have shown their satisfaction with number of 
teaching staff in their department. 
5.2.2 Infrastructural Facilities 
Infrastructural Facilities play a great role in any 
organisation. These facilities help in the smooth functioning 
of the organisation and to achieve its goals. In the case of 
LIS education these facilities help in providing education 
effectively and efficiently. Therefore, the significance of 
infrastructural facilities such as computer, library, adequate 
building, furniture, audio-visual mater ia l and public 
convenience etc have been included in the study to assess 
the richness of the library schools. The infrastructural 
facilities available in the LIS schools have been shown in the 
figure-4. 
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Table-4 Opinion of tlie teachers about availability of 
Infrastructural facilities in LIS schools 
Name of the University 
Aligarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi University 
Gauhati University 
Ji\Aa|i University 
Karnataka University 
Madras University 
Osmania University 
Panjab University 
Raiasthan University 
Vidya Sagar University 
Total 
Percentage 
No of 
Teachers 
Approached 
7 
6 
6 
8 
5 
5 
7 
7 
6 
6 
8 
5 
76 
No of 
Teachers 
Responded 
7 
4 
4 
6 
3 
3 
5 
4 
4 
5 
5 
4 
54 
71 05% 
Adequate 
Building 
0 
4 
0 
6 
0 
3 
5 
4 
0 
5 
5 
4 
36 
66 66% 
Adequate 
Furniture 
5 
3 
4 
5 
2 
1 
5 
3 
2 
4 
3 
2 
39 
72 22% 
Library 
7 
4 
4 
6 
3 
3 
5 
4 
4 
5 
5 
4 
54 
100 00% 
Computer 
7 
4 
4 
6 
3 
3 
5 
4 
0 
5 
0 
4 
45 
83 33% 
Audio-
visual 
Aids 
4 
2 
3 
4 
0 
1 
5 
3 
1 
3 
0 
3 
29 
53 70% 
Public 
convenience 
7 
3 
3 
3 
2 
1 
3 
3 
2 
4 
3 
3 
37 
68 5 1 % 
The data from the above table indicates fluctuating trend 
in the response of the teachers about the facilities in their 
LIS schools. For example, except for Osmania and Rajasthan 
University, all the LIS schools have computer in their 
department, similarly except for Aligarh, Bombay, Gauhati 
and Osmania Universities, all the LIS schools have adequate 
building. It is also remarkable that none of the teachers of 
Rajasthan university admitted the facility of audio visual aids 
due to financial problem. It can be observed from total 
response of the teachers that 100.00% and 83.33% LIS 
schools have the facility of library and computer respectively 
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due to adequate fund and inclusion of information technology 
in their curriculum. 33.33% and 27.77% teachers have told 
they don't have adequate building and furniture due to lack 
of funds and also attachment of the LIS schools with the 
library or other faculty. 53.70% respondents have admitted 
the facility of audio-visual aids, while 46.29% have told the 
problem of audio-visual aids is due to lack of trained staff 
and funds. However, 68.51% teachers have responded about 
the facility of public convenience in the departments. 
Flg.4 Infrastructural facilities available in the LIS 
schools 
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5.2.3 Curriculum of LIS Schools 
Curriculum plays an impor tan t role in producing 
competent personnel. It is an index to know what type of 
training is provided by the schools, and whether curriculum 
of the library schools fulfils the needs of the society. If not, 
then there is a need of updation due to technological 
changes. Therefore, teachers were asked to give their opinion 
about whether curriculum of the library schools meets the 
necessary requirements. So, curriculum of the library schools 
has been selected as an indicator in the study. 
Table-5 Opinion of teachers regarding existing 
curriculum 
Name of the University 
Aligarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi University 
Gauhat University 
Jiwaji University 
Karnataka University 
Madras University 
Osrrania University 
Panjab University 
Rajasthan University 
Vidya Sagar University 
Total 
Percentage 
No of Teachers 
Approached 
7 
6 
6 
8 
5 
5 
7 
7 
6 
6 
8 
5 
76 
No of Teachers 
Responded 
7 
4 
4 
6 
3 
3 
5 
4 
4 
5 
5 
4 
54 
71 05% 
Satisfactory 
5 
3 
2 
5 
2 
2 
4 
3 
2 
3 
2 
3 
37 
68 52% 
Unsatsfactory 
2 
1 
2 
2 
2 
2 
1 
17 
31 48% 
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Table-5 reflects satisfaction of the teachers regarding the 
existing curriculum. It has been observed that the opinions 
of the teachers are different from institution to institution i.e. 
in Delhi, 83 .33% and in Karnataka University, 80.00% 
teachers are satisfied with the existing curriculum and argued 
that it fulfils the information needs of the society. But on 
the other hand, 50% teachers of Bombay University and 
O s m a n i a Universi ty are not satisfied due to c h a n g e s 
which are taking place par t icular ly , the technological 
changes . 
Unsatisfactory 
31.48% / 
i m 
/;'jlilfiy*li; 
(•>V'i!i|l|il|iiiiF|i 
1, Ijliliite ^ ^^^  
Flg.5 
Satisfactory 
68.52% 
Opin ion of teachers regard ing ex is t ing 
curriculum 
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As a whole, 68.52% teachers of the total study are 
satisfied with the existing curriculum but 31.48% teachers 
still feel that existing curriculum should be revised as per 
need of the society. 
5.2.4 Revision of Curriculum of LIS Schools 
Curriculum is an important aspect of library education. 
If the curriculum of the library schools is dynamic and based 
on the needs of the society, then it can fulfil the needs of 
the society in a better way. It is an indicator to assess 
whether library schools fulfil the needs of society or not if 
not, efforts should be made to revise/change curriculum as 
per the need. Therefore, revision of curriculum has been 
included in the study to achieve objectives of the study. 
Table-6 shows the views of the teachers regarding 
revision of curriculum and their duration period. It has been 
marked that teachers agree to revise the curriculum but have 
different opinions regarding the duration period of the 
revision. Teachers express their opinion for the revision of 
curriculum annually, 2-3 years, 4-5 years and and 'as and 
when necessary'. But overall 46.30% teachers agree to revise 
the curriculum after 4-5 years and 33.33% are of the opinion 
'as and when necessary'. While 14.81% have their opinion 
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Table-6 Views of Teachers about Revision of 
Curriculum 
Name of the University 
Aligarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi Uhiversity 
Gauhati University 
Jiwaji Uhiversity 
Karnataka University 
Madras University 
Osmania University 
Panjab University 
Rajasthan University 
Vidya Sagar University 
Total 
Percentage 
No. of Teachers 
Approached 
7 
6 
6 
8 
5 
5 
7 
7 
6 
6 
8 
5 
76 
No. of Teachers 
i^ponded 
7 
4 
4 
6 
3 
3 
5 
4 
4 
5 
5 
4 
54 
71.05% 
Duration 
Annually 
-
-
1 
-
-
1 
-
-
1 
-
-
-
3 
5.55% 
After 2-3 
years 
1 
-
-
1 
1 
-
1 
2 
1 
-
-
1 
8 
14,81% 
After 4-5 
years 
4 
2 
3 
2 
1 
2 
3 
-
-
2 
3 
3 
25 
46.30% 
As and when 
necessary 
2 
2 
-
3 
1 
-
1 
2 
2 
3 
2 
-
18 
33.33% 
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about 2-3 years, only 5.55% teachers feel that curriculum 
should be revised annually because changes are taking place 
with a faster pace. 
5.2.5 Methods of Teaching 
Teaching is an art. It is supported by various methods/ 
techniques which help in communication in an effective and 
efficient manner. There are several methods of teaching viz. 
lecture, assignment, field work, audio-visual, discussion, case 
study etc. Each method has its own merits and limitations. 
Keeping in view the importance of teaching method it has 
been included in the study. 
Table-7 Methods of Teaching adopted by teachers 
in the class 
Name of the University 
Aligarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi University 
Gauhati University 
Jiwaji University 
Karnataka University 
Madras University 
Osmania University 
Panjab University 
Rajasthan University 
Vidya Sagar University 
Total 
Percentage 
No of Teachers 
Approached 
7 
6 
6 
8 
5 
5 
7 
7 
6 
6 
8 
5 
76 
No of Teachers 
Responded 
7 
4 
4 
6 
3 
3 
5 
4 
4 
5 
5 
4 
54 
71 05% 
Lecture 
Method 
7 
4 
4 
6 
3 
3 
5 
4 
4 
5 
5 
4 
54 
100 00% 
Assignment 
5 
2 
2 
4 
2 
1 
3 
2 
2 
2 
3 
1 
29 
53 70% 
Field 
work 
3 
1 
1 
2 
-
-
2 
1 
-
3 
1 
3 
17 
31 48% 
Audio 
visual 
2 
1 
1 
3 
-
1 
3 
2 
1 
3 
-
2 
19 
35 19% 
Others 
2 
-
-
1 
1 
-
1 
-
1 
-
2 
1 
9 
16 67% 
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Table-7 demonstrates that teachers of all the universities 
of the study adopted the lecture me thod because it is a 
simple me thod to convey the message to the s tudents . The 
table also reveals that teachers adopted various me thods as 
per the requirement of the subject mat te r i.e. 5 3 . 7 0 % and 
3 5 . 1 9 % t e a c h e r s a d o p t e d a s s i g n m e n t and Audio-visual 
m e t h o d s respectively. However, 3 1 . 4 8 % also used the field 
work method to provide the practical knowledge but 16.67% 
also used o ther m e t h o d s such as discussion, case study, 
tutorial, seminar methods etc. to produce better professional. 
100.00% 
Methods of Teaching adopted by teachers in 
the class 
189 
5.2.6 Teaching Aids 
Teaching aids are an important tool in the teaching 
learning process. These are the devices that assist an 
instructor to transmit to a learner, facts, skills, attitudes, 
knowledge, understanding and application. The teachers use 
a variety of teaching aids during the course of their lecture 
to convey their message effectively. Therefore , their 
responses in this regard have been collected and tabulated. 
Table-8 Use of Teaching Aids in the Class 
Name of the University 
Aligarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi University 
Gauhat University 
Jiwaji University 
Karnataka University 
Madras University 
Osmania University 
Panjab University 
Rajasthan University 
Vidya Sagar University 
Total 
Percentage 
No of 
Teachers 
Approached 
7 
6 
6 
8 
5 
5 
7 
7 
6 
6 
8 
5 
76 
No of 
Teachers 
Responded 
7 
4 
4 
6 
3 
3 
5 
4 
4 
5 
£r 
4 
54 
71 05% 
Printed 
Material 
5 
3 
2 
5 
3 
3 
4 
2 
3 
3 
3 
2 
38 
70 37% 
Notes 
(self prepared) 
4 
3 
2 
3 
2 
2 
3 
2 
2 
4 
4 
3 
34 
62 96% 
Graphics 
3 
2 
1 
4 
2 
2 
3 
1 
2 
3 
3 
2 
28 
51 85% 
Audio 
visual 
3 
2 
2 
2 
-
1 
3 
2 
1 
3 
-
1 
20 
37 04% 
Others 
2 
-
-
1 
-
1 
2 
-
-
-
1 
1 
8 
14 81% 
The above table indicates that the teachers of all the 
universities of the study take the help of different teaching 
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aids during their teaching. It is interesting to note that 
teachers of Gauhati and Rajasthan Universities are not taking 
the help of any audio-visual aids because they have no 
facility of audio-visual aids due to lack of funds in their 
departments. Out of the total responses recieved, 70.37% 
teachers have admitted that they take the help of printed 
materials i.e. books, journals to communicate the latest 
80 T 
70 
60 
50 
40 
30 
20 
10 
0 
70.37 
62.96 
51.85 
+ + 
37.04 
+ 
14.81 
Printed Notes Graphics 
Material (self 
prepared) 
Audio 
visual 
Others 
Tabie-8 Use of Teaching Aids in the Class by the 
teachers 
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developments in the field. 62.96% teachers have told that 
they take the help of notes (self prepared) in their teaching 
to present his ideas systemetically. However, 51.85% teachers 
take the help of graphics because they feel that it helps to 
understand the subject easily. But 37.04% teachers take the 
help of audio-visual aids where computer, projectors, slides 
etc. are available to make the teaching learning process more 
effective. Remaining 14.81% teachers take the help of other 
teaching aids i.e. schedule codes and lists, job material, black 
board etc. The selection of teaching aids decided by the 
teachers according to their need of the subject matter 
depends upon the level and nature of topics. 
5.2.7 Practical Training 
Pract ica l t ra in ing is essen t ia l to p roduce be t te r 
professionals specially in the field of IT because practical 
training plays a vital role in creating confidence among the 
professional who can fulfil the needs of the society in a 
better way. Practical training in the field of IT includes 
computer, reprographics, micrographics, telecommunication, 
library networks and online databases. Keeping in view the 
importance of IT in the present information society this 
aspect has been included in the study. 
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Table-9 Views of teachers about practical training in 
the field of IT 
Name of the University 
Aligarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi University 
Gauhati University 
Jiwajl University 
Karnataka University 
Madras University 
Osmania University 
Panjab University 
Rajasthan University 
Vidya Sagar University 
Total 
Percentage 
No. of Teachers 
Approached 
7 
6 
6 
8 
5 
5 
7 
7 
6 
6 
8 
5 
76 
No. of Teachers 
Responded 
7 
4 
4 
6 
3 
3 
5 
4 
4 
5 
5 
4 
54 
71.05% 
Yes 
6 
4 
3 
5 
2 
-
5 
4 
-
3 
-
2 
34 
62.96% 
No 
1 
-
1 
1 
1 
3 
-
-
4 
2 
5 
2 
20 
37.04% 
The above table shows that there is a variation in 
providing practical training in the LIS schools of the study. 
It can be seen from the table that the highest percentage 
i.e. Karnataka University 100%, Madras University 100% and 
Aligarh Muslim University 85 .71% teachers are providing 
practical training in the field of IT specially in computer, 
while areas such as reprograhics and micrographics, tele-
communication and online databases have been given less 
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emphasis. It is also evident from the table that universities 
i.e. Jiwaji, Osmania and Rajasthan are not providing any 
prac t ica l t ra in ing in the field of IT due to lack of 
infrastructural facilities and lack of fund and if computer is 
available then it is not used. In all 62.96% respondents claim 
that they provide practical training to their students due to 
availability of infrastructural facilities and trained staff in the 
department. But 37.04% teachers have informed that they 
are not providing practical training due to lack of trained 
faculty members, infrastructural facilities and funds. 
No 
3rm% 
Fig.9 Views of teachers about practical training in 
the field of IT 
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5.2.8 Problems in Teaching 
Teaching learning process takes place if the environment 
of LIS schools is suitable for it. If the teachers feel any 
personal problems in the depar tment i.e. over load of 
periods, non-cooperat ion of staff members , un-suitable 
t each ing aids and o the r s such as non- respons ive 
administration, inadequate physical facilities etc. then it 
creates problems in providing effective teaching. Hence, this 
aspect has been included in the study to know the problems 
of teachers in conducting their teaching programmes. 
Table-10 Views of faculty members about the problems in 
teaching 
Name of the University 
Aligarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi University 
Gauhat University 
Jiwaji University 
Karnataka University 
Madras University 
Osmania University 
Panjab University 
Rajasthan University 
Vidya Sagar University 
Total 
Percentage 
No of Teachers 
Approached 
7 
6 
6 
8 
5 
5 
7 
7 
6 
6 
8 
5 
76 
No of Teachers 
Responded 
' 
4 
4 
6 
3 
3 
5 
4 
4 
5 
5 
4 
54 
71 05% 
Cooperaton 
3 
2 
1 
2 
0 
2 
1 
1 
2 
1 
2 
0 
17 
31 48% 
Work Load 
of Periods 
1 
2 
1 
2 
1 
2 
1 
2 
3 
2 
2 
3 
22 
40 74% 
Teaching 
Aids 
2 
1 
1 
2 
2 
1 
-
1 
2 
2 
3 
2 
19 
35 19% 
ahers 
3 
2 
2 
3 
2 
1 
2 
1 
3 
1 
2 
1 
23 
42 59% 
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The above table highlights that problems of teachers are 
not same in all the LIS schools of the study. 18.52% teachers 
have expressed their view about lack of cooperation among 
the staff members, due to personal interest, regionalism, 
castesim etc. While 40.74% teachers have reported that they 
have extra work load due to t each ing as well as 
administrative responsibilities and also due to shortage of 
staff members, 35.19% teachers have indicated that they are 
facing problems of proper teaching aids, especially audio 
visual aids to provide teaching effectively and efficiently. 
However, 42.59% teachers have expressed their views about 
some other problems i.e. Administrative, Physical facilities, 
in terms of room for teachers, drinking water, light etc. 
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15.00% 
10.00% 
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Fig.10 Problems faced by faculty members in 
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5.2.9 Evaluation Procedure 
Evaluation is an important aspect of LIS education to 
judge the ability of the students during their study. Generally, 
LIS schools follow annual and semes te r systems of 
examination to evaluate the students. In some of the LIS 
schools internal assessment is also made by the teachers 
following many practices like assignment, seminar, tutorials, 
sessional test etc. The procedure of evaluation is not same 
in all the LIS schools. So the teachers were asked to express 
their opinion about the evaluation procedure. 
Table -11 Opinion of teachers about evaluation procedure 
Name of the University 
Aligarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi University 
Gauhati University 
Jiwaji University 
Karnataka University 
Madras University 
Osmania University 
Panjab University 
P^jasthan University 
Vidya Sagar University 
Total 
Percentage 
No of Teachers 
Approached 
7 
6 
6 
8 
5 
5 
7 
7 
6 
6 
8 
5 
76 
No of Teachers 
Responded 
7 
4 
4 
6 
3 
3 
5 
4 
4 
5 
5 
4 
54 
71 05% 
Written 
Exam 
7 
4 
4 
6 
3 
3 
5 
4 
4 
5 
5 
4 
54 
100 00% 
aai 
Exam 
4 
1 
2 
4 
1 
1 
3 
3 
2 
2 
4 
2 
29 
53 70% 
Assignment 
5 
2 
2 
4 
2 
1 
3 
2 
2 
5 
2 
3 
33 
61 11% 
Sessional 
Test 
7 
2 
1 
2 
1 
1 
3 
2 
1 
4 
1 
3 
28 
51 85% 
ahers 
2 
-
1 
3 
1 
2 
3 
1 
-
1 
3 
2 
19 
35 19% 
It has been observed from the above table that there is 
no uniform pattern of assessment in the LIS schools of 
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study. It is also remarkable that all the teachers evaluate the 
students through written examination at the end of the year 
or the end of the semester. However, some teachers assess 
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Opin ion of teachers about eva lua t ion 
procedure 
the students through internal assessment also such as 
assignment, group discussion, seminars, tutorials, oral exam, 
sessional test etc. 
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Overall analysis of the data reveals that 61.11% teachers 
evaluate the students through home assignment because they 
feel in this process they get enough time to collect the 
material on the given topic to make the study systematic. 
While 53.70% teachers have expressed their views about oral 
exam because they th ink this m e t h o d develops the 
confidence among the students to convey the answers of the 
questions. But some teachers have told about the sessional 
test for evaluation because this process make the students 
study regularly and seriously. 35.19% teachers have informed 
other processes of evaluation viz. tutorials, seminars , 
discussion etc. to judge the ability of the students. 
5.2.10 Staff development 
5.2.10.1 Orientation/Refresher Courses 
The Orientation Courses enable lecturers particularly the 
newly appointed ones to become familiar with the higher 
education scenario. The refresher courses deal with subject 
upgrading more thoroughly for the in service teachers. The 
UGC has set up the Academic Staff Orientation Scheme 
(ASOS) and established Academic Staff Colleges (ASCs) in 
different Universities to conduct Orientat ion/Refresher 
Courses. So, keeping in view the importance of Orientation/ 
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Refresher Courses, this indicator has been included in the 
study. 
Table-12 Participation of Faculty Members in the 
Orientation/Refresher Courses 
Name of the University 
Aligarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi University 
Gauhati University 
Jiwaji University 
Karnataka University 
Madras University 
Osmania University 
Panjab University 
Rajasthan University 
Vidya Sagar University 
Total 
Percentage 
No. of Teachers 
Approached 
7 
6 
6 
8 
5 
5 
7 
7 
6 
6 
8 
5 
76 
No. of Teachers 
Responded 
7 
4 
4 
6 
3 
3 
5 
4 
4 
5 
5 
4 
54 
71.05% 
Yes 
6 
3 
3 
5 
1 
2 
4 
3 
2 
3 
4 
2 
38 
70.37% 
No 
1 
1 
1 
1 
2 
1 
1 
1 
2 
2 
1 
2 
16 
29.63% 
The table highlights the position of teachers whether 
they have attended any Orientation/Refresher Courses on 
teaching methods or not. The table clearly shows that 
70.37% of the teachers of the study have admitted that they 
have attended Orientation or Refresher Courses because they 
think that it is necessary to become familiar with the 
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changing trends in the subject field and also to enhance their 
knowledge. However, 2 9 . 6 3 % teachers informed that they 
have not at tended any Orientation or Refresher Courses due 
to lack of staff and lack of cooperat ion. 
5.2.10.2 Professional Association 
A library association is a professional organisat ion. It 
contributes to the spreading of knowledge by promoting the 
No 
29.63% 
Fig.12 
Yes 
70.37% 
P a r t i c i p a t i o n o f F a c u l t y IVIembers in the 
Orientat ion/Refresher Courses 
es tab l i shment of libraries and mainta in ing them through 
trained staff, proper finances and improved techniques. There 
are various library association i.e ILA, lATLIS, lASLIC, SIS, 
2 0 1 
DLA, MALA, AGLIS, UPLA, ISKO, IIS etc. These 
associations tend to discharge their functions by holding 
library conferences, seminars and meetings, publishing library 
journals, holding lectures and conducting study circles, 
publicity, exhibitions and by bringing out basic library 
literature. So, keeping in view the contribution of library 
association in the promotion of library education, this aspect 
has been included in the study. 
Table-13 Faculty members associa ted with 
professional association 
Name of the University 
Aligarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi University 
Gauhat University 
Jiwaji University 
Karnataka University 
Madras University 
Osmania University 
Panjab University 
Rajasthan University 
Vidya Sagar University 
Total 
percentage 
No of Teachers 
Approached 
7 
6 
6 
8 
5 
5 
7 
7 
6 
6 
8 
5 
76 
No of Teachers 
Responded 
7 
4 
4 
6 
3 
3 
5 
4 
4 
5 
5 
4 
54 
71 05% 
ILA 
5 
4 
5 
2 
1 
2 
4 
3 
3 
5 
5 
2 
41 
lATLIS 
3 
3 
3 
2 
1 
1 
4 
2 
3 
4 
4 
3 
33 
75 93% 1 61 11% 
lASLIC 
4 
2 
5 
1 
2 
2 
2 
3 
2 
4 
5 
3 
35 
64 81% 
SIS 
-
-
3 
-
-
1 
2 
2 
-
1 
2 
-
11 
20 37% 
Others 
1 
1 
2 
1 
1 
2 
3 
2 
1 
4 
4 
1 
23 
42 59% 
The above table reveals that all the teachers of LIS 
schools of the study have membership of library association. 
202 
It may be seen that a total of 75.93% teachers are associated 
with ILA because in their opinion, ILA is a national level 
association, with reasonable membership fee and regular 
publication of their journals. Only 20.37% teachers are the 
member of SIS because of high membership fee, special 
association and interest of the teachers. However, 42.59% 
teachers are also associated with other association i.e. DLA, 
MALA, UPLA, ISKO, IIS because of local level association 
and also international association to know the development 
of the subject and act ivi t ies of the assoc ia t ion at 
international level. 
ILA lATLIS lASLIC SIS Others 
Fig.13 F a c u l t y m e m b e r s a s s o c i a t e d w i t h 
profess ional associat ion 
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5.2.10.3 National Educational Test / Junior Research 
Fellowship (NET/JRF) Examination 
NET/JRF examination is conducted by UGC to test the 
post-graduate degree holder to become eligible for lectureship 
in colleges/ universities. But those who have MPhil/ PhD 
degree awarded to them before 31st Dec 1993 are exempted 
from NET/JRF Examination. Recently, UGC has exempted 
NET/JRF examination for all the PhD holders and those 
who will submit their PhD thesis before 31st Dec 2002. 
Therefore, teachers were asked to express their opinion about 
NET/JRF and PhD being the eligibility of lectureship. So, 
this aspect has been included in the study. 
Table-14 Views of Faculty Member about NET/JRF and 
PhD. 
Name of the University 
Aligarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi University 
Gauhati University 
Jiwaji University 
Karnataka University 
Madras University 
Osmania University 
Panjab University 
Rajasthan University 
Vidya Sagar University 
Total 
Percentage 
No. of Teachers 
Approached 
7 
6 
6 
8 
5 
5 
7 
7 
6 
6 
8 
5 
76 
No. of Teachers 
Responded 
7 
4 
4 
6 
3 
3 
5 
4 
4 
5 
5 
4 
54 
NET/JRF 
5 
3 
3 
4 
2 
2 
3 
3 
2 
3 
4 
3 
37 
71.05% 68.52% 
PhD 
2 
1 
1 
2 
1 
1 
2 
1 
2 
2 
1 
1 
17 
31.48% 
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The above table indicates that most of the teachers of 
each university have expressed their opinion in favour of 
NET/JRF exam as the eligibility of lectureship. In total, 
68.52% have opined that NET/JRF should be the eligibility 
for lectureship because it has been observed that the 
candidates who qualify the NET/JRF are in a better position 
to know the subject in comparison to those who only possess 
PhD due to lower standards of PhD on account of nepotism, 
regionalism, castesim etc. However, 31.48% teachers are in 
favour of PhD degree to be the eligibility of lectureship 
because they feel that research work is not progressing due 
to lack of interest of the students. In fact it will be better 
for the profession if the candidate possesses having both 
NET/JRF and PhD. 
PhD 
31.48% 
NET/JRF 
68.52% 
Fig.14 Views of Faculty Member about NET/JRF and 
PhD. 
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5.2.11 Distance Education 
Library education is also imparted through distance 
education system by the open universities and institutions of 
d i s tance educa t ion . Dis tance educa t ion provide an 
opportunity to people who wish to improve their skills and 
qualifications and are unable to join regular education due 
to any reason(s). So, this aspect has been included in the 
study to know the opinion of LIS teachers about the distance 
education in LIS. 
Tabie-15 Views of the teacliers about distance 
education 
Name of ttie University 
Aligarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi University 
Gauhati University 
Jiwaji University 
Karnataka University 
Madras University 
Osmania University 
Panjab University 
Rajasthan University 
Vidya Sagar University 
Total 
Percentage 
No. of Teachers 
Approached 
7 
6 
6 
8 
5 
5 
7 
7 
6 
6 
8 
5 
76 
No. of Teachers 
Responded 
7 
4 
4 
6 
3 
3 
5 
4 
4 
5 
5 
4 
54 
71.05% 
Yes 
2 
1 
2 
1 
2 
1 
3 
3 
2 
2 
1 
1 
21 
38.89% 
No 
5 
3 
4 
3 
1 
2 
2 
1 
2 
3 
4 
3 
33 
61.11% 
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The above table indicates that the opinions of teachers 
about distance education are different from institution to 
institution. It is also remarkable that the data in the table 
clearly shows that 80% teachers of Rajasthan University are 
against the distance education, while 75% teachers of Madras 
University favour the distance education. 
Overall 6 1 . 1 1 % teachers are against the distance 
education on account of the poor quality of education, lack 
of infrastructural facilities, lack of proper practical training 
\ 
Yes 
38 89% 
Fig.15 Views of the teachers about d is tance 
education 
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etc. However, 38.89% teachers have given their response in 
favour of distance education because they feel that it 
provides an opportunity to those students who cannot get 
education due to any reason(s) and also to in-service persons 
to continue their education. But the quality of distance 
education should also be maintained. 
5.3 Analysis and Interpretation of data collected 
from the students of LIS schools 
5.3.1 Admission Criteria 
Admission criteria in any course depends on the need 
and nature of the organisation. In professional courses 
generally admission tests are conducted to select the able 
person. The admission criteria is an important aspect of LIS 
education also to maintain the quality of education. Therfore, 
it is included as an indicator in the study to know the opinion 
of the students regarding admission criteria in LIS courses. 
Table-16 shows that admission criteria is not uniform 
in LIS courses. Most of the students of the Universities of 
Aligarh, Banaras, Bombay, Karnataka and Panjab have 
expressed their views in favour of admission test. While most 
students of Delhi, Rajasthan and Vidya Sagar University have 
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Table-16 Opinion of the students about the criteria of 
admission in LIS courses 
Name of the University 
Aligarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi University 
Gauhati University 
Jiwaji University 
Karnataka University 
Madras University 
Osmania University 
Panjab University 
Rajasthan University 
Vidya Sagar University 
Total 
Percentage 
J^o of Students 
Responded 
20 
16 
14 
20 
12 
10 
19 
13 
17 
20 
18 
19 
198 
82 50% 
Admission 
test 
15 
12 
10 
8 
6 
6 
13 
7 
5 
14 
4 
2 
102 
51 52% 
Merit in the 
qualifying 
examination 
2 
2 
1 
10 
1 
3 
4 
3 
8 
4 
10 
13 
61 
30 81% 
Higher 
qualification 
1 
1 
2 
1 
2 
1 
2 
2 
3 
2 
4 
3 
24 
12 12% 
Any other 
2 
1 
1 
1 
3 
-
-
1 
1 
-
-
1 
11 
5 56% 
* No of Questionnaires sent to each University (20) 
supported merit in the qualifying examination, few students 
of the universities in the study favoured higher qualifications, 
admission test with interview or personali ty test and 
experience in the field of library etc. for admission to LIS 
courses The overall data reveals that 51 52% students are 
in favour of admission test because they feel it is a good 
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method to judge the ability of the students. 30 .81% of the 
students have expressed their views in favour of merit in the 
qualifying exam because merit shows the talent of the 
s tudents . But 12 .12% s tudents have preferred higher 
qualifications because they think if the candidate has higher 
qualification, he should get admission directly. Only, 5.56% 
students have responded about other method of admission 
i.e. interview, admission test with personality test etc. 
because these methods help to get the candidates for LIS 
courses in a better position. 
Admission 
test 
Merit in the 
qualifying 
examination 
Higher 
qualification 
Any other 
Fig.16 Opinion of tiie students about the criteria of 
admission In LIS courses 
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5.3.2 Motivation 
Motivation is important to do any thing because it 
encourages one to achieve the goal of the organisation. 
Motivation disclose the hidden quality of a person to perform 
any thing efficiently. It shows the path of destination. 
Motivation plays an important role in taking admission to 
LIS courses because most of the students join the LIS 
courses by the motivation. Responses with regard to this 
have been included in the study. 
Table-17 Perception of students about motivation to 
join LIS courses 
Name of the University 
Aligarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi University 
Gauhati University 
Jivyaji Uhi\ersity 
Karnataka University 
Madras University 
Osmania University 
Panjab University 
Rajasthan University 
Vidya Sagar University 
Total 
Percentage 
No. of Students 
Responded * 
20 
16 
14 
20 
12 
10 
19 
13 
17 
20 
18 
19 
198 
82.50% 
Self 
12 
11 
7 
11 
7 
3 
7 
6 
17 
10 
9 
14 
114 
57.58% 
Family 
Members 
5 
3 
4 
5 
2 
2 
5 
4 
5 
7 
3 
3 
48 
24.24% 
Friends 
3 
2 
3 
3 
2 
4 
4 
2 
2 
3 
4 
2 
34 
17.17% 
Other 
-
-
-
1 
1 
1 
3 
1 
-
-
2 
-
9 
4.55% 
* No. of Questionnaires sent to each University (20) 
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Table-17 highlights the motivation to take admission in 
LIS courses. A Total of 57.58% students have stated that it 
was their own decision to join the course due to interest in 
the subject, and peaceful job. 24.24% students have named 
family members because it is job oriented and offers 
respectable job. While 17.17% students have stated their 
friends motivated them to take admission to get higher 
position in the society and also due to attractive salary. 
4.55% students have admitted that they got motivation from 
others i.e. teachers, relatives, library personnel because they 
feel that any one can serve the society in a better way. 
60% 
Self aher Fciriiiiy Frier luS 
Members 
Fig.17 Perception of students about motivation to 
join LIS courses 
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5.3.3 Curriculum of LIS Schools 
Curriculum of library schools is a part of the training 
p rog ramme . It plays an impor tan t role in producing 
competent personnel. It is an indicator to assess whether 
library schools fulfill the needs of the society or not. If not, 
efforts should be made to revise/change the curriculum as 
per the need. The curriculum is to be of such type that it 
would make education more meaningful to the needs and 
aspiration of its beneficiaries as well as to make it socially 
relevent. Therfore, views of students have been collected 
about the satisfaction with the curriculum and presented in 
the table-18. 
Table-18 shows the satisfaction of students with the 
curriculum of their LIS schools. From the table it is found 
that maximum number of students of the Universities i.e. 
Karnataka 78.94%, Panjab 75.00%, Aligarh 70%, and Delhi 
70.00% are satisfied with the curriculum, whereas, few 
students of the Universities i.e. Bombay 42.85%, Rajasthan 
4 4 . 4 4 % and Osmania 4 7 . 0 5 % are satisfied with the 
curriculum. Overall analysis reveals that 63.13% students 
have given their approval about the satisfaction with the 
curriculum because in their opinion curriculum fulfills the 
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Table-18 Opinion of students regarding satisfaction 
with the curriculum 
Name of the University 
Aligarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi University 
Gauhati University 
Jlwaji University 
Karnataka University 
Madras University 
Osnoania University 
Panjab University 
Rajasthan University 
Vidya Sagar University 
Total 
Percentage 
No. of Students 
Responded* 
20 
16 
14 
20 
12 
10 
19 
13 
17 
20 
18 
19 
198 
82.50% 
Satisfactory 
14 
11 
6 
14 
7 
5 
15 
9 
8 
15 
8 
13 
125 
63.13% 
Unsatisfactory 
6 
4 
9 
6 
5 
5 
3 
4 
10 
5 
10 
6 
73 
36.87% 
* No. of Questionnaires sent to each University (20) 
needs of the society. However, 36.87% students are not 
satisfied because they feel that changes are taking place day 
by day due to the impact of IT. So, keeping in view the 
demand of information society curriculum should be more IT 
oriented. 
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Unsatisfactory! 
36.87% 
Fig.18 Opinion of students regarding satisfaction 
withi tile curricuium 
5.3.4 I n f ras t ruc tu ra l Fac i l i t ies 
There is a great role of infrastructural facilities in any 
organisation. These facilities lend support to achieve the goal 
of the organisation. In LIS schools infrastructural facilities 
help to produce competent professionals. Keeping in view 
the significance of infrastructural facilities such as building, 
furniture, library, computer, audio-visual materials and public 
convenience, students were asked to indicate whether or not 
these facilities were available in the LIS schools to assess 
richness of the library schools. 
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Table-19 Opinion of the students about availabity of 
infrastructurai facilities in LIS schools 
Name of the University 
Aligarh Muslim University 
Banaras Hndu University 
Bombay Uhiversity 
Delhi University 
Gauhad University 
JiwBji University 
Karnataka University 
Madras Uhiversity 
Osmania University 
Parijab Uhiversity 
Raiasthan University 
Vidya Sagar University 
Total 
Percentage 
No of Students 
Responded* 
20 
16 
14 
20 
12 
10 
19 
13 
17 
20 
18 
19 
198 
82 50% 
Adequate 
Building 
2 
12 
11 
15 
-
6 
13 
10 
-
20 
12 
14 
115 
58 08% 
Adequate 
Furniture 
15 
12 
10 
13 
7 
3 
19 
10 
8 
16 
12 
9 
134 
67 68% 
Library 
20 
16 
14 
20 
12 
10 
19 
13 
17 
20 
18 
19 
198 
100 00% 
Computer 
20 
16 
14 
20 
12 
10 
19 
13 
-
20 
-
19 
163 
82 32% 
Audio-Visual 
aids 
11 
9 
8 
12 
6 
6 
15 
8 
5 
13 
-
8 
101 
51 01% 
Public 
Convenience 
15 
10 
8 
11 
5 
4 
16 
9 
8 
14 
13 
11 
124 
62 63% 
* No of Questionnaires sent to each University (20) 
The above table shows that the response of students 
differ from institution to institution about availability of 
infrastructurai facilities. It has been observed from the table 
that a few LIS schools are rich in all types of infrastructurai 
facilities i.e. Delhi, Madras, Panjab, Karnataka and Aligarh 
(except adequate building), while a few Universities i.e. 
Gauhati, Jiwaji and Osmania have inadequate infrastructurai 
facilities. The responses in favour of rich infrastructurai 
facilities are due to provision of adequate funds and 
autonomy, some of the Universi t ies have inadequate 
infrastructurai facilities due to lack of funds and autonomy. 
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Adequate Adequate 
Building Furniture 
Library Conpputer Audio-Visual Put)lic 
aids Con\«nience 
Fig.19 Infrastructural facilities availabile in the LIS 
schools 
Overall data from the table indicates that 58.08% LIS 
schools have adequate building 58.08%, adequate furniture 
67.68%, library 100.00%, computer 82.32%, audio-visual aids 
5 1 . 0 1 % and 62 .63% public convenience such as light, 
drinking water etc. 
5.3.5 Time Table 
Time is precious for every one. Proper utilization of time 
pay fruitful results in future. Value of time can be seen in 
teaching learning process in the form of time table of the 
classes. It controls the programme of the study to achieve 
the objectives of the education. Proper functioning of the 
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classes d e p e n d s on the scientific t ime table of the 
department. Therefore, students opinion have been collected 
about the satisfaction of the time table of the classes as an 
indicator in the study. 
Table-20 Satisfaction of students regarding time table 
of the classes 
Name of the University 
Aiigarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi University 
Gauhati University 
Jiwaji University 
Karnataka University 
Madras University 
Osmania University 
Panjab University 
Rajasthan University 
Vidya Sagar University 
Total 
Percentage 
No. of Students 
Responded* 
20 
16 
14 
20 
12 
10 
19 
13 
17 
20 
18 
19 
198 
82.50% 
Yes 
15 
12 
10 
16 
9 
6 
16 
10 
9 
16 
13 
13 
145 
73.23% 
No 
5 
4 
4 
4 
3 
^ 4 
3 
3 
8 
4 
5 
6 
53 
26.77% 
* No. of Questionnaires sent to each University (20) 
The above table reveals that the satisfaction regarding 
time table of the classes is varying i.e. most of the students 
of Karnataka, Delhi, Panjab, and Madras University have 
stated that they are satisfied with the time table because they 
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feel the duration in the form of theory and practical, tea-
break, work load of the periods is according to their needs, 
whereas, students of Jiwaji, Osmania and Vidya Sagar 
University are less satisfied with the time table due to 
periods of the days not being same. In some days of the 
week they have 5-6 periods and in some others only 2-3 
periods. They have further stated that practical classes need 
more duration of time as compared to theory papers . 
73.23% students have felt satisfied, while 26.77% students 
expressed their dissatisfaction with the time table of their 
classes due to unscientific pattern of time table. 
Fig.20 Satisfaction of students regarding time table 
of the classes 
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5.3.6 Punctuality and Regularity of Teachers 
Punctuality and regularity play crucial role in any work 
in life. It helps to go ahead systemetically. Similarly, 
punctuality and regularity of the teachers in taking their 
classes is an important aspect to complete the course within 
a specific per iod . Punctuali ty and regularity develop 
confidence among the students and make their study regular. 
Keeping in mind this aspect, the students were asked to 
indicate whether teachers are punctual and regualr or not. 
Their responses were recorded and have been given in the 
following table. 
Table-21 Opinion of the students about punctuality 
and regularity of the teachers in the class 
Name of the University 
Aligarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi University 
Gauhati University 
Jiwaji University 
Karnataka University 
Madras University 
Osmania University 
Panjab University 
Rajasthan University 
Vidya Sagar University 
Total 
1 Percentage 
No, of Students 
Responded* 
20 
16 
14 
20 
12 
10 
19 
13 
17 
20 
18 
19 
198 
82.50% 
Punctual and regular 
Yes No 
14 
11 
9 
14 
8 
6 
14 
9 
10 
14 
12 
12 
133 
67.17% 
6 
5 
5 
6 
4 
4 
5 
4 
7 
6 
6 
7 
65 
32.83% 
* No. of Questionnaires sent to each University (20) 
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Table-21 highlights that the punctuality and regularity of 
the teachers in taking their classes differs from institution 
to institution. For example the teachers of Aligarh, Delhi, 
Karnataka and Panjab University are more punctual and 
regular in taking their classes. Overall 67.17% students have 
opined about the punctuality and regularity of teachers due 
to their interest in the subject and to perform their duties 
honestly with loyal/faithful workers, whereas 32.83% students 
No 
32.83% 
Yes 
67.17% 
Fig.21 Opinion of thie students about punctuality and 
regularity of the teachers in the class 
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have expressed their opinion that teachers are not punctual 
and regular in taking their classes due to lack of co-operation 
of the staff members, lack of subject knowledge, involvement 
in the politics, groupism etc. 
5.3.7 Practical Training in IT 
Practical training plays an important role in enabling a 
person to perform the job in a better way. Practical training 
is essential in LIS also to produce better professionals, who 
can face the challenges of the 21st century because changes 
are taking place day by day due to the impact of Information 
Technology. Opinion of the students of the library schools 
regarding practical training of technological aspect i.e. 
computer, reprographic, micrographic, telecommunication, 
library networks and online databases have been included in 
the study to assess the actual position of the LIS schools as 
per the objectives of the study. 
It has been observed from the table-22 that most of the 
students of Karnataka and Madras University have reported 
they are getting practical training in the field of IT due to 
infrastructural facilities and trained faculty members. It is also 
important to note that none of the students of Osmania 
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Table-22 Opinion of the students regarding practical 
training in IT during their study 
Name of the University 
Aligarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi University 
Gauhati University 
Jiwaji University 
Karnataka University 
Madras University 
Osmania University 
Panjab University 
Rajasthan University 
Vidya Sagar University 
Total 
Percentage 
No. of Students 
Responded * 
20 
16 
14 
20 
12 
10 
19 
13 
17 
20 
18 
19 
198 
82.50% 
Yes 
12 
10 
7 
15 
7 
3 
17 
10 
-
13 
-
11 
105 
53.03% 
No 
8 
6 
7 
5 
5 
7 
2 
3 
17 
7 
18 
8 
93 
46.97% 
* No. of Questionnaires sent to each University (20) 
and Rajasthan University have admitted about practical 
training of IT due to lack of funds and infrastuctural facilities. 
In all, 53 .03% students have responded about practical 
training in IT whereas 46.97% have indicated they are not 
getting practical training. Few students have informed that 
no doubt , C o m p u t e r s have been pu rchased in the 
depa r tmen t s but they are kept with the Head of the 
Department and not used for practical training. 
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ND 
46.97% 
Flg.22 
Yes 
53.03% 
Opinion of the students regarding practical 
training in IT during their study 
5.3.8 Performance of Teachers 
Performance plays an important role in any organisation 
because it shows capability of the person and progress of 
the organisation. The quality of education also depends on 
the performance of the teachers. Good performance of 
teachers develops an interest in learning among the students. 
Keeping in view this importance, data was collected by 
asking the performance of the teachers in the form of 
excellent, very good, good, average and below average which 
is presented in the following table. 
224 
Table-23 Perception of students about performance 
of teachers 
Name of the University 
Aligarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi University 
Gauhati University 
Jiwaji University 
Karnataka University 
Madras University 
Osmania University 
Panjab University 
Rajasthan University 
Vidya Sagar University 
Total 
Percentage 
No, of Students 
Responded* 
20 
16 
14 
20 
12 
10 
19 
13 
17 
20 
18 
19 
198 
82.50% 
Excellent 
2 
1 
-
3 
-
-
2 
1 
-
1 
1 
-
11 
5.56% 
Very 
Good 
5 
4 
2 
7 
3 
2 
7 
3 
5 
5 
7 
5 
55 
27.78% 
Good 
8 
8 
6 
8 
6 
3 
7 
7 
4 
10 
7 
6 
80 
40.40% 
Average 
3 
2 
4 
2 
2 
3 
3 
2 
6 
2 
2 
5 
36 
18.18% 
Below 
Average 
2 
1 
2 
-
1 
2 
-
-
2 
2 
1 
3 
16 
8.08% 
* No. of Ques t i onna i r es sent to each Un ivers i ty (20) 
Table deals with the teachers competency to teach the 
concerned subjects. The table shows that 5.56% students 
have responded that the performance of the teachers is 
excellent due to command on the subject and teaching 
techniques. 27.78% students have stated performance is very 
good due to subject knowledge and method of presentation 
of the topics . 4 0 . 4 0 % s tuden t s have admi t ted good 
performance because the teachers take their classes regularly 
and complete the syllabus within time. The views of 18.18% 
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students is that performance is average because some 
teachers are good and some are not good in their subjects. 
However, 8.08% students expressed that performance of the 
teachers is below average because they feel that they have 
less command on the subject and lack of teaching techniques 
because teaching is an art. 
45% 
0% 
Excellent Very Good Average Below 
Good Average 
Fig.23 Perception of students about performance of 
teachers 
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5.3.9 Cooperation of Faculty Members 
Cooperation is required in all the fields such as offices, 
factories, institutions etc. to achieve goals of the institution 
in a better way. Without cooperation no one can achieve 
the goals. Cooperation is also necessary between students 
and faculty members for smooth functioning of teaching-
learning process. Hence, responses of the students regarding 
cooperation have been collected and tabulated. 
Table-24 Opinion of students about teachers 
cooperation 
Name of the University 
Aligarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi University 
Gauhati University 
Jiwaji University 
Karnataka University 
Madras University 
Osmania University 
Panjab University 
Rajasthan University 
Vidya Sagar University 
Total 
Percentage 
No. of Students 
Responded* 
20 
16 
14 
20 
12 
10 
19 
13 
17 
20 
18 
19 
198 
82.50% 
Yes 
13 
11 
10 
14 
8 
7 
15 
10 
12 
15 
13 
13 
141 
71.21% 
No 
7 
5 
4 
6 
4 
3 
4 
3 
5 
5 
5 
6 
57 
28.79% 
* No. of Questionnaires sent to each University (20) 
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Flg.24 Op in ion of s tuden ts about teachers 
cooperation 
Table-24 deals with the cooperation of teachers with the 
students during their study period. The table clearly shows 
that majority of students in all the Universities of the study 
have cooperation of faculty members. Overall data from the 
table indicate that 71 .21% students have expressed their 
opinion that teachers cooperate with the students whenever 
required. For example, if any problem or confusion arises in 
understanding anything taught by the teachers they help the 
s tudents beyond their class hours also. The teachers 
cooperate with the students in solving financial problems in 
228 
the form of scholarship etc for needy students and also in 
getting jobs. However, 28.79% students have responded that 
they are not satisfied with the cooperation of teachers due 
to partiality on account of nepotism, casteism, regionalism 
etc in evaluation of their examination/test copies and they 
need more cooperation in practical classes. 
5.2.10 Problems during study period 
Any type of problem in any organisation affects the 
smooth functioning of the organisation. In the same way 
teaching-learning process is also affected if the students feel 
any problem during their study. Students face various 
problems during the study, they may be personal or can be 
problems in the LIS schools. Problems can be seen in the 
form of psychological, financial, non-availability of books in 
the library, inadequate library service, non-availability of 
latest reading materials and problem of language etc. 
Therefore, question was asked to the students about their 
problems during study period. The response of the students 
has been recorded and depicted in table-25. 
From the table-25 it can be seen that the problems of 
students are not same in all the LIS schools of the study. 
For example most of the students of Banaras, Karnataka, 
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Table-25 Views of students about the problems during 
tiie study period 
Name of the University 
Aligarh Muslim University 
Banaras Hindu University 
Bombay University 
Delhi University 
Gauhab University 
Jiwaji University 
Karnataka University 
Madras University 
Osmania University 
Panjab University 
Rajasthan University 
Vidya Sagar University 
Total 
Percentage 
No of Students 
Responded* 
20 
16 
14 
20 
12 
10 
19 
13 
17 
20 
18 
19 
198 
82 50% 
Non-
availability 
of books 
5 
12 
4 
9 
6 
3 
15 
5 
10 
6 
14 
13 
102 
51 52% 
Non-availabilty of 
latest reading 
material 
14 
13 
8 
11 
8 
6 
16 
7 
12 
9 
16 
15 
135 
68 18% 
Inadequate 
library 
services 
3 
10 
5 
8 
9 
8 
11 
4 
8 
13 
8 
10 
97 
48 99% 
Financial 
8 
6 
2 
5 
3 
6 
4 
2 
5 
1 
7 
4 
53 
26 77% 
Others 
4 
7 
-
3 
1 
4 
-
1 
3 
1 
5 
2 
31 
15 66% 
* No. of Q u e s t i o n n a i r e s sent to each Univers i ty (20) 
Osmania, Rajasthan and Vidya Sagar Universities have 
indicated the problem of non-availability of required number 
of books due to lack of funds, while maximum students of 
Banaras, Gauhati, Jiwaji, Karnataka, Rajasthan and Vidya 
Sagar Universities have felt the problems of inadequate 
library services because of the lack of cooperation of library 
staff, lack of permanent staff and improper arrangement of 
books and Journals etc It is also interesting to note that 
except Panjab University, most of the students of all the 
universities of the study have complained about the problem 
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of lack of latest reading materials i.e. current reference 
sources, journals, magazines and newspapers due to paucity 
of funds. 
Overall response of the students shows that 51.52% 
students feel the problem of non-availability of books 
followed by 6 8 . 1 8 % latest reading mater ia l , 4 8 . 9 9 % 
inadequate library service, 26.77% financial and 15.66% 
other problems such as language, difficult course, xeroxing 
facility and psychological etc. 
70% 
60% 
50% 
40% 
30% 
20% 
10% 
0% 
Non- Non- Inadequate Financial Others 
a\«ilabJlity a\«ilabilty library 
of books of latest services 
reading 
Fig.25 Views of students about the problems during 
the study period 
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Chapter-VI 
Conclusion and Suggestions 
The analysis in the previous chapters and suggestions 
putb forth by teachers and students of the LIS schools during 
data collection through quest ionnaires , interviews and 
observation have helped to formulate the findings and offer 
suggestions and recommendations for the improvement of 
LIS education in India. At the end, the researcher has 
suggested a few topics for further research. 
6.1 Findings/Observations 
Library education at the university level, started over a 
hundred years ago. The need for professionally trained 
personnel in the field of librarianship was first recognised by 
Melvil Dewey. He introduced library education in Columbia 
University in 1887. This marked the beginning of library 
education at the university level in the world. The first library 
school was set up in 1919 at London University. In India, 
the education for librarianship is about 90 years old. In India, 
the first library training course of one year duration was 
initiated by W.A. Borden in 1911 at Baroda. Before 1947, 
library education was imparted through certificate/ diploma 
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courses. After independence, there was a rapid growth and 
development of libraries and library education in India. There 
is no doubt that library educat ion in India has been 
progress ing well as compared to that of many other 
developing countries. This has been mainly due to the vision 
and efforts of Dr. S.R. Ranganathan and the suppor t 
extended by the Government and UGC. Aligarh Muslim 
University, Aligarh started full-time BLibSc course for the 
first time in the country in the year 1958-59, Full-time 
lecturer in library science was also appointed for the first 
time in this University. Delhi University, by the efforts of 
Ranganathan, has been the pioneer in starting the first 
MLibSc programme in 1948. Delhi University was also the 
first Indian University to have started PhD in Library Science 
in 1 9 5 1 . Specialized courses in LIS were s tar ted by 
INSDOC, New Delhi and DRTC, Bangalore. 
T h e p r e s e n t study is aimed at inves t iga t ing the 
evolution, development , current s tatus, problems and 
prospects of library education in India. The study is limited 
to such LIS p r o g r a m m e s which are offered by the 
Universities at Bachelors, and Masters level. 20 department 
of LIS in India were sought to be covered in this study. The 
sampling has been done with reference to the two categories 
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of people engaged in the education of LIS i.e. teachers and 
students. The questionnaires were sent to 112 teachers and 
4 0 0 students, of which 82 teachers and 241 students 
responded. But the response of teachers and students was 
not significant from 8 universities. Therefore, they were not 
included in the analysis and the study. Hence the response 
of 54 teachers and 198 students of the 12 universities 
included. To work out clearly the position of LIS education 
in India, the data collected was analysed and has been 
presented in the following sections as conclusion. 
6.1.1 Level of courses 
At present, 99 universities are offering programmes of 
LIS education at six levels i.e. certificate, diploma, bachelor, 
P.G. d ip lomas , mas te r and r e sea rch levels. Masters 
programme has two streams, the one that is offered by most 
of the departments is of the duration of one academic year 
after bachelor degree in library science. The second is offered 
by a few universities only. They conduct it as an integrated 
programme in a duration of two academic years. Most of 
these universities do not offer BLISc degree. Few universities 
conduct the programmes equivalent to master degree such 
as Associateship in Information Science, Associateship in 
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Documentation and Information Science, Master of Science, 
Master of Information and Technology Management etc. 
6.1.2 Curriculum 
Library and Information Science Schools do not revise 
their curriculum regularly. In most of the LIS schools 
particularly BLISc level, outdated syllabus is continuing. So, 
these schools do not provide competent professionals as per 
need of the society. Few library schools have included the 
paper entitled 'computer application in libraries' in their 
curriculum. None of the library schools have papers on 
library system in arts & humanities, social and natural 
science. 
Although analysis of data shows that 68.52% teachers 
and 6 3 . 1 3 % s tudents are satisfied with the existing 
curriculum, yet most of them, opined that curricula needed 
revision. The analysis of data further shows that 46.30% 
teachers need revision of curriculum after 4-5 years, while 
5.55% need revision annually. 
6.1.3 Infrastructural facilities 
The data from the LIS departments, included in the 
study shows that 66.66% teachers and 58.08% students are 
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satisfied with the building and consider is as adequate 
building. 72.22% teachers and 67.68% students have also 
stated that they have adequate furniture. All the teachers and 
students of LIS schools of the study have admitted to the 
facility of library. Almost same percentage of teachers i.e. 
8 3 . 3 3 % and students i.e. 82 .32% have told about the 
computer facility. About the facility of AV aids, 53.70% 
teachers and 51 .01% students have given their approval. 
According to 68 .51% teachers and 62.63% students, facility 
of public convenience is available. 
6.1.4 Admission criteria and duration 
The study has clearly shown that there is no uniform 
system of admission. Different universities follow different 
systems of admission i.e. en t rance test , merit in the 
qualifying exams, higher qualification, interview/personality 
test etc. Generally, the duration of Bachelor courses is one 
year but in case of evening and other part-time courses, it 
is extended beyond one year. However, it varies from 1 to 
3 years at Master level. Research level duration ranges from 
2 to 5 years. In case of distance/correspondence education, 
it varies from institution to institution. 
It is evident from the analysis of the study that 51.52% 
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students have opined that the admission in LIS courses 
should be through conducting admission test. However, few 
students also consider the basis of admission should be merit 
in the qualifying examination. Some of them favour the 
higher qualification and other methods i.e. interview or 
personality test with admission test are also considered by 
few students of the study. 
6.1.5 Intake 
Intake of the students is not same in all the institutions 
even for the same courses. Range of intake in various 
c o u r s e s is 3 0 - 8 0 for ce r t i f i ca t e /d ip loma , 4 0 - 6 0 for 
graduation, 10-30 for post graduation and 2-10 for MPhil. 
The intake for PhD programme depends upon the number 
of qualified research guides available in each department. 
However, A large number of students are admitted in 
distance education system because there is no fixed intake 
in such courses. 
6.1.6 Teaching Staff 
The analysis reveals that 55.56% teachers have admitted 
about adequate number of teaching staff in their department. 
However, the remaining consider the lack of adequate 
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teaching staff as recommended by UGC Review Committee. 
6.1.7 Methods of Teaching 
Teachers adopted several me thods of teaching in 
imparting LIS education such as lecture, assignment, field 
work, audio visuals, discussions, case study etc. The study 
shows that all the teachers of the LIS schools have adopted 
lecture me thod . However, 53 .70% have also adopted 
assignment method and few of them field work, audio visual, 
discussion, tutorial, seminar method etc. 
6.1.8 Teaching Aids 
The analysis of the data reveals that most of the 
teachers i.e. 70.37% take the help of printed material as a 
teaching aid during their teaching. 62.96% teachers use 
notes (self-prepared) and 51.85% graphics as teaching aid. 
Few of them use audio-visual aid, while all the teachers of 
few universities of the study are not using audio-visual aid. 
The percentage of those using schedule code and lists, job 
material in teaching is very low. 
6.1.9 Evaluation Procedure 
All the teachers of the study evaluate the students 
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through written examination either at the end of the year 
or end of the semester. But internal assesment is also 
adopted in evaluation through assignments, sessionals, oral 
exam, seminars, tutorials etc. 61 .11% teachers evaluate the 
students by assignments, 53.70% by oral examination and 
51.85% by sessional tests and few of them evaluate through 
tutorials, seminars etc. 
6.1.10 Practical training 
The study shows that many LIS depa r tmen t s are 
providing practical training in the field of IT, specially in 
computer whereas reprographics, micrographics telecommuni-
cation, online data bases have been given less emphasis. Few 
LIS departments are not providing any training in the field 
of IT. 62.96% teachers have told that they provide practical 
training, while 53 .03% students have admitted they are 
getting practical training in the field of IT. It has been found 
that there is a difference i.e. about 10% between the teachers 
and students opinion regarding the practical training. 
6.1.11 Performance of teachers 
Perception of the students about the performance of 
teachers is very much discouraging because only 5.56% 
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students have admitted performance of the teachers is 
excellent, 27 .28% students are in favour of very good. 
However, 40.40% students consider the performance of 
teachers is good. Few of them have also responded about 
average and below average performance. 
6.1.12 Problems 
The data shows some of the problems faced by the 
teachers in conducting their programmes. Prominant among 
them are, inadequate infrastructural facilities, lack of latest 
reading materials, lack of modern teaching aids, lack of 
cooperation among the staff members, weakness of students 
in English language, lack of well equipped libraries and 
laboratories, work load of periods etc. The data from the 
analysis further reveals that 31.48% teachers feel the problem 
is of cooperation,followed by 40.74% work load, 35.19% 
teaching aids and 42.59% room for teachers, drinking water, 
light and administrative etc. 
Students also face problems during their study period, 
such as non-availability of books and latest reading materials, 
inadequate library services, financial problems, shortage of 
time as compared to syllabus, lack of understanding the 
English language, difficult courses, non-availability of xeroxing 
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facilities, psychological problems and non-cooperation of 
faculty members etc. Regarding availability of books in the 
library 51.52% students were not satisfied, while 68.18% 
students were not satisfied with the latest reading materials 
available in their respective schools. However, 48.99.% 
students feel that there is inadequate library service. The 
analysis of the data also shows that 28.99% students have 
stated about non-cooperation of teachers. 
6.1.13 Number and Location of LIS programmes 
At present, 74 universities offer BLISc, 63 universities 
MLISc, 15 universities MPhil and 49 universities PhD 
programmes in library and information science. These 
universities are located in different Sta tes and Union 
Territories of India. In a few States/UTs there is no LIS 
department. 
6.1.14 LIS p rogrammes through Distance/ 
Correspondence education 
As per the information" available from secondary sources, 
30 universities are offering LIS programmes through distance 
education. Analysis of the data reveals that, though the 
system of distance education is prevalent, yet 61.11% of the 
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respondents have disapproved of it. As a consequence, the 
in t roduc t ion of LIS p r o g r a m m e s th rough d i s t a n c e / 
correspondence education was not favoured by the faculty 
members. 
6.1.15 Others 
(i) Most of the teachers of the LIS schools of the study 
participated in Orientation/Refresher courses, while 
29.63% teachers have not attended any Orientation/ 
Refresher Courses. 
(ii) Professional Associations at national and state levels 
exist. Majority of the faculty members have accepted 
they are assoc ia ted with different Professional 
Associations. 75.93% teachers are the member of ILA. 
Though Professional Associations do not play the 
desired role expected of such bodies, yet they are 
useful in many respects. 
(iii) 68.52% teachers favour the elegibilty for lectureship 
should be NET/JRF. Remaining are in favour of PhD 
degree. Few of them have also given their opinion that 
if the candidate possesses both NET/JRF and PhD, It 
will be better for the profession. 
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(iv) Majority of the students have responded that it was 
their own decision to join the LIS courses, while many 
of them have also stated that they have taken admission 
in LIS courses due to motivation of family members, 
friends, relatives, teachers, library personnel etc. 
(v) 73.23% students have shown their satisfaction with the 
time table of the classes. 
(vi) Students opinion about punctuality and regularity of 
teachers in taking their classes shows from the analysis 
that 67.17% students have accepted that teachers are 
punctual and regular. 
(vii) Sufficient facilities for MPhil and PhD in librarianship 
are not available in most of the LIS Schools. 
(viii) There is no central accreditating body for both under 
graduate and post graduate courses, which is a serious 
problem. 
(ix) Most of the LIS schools are not publishing any journals 
on the subject. 
(x) The students face the problem of jobs after completing 
their courses. 
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(xi) No minimum standard in term of faculty, equipments, 
space, library /laboratory are being followed at the 
national level. As a result, schools of library science 
with a great diversity of standards are available. 
The results of this study clearly establish that present 
system of LIS education in India needs to be re-oriented and 
restructured so that it can meet the changing needs of the 
society as well as libraries and information centres. 
6.2 Recommendations 
The recent developments in science and technology have 
brought a revolution in many fields. LIS education and 
libraries are the ones which have been influenced the most. 
In order to coipbat the effect of information revolution, 
institutions imparting LIS education in India clearly need well 
designed curriculum with a clear mission and explicit 
objectives. Most important in this context are relevant 
curricula, high quality faculty, commit ted s tudents and 
reasonable infrastructure. Keeping these factors and the 
c o n c l u s i o n s d r a w n from t h e s tudy in v iew s o m e 
suggestions and recommendations including the teachers 
and students suggestion and recommendations are being 
made here under. 
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6.2.1 Revision of LIS courses 
A number of teachers and students are not fully satisfied 
with the current curriculum. They feel that sufficient 
provision for IT including applications of computer is not 
available. The course contents need a thorough revision. The 
latest developments in the field of science and technology 
having bearing on the field of libraries and information 
centres should be incorporated in the curriculum and the 
scheme of papers should be revised. A mechanism needs to 
be developed for a systematic, reliable and regular revision 
of courses, so that they are kept upto date in future too. 
The emphasis on the use of IT and computer calls for more 
attention and facilities for practical training rather than 
theoretical aspect. 
6.2.2 Infrastructural Facilities 
LIS education is a practical and technical training. The 
insufficient infrastructure in LIS developments effects 
efficiency and standard of the students. Therefore, besides 
the facilities normally required by an educational institute, it 
needs well equipped and modern laboratories and workshops 
attached to the departments. These laboratories/ workshops 
should be equiped with the latest equipment, machines and 
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tools which are required for efficient end effective libraries 
and information services. 
6.2.3 Funds 
Sufficient funds would be required for proper and 
functional buildings, well stocked and upto date libraries and 
each department should ensure that at least reasonable 
number of latest books and current journals in the subjects 
are available in the departmental libraries. Efforts should also 
be made to procure research reports in the field. This would 
be neccessary both for standard teaching as well as the 
promotion of research. 
6.2.4 Teachers 
Though qualified faculty members are available in 
sufficient numbers, yet some schools have less number of 
teachers and are running BLISc and MLISc programmes. 
Therefore , it is necessa ry and urgent tha t minimum 
standards, are laid down for teaching staff, keeping in view 
the programmes offered by schools and teacher student ratio. 
Vacant positions already available in the schools be filled 
up on priority. 
To improve the efficiency of the teachers, provisions for 
periodic and regular continuing education programmes be 
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made. Teachers should be encouraged to write and publish 
literature in the subject. Performance of the teachers in 
teaching and research should be reviewed regularly. Efficient 
teachers should be rewarded satisfactorily as incentives for 
good work. 
Facilities for audio-visual aids in teaching should be 
made available in the schools of LIS. It should be ensured 
that teachers use upto date, relevant, and proper methods 
of teaching. Methods of evaluation of the performance of 
the students should be more open, objective and efficient. 
Students displaying real understanding and practical efficiency 
should be rewarded better as compared to the students 
depending only on cramming. 
6.2.5 Apprenticeship Training 
At present, education for librarianship is conducted by 
library schools mainly on theoretical basis. Adequate facilities 
for practice and practical training are not provided. Hence 
competent professionals are not produced by the US schools 
who can face the challenges of information society. To 
overcome this lacuna, workshop/laboratories should be 
attached to every LIS department, in addition to an upto 
date and fully equiped library. Workshop should have all the 
249 
latest gadgets necessary for a modern library and information 
science education. Six months apprenticeship, immediately 
after the examination should be added as a requirement for 
MLISc degree. Students should be paid stipend during this 
period, and libraries and information centers capable of providing 
efiicient training to the students, should be identified and 
supported by UGC, government or any other agency. 
6.2.6 Accreditation 
The study has revealed that no standards what so ever 
were being followed by LIS schools in India. There is a great 
diversity and variation that exists there. An effort should be 
made to bring a reasonable uniformity in mat te r s of 
admission, duration of courses, curriculum, methods of 
teaching and evaluation etc. So, there must be some 
statutory body to enforce norms and standards in LIS 
education on the pattern of other professional bodies like 
Bar Council of India, Medical Council of India and all India 
Council of Technical Education. 
6.2.7 Distance/Correspondence Education 
Library education in general, with particular refernce to 
special l ibrar ianship should not be provided through 
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distance/ correspondence education because there is no 
standard followed in admission, duration, intake, evaluation, 
procedure etc. and also because special librarianship is an 
applied discipline like engineering and medical science etc. 
There are many open universities and correspondence 
schools, which are imparting LIS education. They should be 
asked to permit only working library professional to persue 
correspondence courses, to avoid unemployment problem in 
the profession. 
6.2.8 Education for Special Librarianship 
In this era of specialisation, it is necessary to make 
provision for courses / d e g r e e s leading to specialized 
librarianship. Library schools should impart education for 
special librarianship at wide scale covering the disciplines 
such as environmental, industrial, oriental, agricultural, 
engineering, medical/hospital etc. Education for special 
librarianship should be provided by the library schools also 
in the field of arts and humanities, social, natural and 
applied science. 
6.2.9 Others 
(i) Con t inu ing educa t ion p r o g r a m m e s for faculty 
improvement must be increased in number. Such 
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programmes should take place uniformly in all such 
states in which universities are offering these courses. 
(ii) Every effort should be made by the library schools to 
e n h a n c e genera l knowledge of the t r a inees by 
instituting a definite programmes of extension lectures 
on different subjects. 
(iii) The untrained staff of the LIS schools should be trained 
on priority basis. More facilities should be provided in 
the library schools for IT training. 
(iv) Cooperation and coordination among library schools 
and libraries should be ensured to achieve objectives 
of the organisation in a better way. 
(v) Publicity measures should be adopted in colleges and 
univers i t ies to a t t r ac t good s tuden t s to adopt 
librarianship as a carrier. 
(vi) Sufficient scholarships and fellowoships should be 
provided to students. 
(vii) The teacher-student ratio should be in accordance with 
the standards for the same as in other professional 
courses. 
(viii) Students should have the knowledge of the language 
which is the medium of instruction. 
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(ix) There should be exchange of teachers among the 
library schools of the country. 
(x) Evaluation of students be conducted throughout the 
year and not only at the annual examination. 
(xi) Tutorial, seminar and discussion method should also be 
used along with lecture method. 
(xii) Standard text books on library and information science 
should be prepared in Hindi and other regional 
languages. 
(xiii) Use of modern educational technology should be made 
in class room communication. 
(xiv) The students feedback on various activities including 
faculty performance should be considered. 
(xv) Assignments, dissertations, project work, planning, 
reasoning, problem solving comprehen-sion and host of 
similar attributes should be sufficiently sharpend, so as 
to infuse a sense of confidence in students. 
(xvi) Limiting the enrol lment and se lec t ing suitable 
candidates should be done. 
(xvi) Periodic manpower surveys and forecasting the needs to 
identify areas where special emphasis is needed in teaching. 
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(xviii) Special orientation programmes on regular basis to 
teachers of LIS through a competent agency. 
(xix) Establishing a national institute for research and 
training in LIS. 
(xx) Centralised production, collection and distribution of all 
kinds of documents through a national information 
centre for LIS. 
(xxii) Increas ing in te rac t ion with o the r na t iona l and 
in te rna t iona l o rgan i sa t ions and pa r t i c ipa t ion in 
transnational programmes. 
(xxv) Library and laboratory facilities are generally poor in 
all university LIS depar tments . To overcome this 
problem, UGC and university should grant more 
financial assistance for them on priority basis. 
(xxvi)Special a t t en t i on should be given by the LIS 
departments to creating employment opportuni-ties for 
their products, as various management department do. 
In this regard, the department should keep constant, 
contact with information organisat ions and other 
libraries. 
(xxviii) After the formal training every student should remain 
attached with same standard libraries for at least three 
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months so that he gains a practical as well as proper 
background for the work apart from the library subjects. 
(xxix)There should be better part ic ipat ion in seminar / 
conference etc. 
(xxx) Visits of libraries, field survey by way of educational 
tour should be a compulsory paper. 
(xxxi) Library and information science should be Introduced 
at the undergraduate level as one of the elective 
subjects as other subjects in all the universities. 
Students who pass BA with LIS as an elective subject, 
should get preference in admission to LIS courses for 
certain number of seats. 
(xxxii) The present system of BLISc and MLISc should be 
repalced by a regular two year integrated course leading 
to MLISc degree. 
(xxxiii) BLISc Course should be introduced with three years 
duration after passing Xllth and MLISc two years as 
another subjects of Bachelor and Master degrees. 
(xxxiv) UGC model curriculum for library and information 
science should be adopted by all the LIS institution to 
maintain the uniformity and standards in LIS education. 
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6.3 Areas for further studies 
The present study is carried out with the help of several 
variables i.e. s tudents t eachers , infrastructural facilities, 
funds, course contents etc. T h e study also covers origin and 
development of LIS education, role of UGC and professional 
association in the development of LIS education. It also deals 
wi th the problems and p rospec t s in LIS educat ion . Still 
cer ta in areas are there where further study can be carried 
out. They are as follows: 
(1) To study library educat ion at micro level i.e. role of 
infrastructural facilities in LIS schools, role of curricula 
a n d c o u r s e c o n t e n t s in t h e d e v e l o p m e n t of LIS 
education. 
(2) To ca r ry out r e sea rch topic in o the r geograph ica l 
regions of India i.e. Nor th , Sou th , East, West and 
Central zones . 
(3) To ca r ry out r e s e a r c h on t h e s a m e topic on any 
part icular state of India. 
(4) A c o m p a r a t i v e s tudy of LIS e d u c a t i o n wi th o the r 
countries. 
(5) E v o l u t i o n of LIS s c h o o l s in t h e l ight of n e w 
technological development. 
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(6) S t a n d a r d i s a t i o n of library and informat ion sc ience 
education. 
(7) To find out measures for improvement in quality of 
library educat ion. 
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Appendix-I 
List of LIS Schools which Responded 
1. Department of Library and Information Science, Aligarh 
Muslim University, Aligarh (U.P.) 
2. Depar tment of Library and Information Science, 
Banaras Hindu University, Varanasi (U.P.) 
3. Department of Library and Information Science, Punjab 
University, Chandigarh (Punjab) 
4. Department of Library and Information Science, Delhi 
University, Delhi (Delhi) 
5. Depar tment of Library and Information Science, 
Rajasthan University, Jaipur (Rajasthan) 
6. Depar tmen t of Library and Information Science, 
Karnataka University, Dharwad (Karnataka) 
7. Depar tment of Library and Information Science, 
Madras University, Chennai (Tamilnadu) 
8. Depar tment of Library and Information Science, 
Osmania University, Hyderabad (A.P.) 
9. Depar tment of Library and Information Science, 
Vidyasagar University, Midnapore (W.B.) 
10. Depar tment of Library and Information Science, 
Gauhati University, Guwahati (Assam) 
11. Depar tment of Library and Information Science, 
Bombay University, Mumbai (Maharashtra) 
12. School of Studies in Library and Information Science, 
Jiwaji University, Gwalior (M.P.) 
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Appendix-I I 
List of LIS Schools which did not Respond 
1. Depar tment of Library and Information Science, 
University of Kashmir, Srinagar (J&K) 
2. Department of Library and Information Science, North 
Eastern Hill University, Shillong (Meghalaya) 
3. Department of Library and Information Science, Utkal 
University, Bhubaneshwar (Orissa) 
4. Depar tment of Library and Information Science, 
Manipur University, Imphal (Manipur) 
5. Depar tmen t of Library and Information Science, 
University of Kerala, Thiruvananthapuram (Kerala) 
6. Depar tment of Library and Information Science, 
Gujarat University, Ahmedabad (Gujarat) 
7. Depar tment of Library and Information Science, 
Nagpur University, Nagpur (Maharashtra) 
8. Department of Library and Information Science, Guru 
Ghasidas University, Bilaspur (Chattisgarh) 
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Appendix-III 
List of Universities Imparting LIS Education under 
Regular Mode of Education 
SNo 
1 
2 
3 
4* 
5 
6 
7 
8* 
9 
10 
11 
12 
13 
14 
15* 
16 
17 
18 
19 
20* 
21 
22 
23 
24 
25 
26* 
Name of the University 
Aligarh Muslim University, Aligarh (U P ) 
Amravati University, Amravati (Maharashtra) 
Andhra University, Vishakhapatanam (A P ) 
Annamalai University, Annamalai Nagar (Tamlnadu) 
Baba Saheb Bhimrao Ambedkar University, Lucknow 
( U P ) 
Banaras Hindu University, Varanasi (U P ) 
Bangatore University, Bangalore (Karnataka) 
Berharrpur University, Berhampur (Orissa) 
Bharati Vidyapeeth Pune (Maharashtra) 
Bhavnagar University, Bhavnagar (Gujarat) 
Biria Institute of Technology, Ranchi (Jharkhand) 
Bundel Khand University, Jhansi ( U P ) 
Burdwan University, Burdwan (W B ) 
Calcutta University, Kolkata (W B ) 
Calicut University, Calicut (Kerala) 
Chaudhary Charan Singh University, Meerut (U P ) 
Delhi University, Delhi (Delhi) 
Or Babasaheb Ambedkar Marathwada University, 
Aurangabad (Maharashtra) 
Dr Bhimrao Ambedkar University, Agra (U P ) 
Or Hansingh Gour Vishwavidyalaya, Sagar (M P ) 
Gandhigram Rural Institute, Gandhigram (Tamilnadu) 
Gauhati University, Guwahati (Assam) 
Gujarat University, Ahmedabad (Gujarat) 
Gujarat Vidyapeeth, Ahmedabad (Gujarat) 
Gulbarga University, Gulbarga (Karnataka) 
Guru Ghasidas University, Bilaspur (Chattisgarh) 
Level of Education 
BLISc 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
MLlSc 
Yes 
Yes 
Yes 
(Int) 
Yes 
Yes+ 
Yes 
Yes 
(Int) 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
(Int) 
Yes 
Yes 
Yes 
(Int) 
Yes 
MPhil 
Yes 
Yes 
Yes 
Yes 
Yes 
PhD 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Others 
B A (Lib Sc Optional) 
+MSc InfSc (2 Years) 
DLitl 
SF BLISc (Evening) 
MLISc 
SF 
PGDADM 
SF BLISc, MLISc 
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27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38* 
39 
40 
41" 
42* 
43 
44* 
45* 
46 
47 
48 
49 
50 
51 
52 
53 
54 
55 
56 
— 
Guru Nanak Dev University, Amritsar (Punjab) 
Hemvati Nandan Bahuguna Garhwal University, 
Srinagar (Uttaranctial) 
Jadavpur University, Kolkata (W B ) 
Jai Narain Vyas University Jodhpur (Rajasthan) 
Janma Millia Islama, New Delhi (Delhi) 
Jammu University, Janmu (J&K) 
Jiwaji University, Gwalior ( M P ) 
Kalyani University, Kalyani (W B ) 
Karnataka University, Dharwad (Karnataka) 
Kashmir University, Snnagar (J&K) 
Kerala University, Thiruvananthapuram (Kerala) 
Kurukshetra University, Kurukshetra (Haryana) 
Kuvempu University, Shinnoga (Karnataka) 
Lucknow University, Lucknow (U P ) 
Madras Uni\«rsity, Chennai (Tarmlnadu) 
Madurai Kanraj University Madurai (Tamlnadu) 
M S University of Baroda, Vadodara (Gujarat) 
Mahatanre Gandhi Uni\«rsity, Kottayam (Kerala) 
Mahatanna Gandhi Granxidaya Vishwavidyalaya, 
Chitrakoot (M P ) 
Mahatama Gandhi Kashi Vidyapeeth, Varanasi (U P ) 
Makhanlal Chaturvedi National University of Journalism, 
Bhopal (M P ) 
Mangalore University, Mangalore (Karnataka) 
Manipur University, Imphal (Manipur) 
Mohanlal Sukhadia University, Udaipur (Rajasthan) 
Bombay Uni\ersity, Munnbai (Maharashtra) 
Mysore University, Mysore (Karnataka) 
Nagarjun University, Guntur (A P ) 
Nagpur University, Nagpur (M P ) 
North Bengal Uni\«rsity Siliguri (W B ) 
North Gujarat University, Patan (Gujarat) 
1 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
(Int) 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
(Int) 
Yes 
Yes 
Yes 
Yes+ 
Yes 
Yes+ 
Yes 
Yes 
Yes 
Yes 
(Int) 
Yes 
(Int) 
Yes 
Yes 
Yes 
(Int) 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
BLISc (Evening) 
1 5 years 
CUSc 
SF 
DE CLISc 
SF MLISc (Evening) 
PGDIT 
+MSc (Int) 
B A (Lib Sc oplonal) 
SF BLISc 
+MSc (Int) 
CLISc 
CLISc SF Mphil 
SF 
Post MLISc Dip in 
Library Automation 
SF 
CLISc 
SF MLISc (Part-time) 
2 Years 
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57 
58 
59 
60 
61* 
62 
63 
64 
65 
66 
67 
68 
69 
70 
71* 
72 
73 
74 
75 
76* 
77 
78 
79 
80 
81 
82 
North Eastern Hill University, Shillong (Meghalaya) 
North Maharastitra University Jalgaon (Maharashtra) 
Osmania University, Hyderabad (A P ) 
Panjab University, Chandigarh (Chandigarh) 
Patna University, Patna (Bihar) 
Pt Ravishankar Shukia University, Raipur (Chattisgarh) 
Puna University, Pune (Maharashtra) 
Punjabi University, Patiala (Punjab) 
Rabindra Bharati University, Kolkala (W B ) 
Rajasthan University, Jaipur (Rajasthan) 
Ram Durgawati Vishwandyalaya, Jabalpur (M P ) 
Sambalpur University, Sambalpur (Orissa) 
Sampurnanand Sansknt Vishwavidyalaya, Varanasi 
( U P ) 
Sardar Pate! University Vallabh Vidyanagar (Gujarat) 
Saurashtra University, Rajkot (Gujarat) 
Shivaji University, Kolhapur (Maharashtra) 
S N D T Women's University, Mumbai (Maharashtra) 
South Gujarat University, Sural (Gujarat) 
Sri Krishnadevaraya University, Anantpur (A P ) 
Sri Venkateshwara University, Tirupati (A P ) 
Swami Rannanand Teerth Marathwada University, 
Nanded (Maharashtra) 
Tllak Maharastra Vidyapeeth, Pune (Maharashtra) 
Tilak Manjhi Bhagalpur University, Bhagalpur (Bihar) 
Utkal University, Bhubaneswar (Orissa) 
Vidya Sagar University, Midnapore (W B ) 
Vikram University, Ujjain (M P ) 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
(Int) 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
(Int) 
Yes 
(Int) 
Yes 
Yes 
Yes 
Ont) 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
CLISc, DLISc 
SF MLISc(Summ Prog ) 
SF BLISc 
CLISc, DLISc 
DE DLISc 
SF 
SF MLISc 
SF 
MLISc (Summer 
Program) 
B A (Optional) 
* These universities provide LIS education through both regular and distance rrrodes 
SF = Self Finance, DE=Distance Education, Int= Integrated (2 years course) 
Source The a b o v e in fo rmat ion is based on var ious sources I e D i rec to r ies of l ibrary schools 
Ar t i c les in the j o u r n a l s . A d m i s s i o n no t i f i ca t ion ,n the news papers and UGC Model 
Cur r i cu lum Library and In fo rmat ion Sc ience 2001 
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Appendix-IV 
List of Universities Imparting LIS Education under 
Distance Mode of Education 
SNo 
1 
2* 
3 
4 
5* 
6 
7* 
8 
9* 
10' 
11 
12 
13 
14 
15 
16* 
17 
18* 
19* 
20 
21* 
22* 
23 
24 
25 
26* 
Name of the University 
Alagappa University, Karaikudi {Tamilnadu) 
Annamalai University, Annamalai Nagar (Tarnlnadu) 
Awadesh Pratap Singh University, Rewa (M P ) 
Barkatullah Vishwavidyalaya, Bhopal ( M P ) 
Berhampur University, Berhampur (Orissa) 
Bharathidasan University Tiruchirapalli (Tarnlnadu) 
Calicut University, Calicut (Kerala) 
Dr B R Ambedkar Open University, Hyderabad (A P ) 
Dr Harisingh Gaur Vishwavidyalaya Sagar (M P ) 
Guru Ghasidas University, Bilaspur (Chattisgarh) 
Hyderabad University, Hyderabad (A P ) 
Indira Gandhi National Open University, New Delhi 
(Delhi) 
Kakatia University, Warangal (A P ) 
Karnataka State Open University, Mysore (Karnataka) 
Kota Open University, Kota (Rajasthan) 
Kurukshtra University, Kurukshetra (Haryana) 
Lalit Narayan Mithila University, Darbhanga (Bihar) 
Madras University, Chennai (Tamil Nadu) 
Madurai Kamraj University, Madurai (Tamil Nadu) 
Maharishi Dayanand University, Rohtak (Haryana) 
Mahatma Gandhi University Kottayam (Kerala) 
Mahatma Gandhi Gramodaya Vishwavidyalaya, 
Chitrakoot ( M P ) 
Mahatma Jyoti Phule Rohil Khand University, Bareilly 
( U P ) 
Nalanda Open University, Patna (Bihar) 
National Open University, Patna (Bihar) 
=atna University, Patna (Bihar) 
Level of Education 
BLISc 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
MLISc 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
. 
MPhil 
Yes 
Yes 
Yes 
PhD 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
• 
Others 
RD 
DLISc 
RD 
RD 
RD 
Dip Library Automation 
Network 
CUSc 
DLISc 
DLISc 
CLISc 
CLISc 
DLISc 
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27* 
28* 
29 
30 
Saurashtra University, Rajkot (Gujarat) 
Sri Venkateshwara University, Tirupati (A P ) 
Uttar Pradesh Rajshree Tondon Open University, 
Allahabad (UP) 
Yastiwantrao Ctiavan Maharastra Open University, 
Nashik (Maharashtra) 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
CLlSc 
* These universities provide LIS education through both regular and distance modes 
SF = Self Finance, DE=Distance Education, Int= Integrated (2 years course) 
Source The above infornnation is based on various sources I e Directories of library schools, 
Articles in the journals. Admission notification in the news papers and UGC Model 
Curriculum Library and Information Science 2001 
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Appendix-V 
List of Colleges and Institutions Imparting LIS 
Education other than Universities and Associations 
SNo 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 t 
Institution 
AEC Training College & Centre, Panchmarhi (M P ) 
Arya Vidyapeeth Kanya Mahavidyalaya, Bhusawar 
(Rajasthan) 
Asian Worker's Development Institute, Raurkela (Orissa) 
Bishop Heber College Tiruchirapalli (Tamil Nadu) 
Central Institute of Library Science, Hyderabad (A P ) 
Directorate of Education, Port Blair 
(Andaman & Nicobar Island) 
Documentation Research Training Centre, Bangalore 
(Karnataka) 
Govt First Grade SOW College, Cuttack (Orissa) 
Govt Girls Degree College, Gwalior (M P ) 
Govt MLB Art & Commerce College, Gwalior (M P ) 
Govt TRS College Rev(/a (M P ) 
HPT Arts/ RYK Science College, Nashik (Maharashtra) 
Indian Education Council Lucknow (U P ) 
Indian National Scientific Documentation Centre, New 
Delhi (Delhi) 
Institute of Correspondence Education, Chennai 
(Tamil Nadu) 
Institute of Library Science, Hyderabad (A P ) 
nternational College of Girls Jaipur (Rajasthan) 
sabella Thoburn College, Lucknow (U P ) 
<amatha Prasad Guru Bhasha Bharathi, Jabalpur (M P ) 
Level of 
Education 
BLISc 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
MLISc 
Yes 
(Int) 
Yes+ 
Yes 
(Int) 
Yes 
Yes 
Yes 
Yes 
Yes+ 
Yes 
1 
Others 
CLISc 
CLISc, DLISc 
+ADISC 
BA (Hons/Pass) 
DE 
+AISC 
CLISc 
265 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
Lai Bahadur Shastri College, Gwalior (M P ) 
Lai Bahadur Shastri College, Jaipur (Rajasthan) 
Maharaja Desai Samaj Seva Mahavidyalaya, 
Ahmedabad (Gujarat) 
Mahatama Jyoti Phule Girls College, Jaipur (Rajasthan) 
Mahendraguru Bhagwandas Granthalaya Kashi 
Vidyalaya, Lucknow (U P ) 
Manair College of Library Science, Khammam (A P ) 
National College of Education Dehradun (Uttaranchal) 
Nehru Institute of Social Studies, Pune (Maharashtra) 
Nutan Maratha Mahavidyalaya, Jalgaon (Maharashtra) 
Omkarmal Somani College, Jodhpur (Rajasthan) 
Pandil Nilakanta College of Library & Information 
Science, Bhubaneswar (Orissa) 
Rajiv Gandhi College, Bhopal (M P ) 
Shreemati LRT College of Science, Akola (Maharashtra) 
SMIT College of Library and Information Science, 
Behrampur (Orissa) 
Vidya Bharthi Science College Amravati (Maharashtra) 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
SF 
SF 
DE 
CLISc (RE&DE) 
DLISc 
DE 
CLISc 
* These universities provide LIS education through both regular and distance modes 
SF = Self Finance, DE=Distance Education, lnt=lntegrated (2 years course) 
Source The above in fo rmat ion is based on var ious sou rces I e D i rec to r ies of l ibrary schoo ls , 
A r t i c les in the j o u r n a l s . A d m i s s i o n no t i f i ca t i on in the news pape rs and UGC Mode l 
Cu r r i cu lum Library and In fo rmat ion Sc ience 2001 
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Appendix-VI 
Sir/Madam, 
This questionnaire is a part of my PhD thesis on ''Teaching 
of Library Science in Indian Universities: Problems and 
Prospects'', under the guidance of Prof. Mohd. Sabir Husain 
(Ex-Chairman), Department of Library and Information Science, 
AMU, Aligarh. Now under the guidance of Mr. S. Mustafa 
K.Q. Zaidi, Reader and Chairman, Department of Library and 
Information Science, AMU, Aligarh. In this connection, I would 
like to take the benefit of your professional experience and 
expertise. Kindly give few minutes of your valuable time for 
filling of the questionnaire. I request you to answer all questions 
and give comment, if any with sugges-tions. For your 
convenience I attach, herewith, a self addressed envelop. 
I offer my sincere thanks for this act of kindness. 
Yours sincerely, 
^^te (Habibur Rahman Khan) 
Department of Library 
and Information Science 
A.M.U., Aligarh-202002 
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Questionnaire 
(for T e a c h e r s ) 
Name 
Status (Lecturer/Reader/Professor) 
Administrative Designation, if any 
Name and address of the Institution/Department 
Qualificatior^s 
Teaching Assignments Full Time/ Part-Time 
Experience 
a) Teaching 
Under-graduate level years Post-graduate level years 
b) Research Guidance 
MLISc dissertation/Projects No of students 
MPhil dissertation No of students 
PhD Thesis No of students 
Note (i) Please Tick mark ( " ^ ) , rank or write answer to the questions 
in the space provided 
(ii) Kindly use extra sheet wherever required 
1 Please provide following information about couises of your department 
a) Level Bachelor Master MPhil PhD Others 
Degree Degree 
b) Nomenclature - -
c) Duration 
d) Intake -
e) Admission criteria -
f) System of examination - -
(Annual/Semester) 
2 What IS the numbei of teaching (including visiting piofessor, guest 
faculty, part-time) and non-teaching staff in your departmenf? 
Teaching Non-teaching 
2 6 8 
3 Do you have adequate number of teaching staff in your departmenf? 
a) Yes ( ) b) No ( ) 
4 Do you think the current curriculum m your department is satisfactory'' 
a) Yes ( ) b) No ( ) 
5 Do you think the cuiriculum need revision '^  If yes, Please mention in 
term of approximate years 
a) Annually ( ) b) After 2-3 years ( ) 
c) After 4-5 years ( ) d) As and when necessary ( ) 
6 Indicate the facilities available in your department 
a) Adequate building ( ) b) Adequate furniture ( ) 
c) Library ( ) d) Computer ( ) 
e) Audio-visual aids ( ) f) Public convenience ( ) 
g) Any other (please specify) 
7 Which particular method do you follow in the class'? 
a) Lecture Method ( ) b) Assignment ( ) 
c) Field work ( ) d) Audio-visual ( ) 
e) Any other (please specify) 
8 What techniques and devices do you adopt to put your method in 
practice effectively? 
9 Do you think your method of teaching is effective? If so, how? 
a) On the basis of result ( ) 
b) On the basis of general conversation ( ) 
c) On the basis of lesponse ( ) 
d) Any other (please specify) 
2 6 9 
10 Do you take help of any teaching aid in teaching'^ 
a) Printed mateiial ( ) b) Notes (self-prepared) ( ) 
c) Graphics ( ) d) Audio-visual ( ) 
e) Any other (please specify) 
11 Are you providing any practical training in the field of IT to the 
students'^ 
a) Yes ( ) b) No ( ) 
If Yes (please specify) 
12 What IS the system of testing and evaluating the learners achivemenf^ 
a) Written exam ( ) b) Oral exam ( ) 
c) Assignment ( ) d) Sessional test ( ) 
e) Any other (please specify) 
13 Are you in favour of accreditation of LIS courses'^ 
a) Yes ( ) b) No ( ) 
If Yes, Please give leasons 
14 Have you attended any Orientation or Refresher course on teaching 
methods'? 
a) Yes ( ) b) No ( ) 
15 Are you member of Professional Associations'? 
a) ILA ( ) b) lATLIS ( ) 
c) lASLIC ( ) d) SIS ( ) 
e) Any other (please specify) 
16 Have you attended seminars/conferences/symposia'? 
a) Yes ( ) b) No ( ) 
If Yes, Please mention the number of 
Paper presented Participated in 
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17 What IS the numbei of seminars/conference, etc attended at 
a) International Level b) National level 
18 Do you favour the system of distance education in the field of LIS "^ 
a) Yes ( ) b) No ( ) 
19 Do you organise educational tour regularly foi students "^ 
a) Yes ( ) b) No ( ) 
20 Are you in favour of NET/JRF examination conducted by UGC or PhD 
for eligibility of lectureship '^  
a) NET/JRF ( ) b) PhD ( ) 
c) Any other (please specify) 
21 Name the problems if any during teaching in your depaitmenf? 
a) Cooperation ( ) b) Work load of periods ( ) 
c) Teaching aids ( ) 
Please name any additional problems in conducting your teaching 
program 
Level Problem 
22 Any important infoimation you would like to mention 
23 Please give youi suggestions to improve the LIS educat ion 
2 7 1 
Appendix-VII 
Dear Respondent, 
This questionnaire is a part of my PhD thesis on ''Teaching 
of Library Science in Indian Universities: Problems and 
Prospects', under the guidance of Prof. Mohd. Sabir Husain 
(Ex-Chairman), Department of Library and Information Science, 
AMU, Aligarh. Now under the guidance of Mr. S. Mustafa 
K.Q. Zaidi, Reader and Chairman, Department of Library and 
Information Science, AMU, Aligarh. I would be grateful if you 
could answer the following questions. Your considered and well-
thought answers to various items of questions are sought. The 
information furnished by you will be kept confidential and will 
be used only for academic purpose. Your generous cooperation 
will help me a lot in attaining my objectives of the study. 
With thanks. 
Yours sincerely, 
I^^te: (Habibur Rahman Khan) 
Department of Library 
and Information Science 
A.M.U., Aligarh-202002 
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Questionnaire 
(for S t u d e n t s ) 
Name 
Address 
Education 
Age Sex 
Course Offered Academic Session 
Name of the Department and its Address where Studying 
Note (i) Please Tick mark C*' ), rank or write answer to the questions 
in the space provided 
(ii) Kindly use extra sheet wherever required 
1 What should be the basis of admission to Library & Information 
Science Courses'? 
a) Admission test ( ) 
b) Merit in the qualifying examination ( ) 
c) Higher qualihcations ( ) 
d) Any other (please specify) 
Which of the following motivated you to take admission in this course'? 
^) Self ( ) b) Friends 
c) Family members ( ) d) Relatives 
Are you satished with your prescribed cuiriculum' 
^) Yes ( ) b) No 
( ) 
( ) 
( ) 
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4 Indicate the facilities available in your department 
a) Adequate building ( ) b) Adequate furniture ( ) 
c) Library ( ) d) Computer ( ) 
e) Audio-visual aids ( ) f) Public convenience ( ) 
g) Any other (please specify) 
5 Are you satisfied with your time table*^ 
a) Yes ( ) b) No ( ) 
6 Which of the following problems do you face in your departmenf^ 
a) Non-Availability of books ( ) 
b) Non-Availability of latest reading material ( ) 
c) Inadequate library service ( ) 
d) Financial ( ) 
7 Are teachers punctual and regular in taking their classes'^ 
a) Yes ( ) b) No ( ) 
8 Do you find the teachers helpful in your study period'^ 
a) Yes ( ) b) No ( ) 
If no, Please give reasons 
9 Give your opinion about teachers capability to teach the concerned 
subjects 
a) Excellent ( ) b) Very Good ( ) 
c) Good ( ) d) Average ( ) 
e) Below Average ( ) 
10 Are you getting any type of practical training in the held of IT during 
your study' 
a) Yes ( ) b) No ( ) 
If yes (please specify) 
274 
11 Are you in favoui of internal assesment of your examination answer 
book'^  
a) Yes ( ) b) No ( ) 
12 Do you consider that your course is job oriented'^ 
a) Yes ( ) b) No ( ) 
13 Please state any other point you feel woith mentioning"^ 
275 
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